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4B Should student led service learning be an integral part of the University?  

Presenters: Oliver Coombs and Caelum Davies, Glasgow University Students’ Representative 
Council  

Service learning is a popular concept in North America; ‘a credit-bearing educational experience in 
which a student participates in an organised service activity that meets identified community needs 
and reflect on the service activity in such a way as to gain further understanding of course content, a 
broader appreciation of the discipline, and an enhanced sense of civic responsibility.’ (Bringle, 1996) 
At some universities, traditional service learning is supplemented by allowing students to design both 
the theory and the practical sides of their course.  
 
Encouraging students to lead service learning is an approach that is popular at the University of British 
Columbia, Vancouver, with students gaining hands on skills, both from the community work and the 
input in course creation. These skills are explicitly tangible and they allow students to clearly 
demonstrate and articulate graduate attributes.  
 
This presentation will explore the possibility of student led service learning at a university such as 
Glasgow. What are the advantages of student led service learning? What are the potential pitfalls? Is 
putting course design in such a setting risking the academic rigour expected? Could there be 
possibilities for interdisciplinary work in such a setting?  
 
It will also examine more fundamental questions about service learning, such as, is it within the remit 
of a HEI to be encouraging community development? 
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4C Partial MOOC-ification: Applying MOOC techniques to enhance traditional course 
delivery  

Presenter: Jeremy Singer, Computing Science  

Last year I inherited a Computing Science undergraduate course on Java Programming. The course is 
fairly intense, with over 150 students taking weekly lectures and lab sessions. In this seminar I will 
discuss how I applied a range of techniques from Massive Open Online Courses (MOOCs) to reduce 
my workload and to foster a culture of student peer support.  
 
Applicable MOOC techniques include online videos, web discussion forums, reviews and 
recommendations, automated assessment. I will outline how I used each of these techniques, and 
how the students responded to them.  
 
The session will conclude with an open discussion about whether we should move to a hybrid course 
delivery approach. Are we spooked by MOOCs? Then let's follow the Bill Gates strategy - embrace 
and extend them. 
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5A A University of Glasgow Guide to MOOCs  

Sarah Honeychurch, Learning and Teaching Centre and Steve Draper, Psychology 

MOOCs (Massive Open Online Courses) have made a lot of headlines and captured attention from 
university management. What is a MOOC? Do we care? Should we? This paper offers a briefing on 
what the first things you need to know are.  
 
This paper explains what the different types of MOOCs are, the different pedagogical theories they 
assume, and discuss how they might evolve in the future. We identify the various motivations each 
stakeholder group might have for becoming involved in a MOOC as a learner, teacher or institution. 
Do MOOCs mark the dawn of a golden age of adult education and free CPD; or the final collapse of 
large courses into impersonal production lines? We discuss some apparent challenges to "normal" HE 
standards e.g. attrition rates, likely workloads.  
 
Here are some interesting arguments about MOOCs: 
 
1. The quality of the learning experience will be mainly dependent upon the quality of the peer 
interaction because with one teacher for thousands of learners, personal interaction with the teacher 
must be negligible. So if a course is to be different from just buying a book, or a DVD set, then it must 
have interaction. (But how is this different from large lectures?)  
 
2. What are the learner experiences so far? The main message is: some are absolutely terrible, some 
are really good. The same informant typically has had experiences of both kinds.  
 
3. There is a gigantic range of degree of engagement amongst the learners on a given MOOC. This is 
the same issue as actually exists in the University of Glasgow’s Level 1 courses but much bigger.  The 
Harvard SPOC (Small Private Online Course) is one way of addressing this: requiring no fees but to 
write an acceptable essay as an entrance requirement (measures commitment of effort perhaps more 
importantly than capability: no tourists).  
 
4. We might argue that the real MOOCs are a) Video Games; b) Wikipedia. These are pre-existing, 
socially important, enterprises which involve even more participants than any MOOC to date, with a 
large collaborative element, and which at bottom are all about learning.  
 
5. MOOCs as a research stimulus: how would your recommended course design do if it had 5,000 
students?  
 
As well as applying well to the overall conference theme, this accords with all of the Learning and 
Teaching Strategy objectives as it explains how MOOCs can help to shape the University learning 
community, ensure that we continue to excel in learning and teaching and to deliver an excellent 
student learning experience.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5B Exploring the potential to overcome some of the challenges of supervision through 
“matching” of students and supervisors  

Presenter: Niamh Friel, Psychology 

Co authors: Lorna Morrow, Psychology and Velda McCune, University of Edinburgh 

A key part of higher education is research by students. Through the course of their dissertation 
students acquire research and other valuable transferable skills that will be integral to their future 
successes. Literature suggests that the supervisor plays a central role in the success of these projects 
(e.g. Devos, 2007). Current literature concentrates on the qualities of an effective supervisor and 
much focus is given to setting out guidance on what academics should do in order to become good 
supervisors (e.g. Lovitts, 2001). Independently, other research suggests that students’ characteristics 
and approaches to learning can have an impact on success (e.g. Busato et al, 2000). Conventionally, 
the qualities of a “good” supervisor and the qualities of a student are studied separately. No research 
bridges the gap between these aspects. It is proposed that the qualities of the supervisory 
relationship, and hence the students learning experience and the outcomes of the dissertation, 
depends on a complex interaction between the characteristics, personalities and expectations of both 
the student and the supervisor. Recognising the complex and challenging nature of this interaction, 
this paper investigates the significance of “match” or “mismatch” of psychological factors in supervisor-
student partnerships, and considers the extent to which this can impact on the learning experience at 
undergraduate and masters level. Utilising a mixed methods approach (interviews and questionnaires) 
this research uniquely investigates pairs of students and supervisors.  

Data collection occurred in two phases:  
 
1. Student data pre-project;  
2. Student and supervisor data post project.  
 
This paper will discuss the key findings which have emerged and will focus on the development of 
students through the process, and if there are consequences of “match” or “mismatch” between 
student and supervisor. This concept of a ‘match’/‘mismatch’ is novel but could have significant 
practical implications for overcoming some of the challenges of supervision.  
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