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Abstract

Teacher readiness for parental engagement is a vital competence in the context of increased emphasis on engaging parents
in K—12 schools. The rise in the standards movement in education led to the inclusion of parental engagement in teacher
standards. Here, critical policy analysis of teacher standards shows how teachers’ and school leaders’ readiness for parental
engagement is addressed in Canadian policy documents. Teacher readiness is conceptualized as the ability to establish
relationships, support communication, and build partnerships with parents and families. Current policy provisions support
teachers’ capacity for parental engagement by introducing the asset-based approach to engagement and acknowledging
the diversity among parents. Nevertheless, teacher standards fail to distinguish between parental involvement in schooling
and parental engagement in education/learning and remain silent on the role of social inequality in parental engagement.
Implications for new teacher standards include centering parental engagement on parents and families and tackling inequality

in parental engagement.
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Introduction

As far as children spend 80% of their time at home and 20%
in school (Wherry, 2004), parents and family members play
a crucial role in children’s learning, education, and schooling
(Goodall, 2018; Stitt & Brooks, 2014). Parental engagement
at home, in school, and in the community (Antony-Newman,
2019a, 2020; Epstein, 2010) is consequential for the aca-
demic achievement and well-being of students (Boonk et al.,
2018; Jeynes, 2012; Wilder, 2014). Parental engagement can
be a source of social inequality when the engagement of
privileged parents secures better academic returns for their
children (Calarco, 2018; Lareau, 2015; Warikoo, 2022).
Alternatively, it can also increase equity in schools when the
“funds of knowledge” of traditionally marginalized families
are brought into the classroom (Rios-Aguilar et al., 2011). As
a result, policymakers began to view parents as important
actors in schools, whose engagement can help to increase
academic excellence (Antony-Newman, 2019b; Mapp, 2012)
and boost equity (Baquedano-Lopez et al., 2013).

Despite the primary role of parents in shaping learning
opportunities for their children and home and in the com-
munity (Goodall & Montgomery, 2014), parents and fami-
lies do not act alone in the educational landscape but interact
with teachers, school leaders, and staff when it comes to

formal education and schooling (Back, 2010; Pushor &
Amendt, 2018). Educators play a key role in creating affor-
dances for parental involvement in schools and connecting
parental engagement activities at home and in the commu-
nity with the school domain (Hoover-Dempsey et al., 2002;
Hornby & Blackwell, 2018). There is a growing body of
evidence focusing on the complex nature of teachers’ work
related to parental engagement due to the increased demands
for engaging parents in neoliberal education systems with
an emphasis on school improvement and accountability
(Lawson, 2003; Leithwood, & McElheron-Hopkins, 2004).
While educators who work in culturally and socio-econom-
ically diverse areas are expected to increase parental
involvement of parents from traditionally marginalized
communities (racial minorities, newly-arrived immigrants,
families experiencing poverty; Crozier & Davies, 2007),
teachers in affluent school districts have to manage the
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active involvement of middle-class parents, who often
require concessions from schools that benefit their own chil-
dren rather than the entire school population (Calarco, 2020;
Cucchiara & Horvat, 2009). Such often conflicting demands
can make it challenging for teachers to understand their role
in parental engagement, especially at the start of their
careers.

In this context, there is an urgent need to ensure that
teachers are well-prepared and supported to engage with
parents. Unfortunately, prior research shows that many
teachers report lack of preparation for parental engagement
during their initial teacher education (ITE; E. de Bruine et
al., 2018; Jones, 2020; Mutton et al., 2018; Patte, 2011;
Uludag, 2008; Unal & Unal, 2014; Willemse et al., 2016),
whereas practicing teachers are not adequately supported to
manage stress related to family-school communication
(Stelmach et al., 2021). Teacher education programs often
lack explicit emphasis on parental engagement due to (a)
“crowded” curriculum mostly dedicated to curriculum and
instruction topics (E. de Bruine et al., 2018; Mutton et al.,
2018); (b) the haphazard inclusion of parental engagement
content based on instructors’ interests rather than any sys-
temic approach (Antony-Newman, 2022), or (c) insufficient
understanding of parental engagement with the narrow
focus on communicating with parents at the expense of
holistic conceptualization of parental engagement at home,
school, and the community (Mehlig & Shumow, 2013;
Saltmarsh et al., 2015). As a result, many teachers are caught
between the increased expectations to engage parents
(Fernandez & Lopez, 2017; Smith, 2021) and the piecemeal
approach to preparing teachers for efficient and meaningful
parental engagement (Antony-Newman, 2022; Baquedano-
Lopez et al., 2013). To ensure that teachers are well-sup-
ported in their work with parents, it is critical to have a clear
idea about the existing expectations for teachers’ knowledge
and skills in parental engagement at the policy level.
Mapping such expectations against the empirical evidence
from the literature of what teachers need to know about
parental engagement will help to identify the gaps in current
ITE and continuous professional development provision and
develop a more comprehensive approach to teacher readi-
ness for parental engagement. Currently, there is a lack of
research on teacher professional practice standards for
parental engagement, and this study will fill this gap by
reporting the results of critical policy analysis of profes-
sional standards that address parental engagement for
Canadian teachers and school leaders. The study is guided
by the following research questions:

Research Question 1: How is teacher readiness for
parental engagement conceptualized and addressed in
policy documents that shape teacher standards and teacher
education requirements in Canada?

Research Question 2: How do current policy provisions
support teachers’ capacity for parental engagement?

Teacher Professional Standards and
Parental Engagement in Education

International Movement for Standards

Teacher professional standards were introduced across multi-
ple international jurisdictions in 1980s to 1990s during a period
of reconceptualization of teaching as a professional activity
(Hargreaves, 2000; Popkewitz, 1994). On the one hand,
changes were introduced to make teaching a professional occu-
pation with increased educational requirements, certification,
and professional standards (Ingersoll et al., 1997). At the same
time, this increase in professional standing was limited due to
the emergence of standardized curricula, high-stakes testing,
and accountability in education through a focus on continuous
school improvement (Heffernan, 2018; Milner, 2013).

Sachs (2003) provides at least three conceptualizations of
teacher standards: (a) standards as benchmark of “what
teachers should be able to do and what they should know” (p.
177); (b) standards as quality assurance and accountability;
and (c) standards as quality improvement. Teacher profes-
sional standards provide new opportunities for professional
learning (Campbell et al., 2017), but this promise can only be
realized if members of the teaching profession have the
autonomy to develop such standards without the imposition
from governmental officials far removed from educational
practice. Salton et al. (2022) define the complex notion of
professional standards for teachers in the following way:

professional standards produce a dual effect of framing what
counts as professional practice in teaching, which can potentially
be productive and supportive, while also having a reductive
effect by closing down the possibilities of what counts as
effective and “good” teaching to a narrowly defined set of
parameters. (p. 53)

Despite their contested nature, teacher professional standards
have been adopted in multiple jurisdictions and guide teacher
certification processes and teacher education programs inter-
nationally (Australian Institute for Teaching and School
Leadership, 2020; B.C. Teachers’ Council, 2019; National
Board for Professional Teaching Standards [NBPTS], 2022).
Regardless of the progressive or regressive role of teacher
standards, they are significant for teachers’ work. They help
to construct what is considered “good” teaching in the eyes
of policymakers, define the “battle lines” in the discussions
on the nature of teaching and learning, and shape a set of
constraints and affordances that are consequential for teach-
ers’ work in the classroom and collaboration with parents,
families, and community members.

Parental Engagement: What Teachers Need to
Know?

What do we know about the expectations for parental engage-
ment as a component of teacher professional standards?
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What teachers are supposed to know and be able to do to
engage parents in their children’s education and learning as
conceptualized in teacher standards?

Literature on parental involvement and engagement that
emerged over the last two decades makes it clear that teach-
ers (a) need to adopt an asset-based approach to parents and
families (Leo et al., 2019); (b) have to have a clear under-
standing of differentiation between parental involvement in
schools and parental engagement in learning (Goodall,
2018); (c) be aware of the role of parents and families in the
reproduction of social inequality with significant conse-
quences for social justice (Calarco, 2018); and (d) have to be
prepared to practice family-centered engagement and sustain
democratic! family—school partnerships for all students
(Baquedano-Lopez et al., 2013).

Traditionally, parents from marginalized communities
have been seen as “hard to reach” (Crozier & Davies, 2007)
and in need of support when compared with middle-class
parents who occupy privileged positions in schools where
their culture is represented (Lareau, 2015), values shared by
teachers (Calarco, 2018), and opinions taken into consider-
ation by educators (Crozier et al., 2011). Contrary to stereo-
types, educational researchers have shown that parents from
non-dominant backgrounds have high hopes for their chil-
dren’s education, they are actively involved in the home
domain (Thomas-Duckwitz et al., 2013), and deserve for
their “funds of knowledge” to be valued in the school system
(Rios-Aguilar et al., 2011). It is the role of educators to learn
more about their students’ families (Pushor, 2015), bring
their cultures into their classroom (Pushor & Amendt, 2018),
and ensure the inclusion of all students in the education pro-
cess (Baquedano-Lopez et al., 2013).

It is crucial for teachers to know that parents are engaged
in their children’s education in different ways across their
educational lifespan. It is useful to make a distinction
between parental involvement in school (attending events,
volunteering, fundraising, communicating with teachers;
Jeynes, 2018) and parental engagement in education and
learning, which apart from the above-mentioned school-
based activities includes things that parents do at home and
in the community (having high aspirations for children’s
education and discussing it, providing academic socializa-
tion through reading for pleasure and attending cultural
events, providing additional instruction via tutoring; Goodall,
2022; Goodall & Montgomery, 2014).

All parents want the best education for their children
(Vincent, 2017), but teachers have to be aware that parental
engagement is shaped by social inequality where the efforts
of White, middle-class, non-immigrant parents produce bet-
ter outcomes for their children compared with parents from
non-dominant groups (Lareau, 2015). Privileged parents
usually have high levels of economic, social, and cultural
capital (Bourdieu, 1986), which allows them to reside in
areas with better-funded schools (Yoon et al., 2022), pay for

tutors, if necessary (Bray, 2017), use their social networks to
solve school problems when they arise (Horvat et al., 2003),
and share mutual understanding with teachers (Lareau,
2015). Not all parents have such resources at their disposal
(Baquedano-Lopez et al., 2013). It is crucial for teachers to
know that some parents from non-dominant groups may be
engaged in their children’s education differently (Lareau,
2011) due to economic, social, or cultural constraints (pre-
carious employment with long/inflexible hours, discrimina-
tion in the school system, lack of educational resources) and
not because they are “hard to reach” or are not interested in
their children’s education (Crozier & Davies, 2007).

Finally, teachers should have an orientation toward engag-
ing with all parents in a way that is meaningful for families,
and they have to be trained to practice democratic family-
school engagement. Prior research shows that teachers often
feel not prepared to engage with parents, especially from
non-dominant backgrounds (E. J. de Bruine et al., 2014;
Jones, 2020; Patte, 2011; Unal & Unal, 2014). More work
needs to be done in pre-service teacher education programs
to ensure that teachers do not view parental engagement in
narrow terms only as communication with parents (Saltmarsh
et al., 2015) and acquire practical skills of meaningfully
engaging all parents rather than promoting partnerships that
only serve school interests (Antony-Newman, 2019b).

Method

This study uses critical policy analysis, first, to understand
the conceptualization of teacher readiness for parental
engagement in policy documents that shape teacher stan-
dards and teacher education requirements in Canada, and
second, to understand how current policy provisions support
teachers’ capacity for parental engagement.

Critical policy analysis (a) puts emphasis on the disjunc-
ture between policy narratives and social practice, (b) exam-
ines the origins of policy development, (c) highlights the
power distribution between policy actors, and (d) centers
inequality produced by policies and possible resistance
(Young & Diem, 2017) with the overarching goal of achiev-
ing social justice (Winton, 2020). In this article, the focus is
predominantly on the first and fourth goals of critical policy
analysis. Policy documents analyzed in this study are pro-
duced by provincial and territorial actors that regulate the
teaching profession in their respective jurisdictions across
Canada by setting certification standards, establishing expec-
tations for professional practice, and introducing require-
ments for teacher education programs (Alberta Education,
2020c; Ministry of Education, 2021; Ontario College of
Teachers, 2016). Subsequently, these documents are powerful
tools that generate dominant discourses around teacher stan-
dards, competencies, and field requirements (Sachs, 2003).
The critical analysis of such documents is crucial to under-
standing policy requirements for teacher readiness for
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parental engagement and the role of current policy provisions
in supporting teachers’ capacity for parental engagement.

Table 1 provides an overview of 27 policy documents
from 13 Canadian provinces and territories selected for the
analysis.

I studied policy documents and applied thematic coding
with a combination of pre-set and emergent codes (Saldafia,
2021). Pre-set codes were generated with the help of the lit-
erature on teacher standards (Ingersoll et al., 1997; Sachs,
2003), parental engagement (Goodall, 2022; Lareau, 2015),
and teacher readiness for parental engagement (E. J. de
Bruine et al., 2014; Saltmarsh et al., 2015). Examples of pre-
set codes include parental involvement, parental engage-
ment, partnerships, school improvement, teacher standards,
leadership standards. During the initial coding, additional
codes emerged from the data, for example, valuing diversity,
school-centric involvement, engaging indigenous parents,
and professional communication. Codes were refined to gen-
erate themes, which were used to answer the research ques-
tions of this study. For example, first-level descriptive codes
creating meaningful opportunities for parents, inviting par-
ents into schools, developing trust were refined into a cate-
gory ‘“establishing relationships” (second-level coding).
Subsequently, the category “establishing relationships,”
was combined with two more categories “supporting com-
munication,” and “building partnerships” to form a theme
“teacher readiness for parental engagement”.

Findings

Before providing the analysis of policy requirements toward
teachers’ readiness for parental engagement, I will present a
brief description of the analyzed policy documents, their
stated goals, and the actors responsible for their develop-
ment. For this project, I analyzed 27 policy documents that
represent all 13 Canadian provinces and territories and were
developed by a range of policy actors. The highest number of
policy documents (N=12) was created by teacher councils
(e.g., Alberta Education, 2020a, 2020b, 2020c; Ontario
College of Teachers, 2017a, 2017b), closely followed by
policies developed by ministries or departments of education
(N = 8; e.g., Manitoba Education and Early Childhood
Learning, 2022; Ministry of Education, 2021). Provincial
and territorial governments developed four (N = 4) docu-
ments (e.g., Government of Nunavut, 2017a, 2017b), while
associations of school leaders were authors of three (N = 3)
policies (e.g., British Columbia School Superintendents
Association, 2022; Institute for Educational Leadership,
2013). The vast majority of policies under analysis was rep-
resented by comprehensive standards that guide teaching
(N=10; e.g., Alberta Education, 2020c; B.C. Teachers’
Council, 2019; Government of New Brunswick, n.d.;
Government of Nunavut, 2017a, 2017b) and leadership
(N=6; e.g., Alberta Education, 2020a; Yukon Education,
2011). Several documents (N=4) were labeled as codes of

professional practice and mainly address ethical issues faced
by teachers and describe expectations for teachers’ profes-
sional behavior (e.g., Ontario College of Teachers, n.d.-b).
Three (N=3) policies set out requirements for teacher educa-
tion programs (e.g., Ministry of Education, 2021) and four
(N=4) address leadership frameworks in general (e.g., British
Columbia School Superintendents Association, 2022). The
representation of parental engagement in the analyzed docu-
ments ranges from mentioning parents in passing
(Government of New Brunswick, n.d.; Ontario College of
Teachers, 2016; Saskatchewan Teachers’ Federation, 2017)
to explicit focus on parents and families in standards related
to establishing relationships with all stakeholders, students’
learning, communication, and professionalism (B.C.
Teachers’ Council, 2019; Department of Education and Early
Childhood Development, 2018; Government of Nunavut,
2017a). Several policies have separate standards or compe-
tencies with an emphasis on parental engagement (B.C.
Teachers’ Council, 2019; Ministry of Education, 2021).

Research Question 1: How is teacher readiness for
parental engagement conceptualized and addressed in
policy documents that shape teacher standards and teacher
education requirements in Canada?

Teacher readiness for parental engagement is conceptual-
ized in three interrelated domains: teacher standards, leader-
ship standards, and teacher education standards. I will talk
about standards for teachers, school leaders, and teacher edu-
cation programs separately.

Teachers

Expectations for teacher readiness for parental engagement
are centered around three key themes: establishing relation-
ships, supporting communication, and building partnerships
with parents and families.

Teachers are expected to build positive, respectful, and
productive relationships with parents to support student
learning (Alberta Education, 2020c; Government of
Newfoundland and Labrador, 2015), address behavioral
challenges, mental health, and special needs concerns
(Department of Education and Early Childhood Development,
2018). There is also an emphasis on trust in relationships
between teachers and parents, which is understood as fair-
ness, openness, and honesty (Ontario College of Teachers,
n.d.-a). Citing the increasingly diverse family structures,
social, and cultural changes, Quebec’s Reference Framework
Jfor Professional Competencies (Ministry of Education,
2021) acknowledges that “This complex evolution makes it
necessary to rethink the relationships between families and
schools and between teachers and parents, whose identities,
cultures and educational roles are diverse” (p. 5).

An important component of establishing relationships with
parents is the engagement of indigenous parents, families, and
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Table I. List of Analyzed Policy Documents.

Province/territory

Policy document

Alberta

British Columbia

Manitoba

New Brunswick
Newfoundland and Labrador
Nova Scotia

Nunavut

Northwestern Territories

Ontario

Prince Edward Island
Quebec

Saskatchewan

Yukon

Alberta Education

Leadership Quality Standard (2020)

Superintendent Leadership Quality Standard (2020)

Teaching Quality Standard (2020)

B.C. Teachers’ Council

Professional Standards for BC Educators (2019)

B.C. Principals’ & Vice Principals’ Association

Leadership Standards for Principals and Vice-Principals in British Columbia (2019)

Ministry of Education

Independent School Teacher Conduct & Competence Standards (2013)

British Columbia Superintendents Association

The Spirit of Leadership (2022)

Manitoba Teachers’ Society

The Code of Professional Practice (2014)

Manitoba Education and Early Childhood Learning

Five Domains of Knowledge and Skills for School Leadership (2022)

Government of New Brunswick

21st Century Standards of Practice for Beginning Teachers in New Brunswick (n.d.)

Government of Newfoundland and Labrador

The Standards of Practice for Instructional Resource Teachers (2015)

Department of Education and Early Childhood Development

Nova Scotia Teaching Standards—Excellence in Teaching and Learning (2018)

Government of Nunavut

Nunavut Professional Standards for Classroom Teachers (2017)

Nunavut Professional Standards for Student Support Teachers (2017)

Northwestern Territories: Education, Culture, and Employment

Principal Growth and Evaluation in Northwestern Territories:

Dimensions of School Leadership (n.d.)

Ontario College of Teachers

Foundations of Professional Practice (2016)

The Ethical Standards for the Teaching Profession (n.d.)

The Standards of Practice for the Teaching Profession (n.d.)

Accreditation Resource Guide (2017)

Principal’s Qualification Program Guideline (2017)

Institute for Education Leadership

Ontario Leadership Framework (2013)

Council of Atlantic Ministers of Education and Training

Atlantic Provinces Standards of Practice for School-based Administrators (2020)

Ministry of Education

Reference Framework for Professional Competencies (2021)

Saskatchewan Teachers’ Federation

Standards of Practice (2017)

Saskatchewan Professional Teachers Regulatory Board

Teacher Education Certification Competencies (n.d.)

Yukon Education

An Educational Leadership Framework for Yukon Teachers (2013)

An Educational Leadership Framework for Yukon Principals and Vice-Principals
(2011)

community members as part of the reconciliation process in ~ many indigenous parents face additional barriers in Canadian

Canada (Truth and Reconciliation Commission of Canada, schools due to discrimination and mutual disengagement
2015; Wotherspoon & Milne, 2020). As a result of intergen- (Milne, 2016b). Taking this historical and contemporary edu-
erational trauma caused by residential schools (Bombay et al., cational context into account, teacher standards documents in

2014), long-standing assimilationist policies (White & Peters, Alberta, British Columbia, Nunavut, Quebec, and Yukon high-
2009), and persistent educational inequalities (Milne, 2016a), light the particular importance of relationships with
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indigenous parents and families (Alberta Education, 2020c;
B.C. Teachers’ Council, 2019; Government of Nunavut,
2017a, 2017b; Ministry of Education, 2021; Yukon Education,
2013).

Alberta’s Teaching Quality Standard (Alberta Education,
2020c) expects teachers to be “inviting First Nations, Métis
and Inuit parents/guardians, Elders’knowledge keepers, cul-
tural advisors and local community members into the school
and classroom” (p. 3) as part of its Fostering Effective
Relationships competence. Nunavut Professional Standards
Jor Classroom Teachers document developed by the
Government of Nunavut (2017) has a stronger requirement
where teachers have to “develop teaching programs that sup-
port equitable and ongoing participation of Inuit students by
engaging in collaborative relationships with community repre-
sentatives and parents/Caregivers” (p. 7) to meet the Know the
Nunavut Context standard. Authors of the Educational
Leadership Framework for Yukon Teachers (Yukon Education,
2013) encourage teachers to build trusting relationships with
First Nations families and communities and invite teachers to
ask a question: “How do you build trust with First Nations
parents and families so that they feel safe and comfortable
coming into the classroom and the school?” (p. 22).

Establishing relationships with parents and families is
impossible without communication, and many teacher stan-
dards mention effective communication as an important
competence (B.C. Teachers’ Council, 2019; Government of
New Brunswick, n.d.; Government of Newfoundland and
Labrador, 2015). Educators are expected to communicate
with parents in a timely fashion (B.C. Teachers’ Council,
2019) and ensure that such communication is respectful,
honest, and equitable (Government of New Brunswick, n.d.).
Nova Scotia Teaching Standards—Excellence in Teaching
and Learning (Department of Education and Early Childhood
Development, 2018) is one of the few policy documents pro-
viding examples as to the content of communication in its
requirement to “regularly communicate students’ progress to
parents and guardians” (p. 11). Educational Leadership
Framework for Yukon Teachers (Yukon Education, 2013)
offers teachers a reflective question to ponder on: “What are
some examples of ways that you communicate with parents,
families and the community?” (p. 21).

Relationships and communication with parents are com-
bined in building partnerships, which is another prominent
area of teacher readiness for parental engagement. It is
aligned with a widely popular discourse of “parents as part-
ners” (Antony-Newman, 2019b; Baquedano-Lopez et al.,
2013). Alberta’s Teaching Quality Standard (Alberta
Education, 2020c) requires teachers to provide “culturally
appropriate and meaningful opportunities for students and
for parents/guardians, as partners in education, to support
student learning” (p. 3). Similarly, The Standards of Practice
for Instructional Resource Teachers (Government of
Newfoundland and Labrador, 2015) mention “the impor-
tance of building collaborative partnerships to enhance

student learning” (p. 9), where a teacher “encourages and
supports parents/guardians in becoming active participants
in the Program Planning Team” (p. 9)

The idea of partnership often assumes a broader meaning
that includes not only parents but other educational stake-
holders so that teachers need to “build strong partnerships
between school and parents, families and community, orga-
nizations, community agencies, and businesses to promote
student learning and well-being, family support, school
improvement and community development” (Yukon
Education, 2013, p. 13).

School Leaders

School leaders (principals and vice-principals) are crucial in
supporting teachers in their parental engagement efforts by
setting the tone for teachers’ parental engagement work and
developing and enacting local parental engagement policies
(Jeynes, 2018; Pushor & Amendt, 2018). What do leadership
standards and requirements across Canadian jurisdictions
say about school leaders’ readiness to foster parental engage-
ment in their schools? Similar to teacher standards, leader-
ship standards pay a lot of attention to partnerships and
communication with parents (B.C. Principals’ & Vice
Principals’ Association, 2019; Council of Atlantic Ministers
of Education and Training, 2020; Institute for Education
Leadership, 2013), with the goal of “creating opportunities
for parents/guardians, as partners in education, to take an
active role in their children’s education” (Alberta Education,
2020a, p. 3). Principals and vice-principals are also required
to be working with indigenous parents, establishing relation-
ships and developing partnerships with First Nations, Métis,
and Inuit parents/guardians, and Elders/knowledge keepers
in order to create culturally responsive schools (Alberta
Education, 2020a; Yukon Education, 2011).

Unlike teacher standards, school leadership expectations
also include “promoting the engagement of parents in school
council(s) and facilitating the constructive involvement of
school council(s) in school life” (Alberta Education, 2020a,
p- 4) and involving parents in decision-making at the school
level (Council of Atlantic Ministers of Education and
Training, 2020). School leaders are expected to be aware of
the latest research in school improvement and the role par-
ents play in this process (Manitoba Education and Early
Childhood Learning, 2022). Principals are encouraged to
lead “the school in efforts to build a variety of partnerships
with parents, community groups and groups outside of the
community to enrich school programs and increase student
learning” (Northwestern Territories: Education, Culture, and
Employment, n.d., p. 16).

Teacher Education Programs

Initial teacher education is a domain where future teachers
are first socialized into their profession, but very few
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documents developed at the provincial and territorial levels
address the parental engagement requirements for teacher
preparation programs (Ministry of Education, 2021; Ontario
College of Teachers, 2017a, 2017b). Ontario’s Accreditation
Resource Guide (Ontario College of Teachers, 2017a) was
developed “to clarify the intent, through additional informa-
tion and examples, of the core content that should be included
in Ontario teacher education programs” (p. 5). It requires
teacher education programs to support teachers in (a) creat-
ing and maintaining professional relationships with students,
parents, the community, and school staff and (b) developing
capacities to work with families and use an “asset-based
approach for all students and their families” (Ontario College
of Teachers, 2017a, p. 28). Most crucially, in its separate sec-
tion on parent engagement and communication, the authors
of the Guide state that:

The inclusion of parent engagement and communication is
intended to ensure that candidates recognize the importance of
parents and guardians as partners and that candidates develop
strategies for working effectively with families to support and
facilitate student learning and well-being. The intention is that
candidates will develop skills in building respectful, productive
relationships and in communicating with parents and families
regarding student learning, conduct and development.
Candidates will understand and use the diverse strengths and
backgrounds of students, families and communities in planning,
instruction and assessment (p. 37)

Principal’s  Qualification Program Guideline (Ontario
College of Teachers, 2017b) sets out the requirements for
programs that prepare future principals in Ontario. However,
the document only mentions parents and families as a dis-
tinct group when describing the need to communicate with
families and caregivers and promises to prepare principals to
use strategies to foster family engagement without giving
much detail. Mostly, families and caregivers are mentioned
in passing alongside teachers, students, and community
members when discussing the ability of principals to build
relationships, establish partnerships, and ensure accountabil-
ity (Ontario College of Teachers, 2017b).

In Quebec, the Ministry of Education introduced
Reference Framework for Professional Competencies for
Teachers that both guides teacher education programs and
supports continuous professional development of teachers in
the province (Ministry of Education, 2021). Competency 10:
Co-operate with the family and education partners in the
community is explicitly dedicated to parental engagement
with the goal to “Promote and encourage parental involve-
ment in their children’s learning and school life, and contrib-
ute to sustainable partnerships between the school and its
community” (Ministry of Education, 2021, p. 70). The focus
of this competency is on communication with families and
teachers providing “family with the appropriate means to
participate in their children’s learning as well as in school
and extracurricular activities” (Ministry of Education, 2021,

p. 70). Throughout the rest of the document parents and fam-
ilies are also heavily mentioned in a nuanced way with an
emphasis on social and cultural diversity and inclusion of all
families in schools:

The nature of the family and the educational role played by
parents can also vary from one culture to another. For example,
in Indigenous communities, it is customary for many people,
including Elders, community members and the extended family,
to contribute to a child’s education (Ministry of Education,
2021, p. 15).

The document also mentions the changing organization of
schools including the greater role of parents and openness to
surrounding communities and the importance for teachers to
be aware of such changes (Ministry of Education, 2021):

Teachers are now expected to take on new responsibilities and
demonstrate new

competencies with regard to relationships with parents, whose
full participation in their children’s schooling is absolutely
essential to the latter’s well-being and educational success
(Ministry of Education, 2021, p. 15).

Discussion

Research Question 2: How do current policy provisions
support teachers’ capacity for parental engagement?

As seen from the findings, teacher readiness for parental
engagement in Canadian provinces and territories is addressed
in standards for teachers, school leaders, and teacher educa-
tion programs to varying degrees. Some policies mention
readiness to engage with parents in passing (Government of
New Brunswick, n.d.; Ontario College of Teachers, 2016;
Saskatchewan Teachers’ Federation, 2017), while others
include separate standards or competencies to parental
engagement (B.C. Teachers’ Council, 2019; Government of
Nunavut, 2017a, 2017b; Ministry of Education, 2021). Prior
research shows that teachers often feel unprepared to work
with parents (E. de Bruine et al., 2018; Jones, 2020; Mutton et
al., 2018; Patte, 2011; Stelmach et al., 2021; Unal & Unal,
2014). There is an even bigger body of literature that focuses
on the multifaceted role of parents in children’s learning, edu-
cation, and schooling (Goodall, 2018; Jeynes, 2012; Rios-
Aguilar et al., 2011) and the complexities in family—school
relationships (Antony-Newman, 2019a; Calarco, 2018;
Warikoo, 2022). Against this backdrop, we need to ask: How
do current policy provisions support teachers’ capacity for
parental engagement? What is missing?

As mentioned in the literature review section of the paper,
teacher readiness for parental engagement includes an ability
to adopt asset-based approach to parents and families (Leo et
al., 2019), a clear understanding of differences between
parental involvement in schools and parental engagement in
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learning (Goodall, 2018), awareness of the role of parents
and families in the reproduction of social inequality in edu-
cation (Calarco, 2018), and practical skills in family-centered
engagement and democratic family-school partnerships for
all students (Baquedano-Lopez et al., 2013).

First, Canadian policymakers and authors of policy docu-
ments analyzed for the study made some attempts to focus on
the asset-based approach to parental engagement in teacher
education standards, competencies, and teacher education
requirements. Ontario’s Accreditation Resource Guide
(Ontario College of Teachers, 2017a) is the only document
that mentions the concept of “asset” in relation to parental
engagement when it requires teacher education programs in
the province to ensure that teacher candidates have knowl-
edge of the parental engagement and are familiar with teach-
ing in the Ontario context:

It is intended to facilitate commitment and capacities to
facilitate learning for students with multiple, diverse identities
and build on the strengths, interests, and assets of all students
and all communities, including underserved and under-
represented communities while recognizing intersections
within and across communities and with broader global
communities as well. (p. 32)

Other policy documents do not use the concepts of “assets”
or “funds of knowledge” (Rios-Aguilar et al., 2011), but
acknowledge cultural diversity among students, parents, and
families (Ministry of Education, 2021). Teachers are expected
to develop teaching practices to “recognize and accommo-
date diversity within the classroom, the school and the com-
munity” (Saskatchewan Teachers’ Federation, 2017, p. 1)
and “develop relational trust and skills to work with diverse
families and communities to promote effective interaction”
(Yukon Education, 2013). A more explicit focus on families’
home cultures is evident in policies, which find space for
indigenous parents and families (Alberta Education, 2020c;
B.C. Teachers’ Council, 2019; Government of Nunavut,
2017a, 2017b; Ministry of Education, 2021; Yukon
Education, 2013). Teachers are expected to value the culture
of indigenous peoples (B.C. Teachers’ Council, 2019), build
trust with First Nations parents and families (Yukon
Education, 2013), involve Elders in students’ education
(Government of Nunavut, 2017a), and invite parents of First
Nations students into the classroom (Alberta Education,
2020c).

Second, policies do not make a clear distinction between
the broader notion of parental engagement in education and
learning and more narrow parental involvement in schooling
(Goodall, 2018, 2022). The terms are often used interchange-
ably or in a very general sense, which makes it difficult to
distinguish between the family-centered concept of engage-
ment and the school-centered notion of involvement. For
example, teachers need to have a competency to “promote
and encourage parental involvement in their children’s

learning and school life” (Ministry of Education, 2021, p.
70). Only Educational Leadership Framework for Yukon
Teachers clearly encourages teachers to “involve families
and the community in educational processes with children at
home and in the school” (Yukon Education, 2013, p. 21). In
other instances, the notion of parental engagement is com-
pletely misused to describe a very school-centric agenda, for
example, Alberta’s Leadership Quality Standard asks school
leaders to encourage “the engagement of parents in school
council(s) and facilitating the constructive involvement of
school council(s) in school life” (Alberta Education, 2020a,
p. 4). Similarly, Educational Leadership Framework for
Yukon Principals and Vice-Principals requires school leaders
to “engage with students, parents, families, the community
and the School Council as partners in developing, and moni-
toring the School Growth Plan” (Yukon Education, 2011, p.
30). Overall, there is an overreliance on parental involve-
ment in schools (B.C. Teachers’ Council, 2019; Council of
Atlantic Ministers of Education and Training, 2020;
Government of Nunavut, 2017a) as opposed to broader
parental engagement in education and learning, which often
take place at home and in the community.

Third, policy documents that address teacher readiness
for parental engagement remain silent on the role of families
in the reproduction of social inequality in education
(Bourdieu, 1986; Calarco, 2018; Lareau, 2015). There is no
mentioning that privileged parents have more economic, cul-
tural, and social capital at their disposal (Bourdieu, 1986)
that allows them to enhance academic achievement and
improve the well-being of their children through such efforts
as tutoring (Bray, 2017), extracurricular activities
(Brantlinger, 2003), and access to better-funded schools
(Yoon et al., 2022). Crucially, White, middle-class, non-
immigrant parents follow the normative expectations for
parental involvement (volunteering, fundraising, school
council participation) and are seen by educators as involved
(Stitt & Brooks, 2014), which allows them to receive more
support when their children struggle in school (Calarco,
2018; Horvat et al., 2003). Similarly, policy documents
ignore systemic barriers and discrimination faced by many
minoritized, immigrant, and low-SES parents (Baquedano-
Loépez et al., 2013) who are seen as “hard to reach” (Crozier
& Davies, 2007) and have additional barriers for parental
involvement and engagement (Antony-Newman, 2019a;
Hornby & Blackwell, 2018). For teachers who are expected
to deliver both excellence and equity in education (Antony-
Newman, 2023), the lack of focus on social inequality and its
role in parental engagement is a glaring omission.

Finally, what do policies dedicated to teacher standards,
competencies, and teacher education requirements say about
the practical skills of engaging parents and families in demo-
cratic family-school partnerships? In line with prior research
on partnerships between parents and schools (Antony-
Newman, 2019b; Baquedano-Lopez et al., 2013), the dis-
course of “parents as partners” is quite evident in teacher
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standards as well (Department of Education and Early
Childhood Development, 2018; Ministry of Education,
2021). There is a stated goal to “build a variety of partner-
ships with parents, community groups and groups outside of
the community to enrich school programs and increase stu-
dent learning” (Northwestern Territories: Education, Culture,
and Employment, n.d., p. 16). Sometimes the partnerships
have a clear school-centric goal of school improvement
(Yukon Education, 2011), but there is a growing emphasis on
the holistic approach to partnerships with a focus on schools,
families, and communities: “Teacher leaders build strong
partnerships between school and parents, families and com-
munity, organizations, community agencies, and businesses
to promote student learning and well-being, family support,
school improvement and community development” (Yukon
Education, 2013, p. 13). Ontario’s Accreditation Resource
Guide (Ontario College of Teachers, 2017a) is one of the few
policies that provides specific requirements for teachers’
skills in establishing and sustaining partnerships with
parents:

The inclusion of parent engagement and communication is
intended to ensure that

candidates recognize the importance of parents and guardians as
partners and that

candidates develop strategies for working effectively with
families to support and facilitate student learning and well-
being. The intention is that candidates will develop skills in
building respectful, productive relationships and in
communicating with parents and families regarding student
learning, conduct and development. Candidates will understand
and use the diverse strengths and backgrounds of students,
families and communities in planning, instruction and
assessment. (p. 37)

To sum up, Canadian policy requirements for teacher readi-
ness for parental engagement as set out in standards, compe-
tencies, and teacher education requirements are making
attempts to introduce an asset-based approach to parental
engagement and acknowledge the cultural diversity of fami-
lies, especially when it comes to indigenous parents and
guardians (Government of Nunavut, 2017a, 2017b; Ministry
of Education, 2021; Ontario College of Teachers, 2017a).
There are also some attempts to move toward a holistic
approach to partnerships where the interests of schools, fam-
ilies, and communities are intertwined (Yukon Education,
2013). These goals are undermined by a lack of distinction
between parental engagement in education and learning
(often centered around home and community) and parental
involvement in schooling (Goodall, 2018, 2022). Teachers
and school leaders have to be aware of such distinctions to
ensure equitable parent-school collaboration because parents
from dominant groups are traditionally seen as more actively
involved in school (Lareau, 2015), while many racialized,

immigrant, and low-SES parents feel more confident to be
engaged in the home domain (Crozier & Davies, 2007). This
leads to the most telling silence in policy requirements for
teacher readiness for parental engagement: there is no
acknowledgment that parental engagement is not a neutral
practice, but is deeply shaped by the parents’ social class,
gender, race, and immigration status (Baquedano-Lopez et
al., 2013; Stitt & Brooks, 2014).

Conclusion and Implications

In the context of increased emphasis on teachers engaging
parents to improve educational achievement and enhance
equity (Antony-Newman, 2023), it is crucial that teachers
and school leaders are ready for effective and democratic
family-school collaboration. Engaging with parents as key
educational stakeholders is vital to ensure high-quality qual-
ity inclusive and equitable education for all learners (The
United Nations Educational, Scientific and Cultural
Organization [UNESCO], 2019). The goal of this study was
to analyze policy requirements in Canadian jurisdictions
aimed at teacher readiness for parental engagement. Such
requirements are represented in teacher standards, compe-
tencies, and teacher education standards developed in all 13
provinces and territories and are used to establish the knowl-
edge, skills, and dispositions that teachers and school leaders
have to possess to engage parents and families. Teachers are
required to establish relationships, support communication,
and build partnerships with parents and families (Alberta
Education, 2020c; Government of Newfoundland and
Labrador, 2015; Yukon Education, 2013). School leaders are
also expected to involve parents in decision-making through
school councils, reach out to a wider local community, where
their schools are located, and be aware of the role of parents
in school improvement (Manitoba Education and Early
Childhood Learning, 2022; Yukon Education, 2011). Despite
attempts to acknowledge the cultural diversity of parents and
families and the shift toward holistic partnerships between
parents, schools, and communities (Yukon Education, 2013),
teacher readiness for parental engagement lacks explicit
emphasis on the role of social inequality in parental engage-
ment, where the efforts of some parents are valued more than
others due to differences in economic, social, and cultural
capital (Bourdieu, 1986; Lareau, 2011) and systemic barriers
shaped by class, race, and immigration status (Baquedano-
Lopez et al., 2013).

To bridge the gap between the current policy require-
ments for teacher readiness for parental engagement and the
need to improve teacher capacity to engage parents in
increasingly unequal communities, I suggest the following
recommendations. All jurisdictions should develop a com-
prehensive parental engagement standard that would:

1. Place parents and families at the center of parental
engagement practice;
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2. Explain the difference between parental involvement
(in schooling) and parental engagement (in education
and learning);

3. Acknowledge the inequality in parental engagement;

4. Document the barriers for parental engagement
shaped by social class, race, and immigration status;

5. Offer a set of specific suggestions and tools for teach-
ers to foster democratic family-school collaboration
(e.g., Freirean parent and community organizing
Baquedano-Lopez et al., 2013), home visits
(McNinch, 2022), plurilingual pedagogy (Chen et al.,
2022).

Such parental engagement standards could be included with
necessary modifications to existing teacher standards, lead-
ership standards, and teacher education requirements.
Moreover, the parental engagement standard should be refer-
enced in existing and future parental engagement policies at
the provincial/territorial and school board levels that cur-
rently do not mention teachers and their role in parental
engagement (Antony-Newman, 2019b).
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Note

1. Democratic family—school partnerships are conceptualized
here as collaboration between families and schools, which
centers the educational needs of families; it is relational and
reciprocal, where families and educators work together to the
common educational good of all learners (Lyon, 2018).

References

Alberta Education. (2020a). Leadership quality standard. https://
open.alberta.ca/publications/leadership-quality-standard

Alberta Education. (2020b). Superintendent leadership quality.
https://open.alberta.ca/publications/superintendent-leadership-
quality-standard

Alberta Education. (2020c). Teaching quality standard. https://
open.alberta.ca/publications/teaching-quality-standard

Antony-Newman, M. (2019a). Parental involvement of immigrant
parents: A meta-synthesis. Educational Review, 71(3), 362—
381. https://doi.org/10.1080/00131911.2017.1423278

Antony-Newman, M. (2019b). Parental involvement policies in
Ontario: A critical analysis. School Community Journal, 29(1),
143-170. https://files.eric.ed.gov/fulltext/EJ1220084.pdf

Antony-Newman, M. (2020). Parental involvement of Eastern
European immigrant parents of elementary school students in

Ontario: Whose involvement has capital? British Journal of
Sociology of Education, 41(1), 111-126. https://doi.org/10.108
0/01425692.2019.1668748

Antony-Newman, M. (2022). Preparing teachers for parent
engagement: Role of teacher educators in Canada. Manuscript
submitted for publication.

Antony-Newman, M. (2023). Questioning equity and excellence in
Ontario and Scotland: Critical policy analysis of parent inclu-
sion for reducing educational inequality. Comparative and
International Education / Education Comparée et Internationale,
52(1), 73-86. http://doi.org/10.5206/cie-eci.v52i1.15365

Australian Institute for Teaching and School Leadership. (2020).
Australian professional standards for teachers. https://www.
aitsl.edu.au/teach/standards

Beack, U. D. K. (2010). “We are the professionals”: A study of
teachers’ views on parental involvement in school. British
Journal of Sociology of Education, 31(3), 323-335. https://doi.
org/10.1080/01425691003700565

Baquedano-Loépez, P., Alexander, R. A., & Hernandez, S. J. (2013).
Equity issues in parental and community involvement in
schools. Review of Research in Education, 37(1), 149—182.
https://doi.org/10.3102/0091732x12459718

B.C. Ministry of Education. (2013). Independent school teacher
conduct & competence standards. https://www?2.gov.bc.ca/
assets/gov/education/kindergarten-to-grade-12/teach/teacher-
regulation/standards-for-educators/edu_standards_is.pdf

B.C. Principals’ & Vice Principals’ Association. (2019). Leadership
standards for principals and vice-principals in British Columbia.
https://www.bcpvpa.org/resources/publications/leadership-
standards-for-p-vp-in-bc

B.C. Teachers’ Council. (2019). Professional standards for BC
educators. https://www2.gov.bc.ca/assets/gov/education/kin-
dergarten-to-grade-12/teach/teacher-regulation/standards-for-
educators/edu_standards.pdf

Bombay, A., Matheson, K., & Anisman, H. (2014). The intergen-
erational effects of Indian residential schools: Implications for
the concept of historical trauma. Transcultural Psychiatry,
51(3), 320-338. https://doi.org/10.1177/1363461513503380

Boonk, L., Gijselaers, H. J. M., Ritzen, H., & Brand-Gruwel, S. (2018).
A review of the relationship between parental involvement indi-
cators and academic achievement. Educational Research Review,
24, 10-30. https://doi.org/10.1016/j.edurev.2018.02.001

Bourdieu, P. (1986). The forms of capital. In J. Richardson (Ed.),
Handbook of theory and research for the sociology of educa-
tion (pp. 241-258). Greenwood Publishing Group.

Brantlinger, E. (2003). Dividing classes: How the middle class
negotiates and rationalizes school advantage. Routledge.

Bray, M. (2017). Schooling and its supplements: Changing
global patterns and implications for comparative education.
Comparative Education Review, 61(3), 469-491. https://doi.
org/10.1086/692709

British Columbia School Superintendents Association. (2022). The
spirit of leadership. https://bcssa.org/the-spirit-of-leadership/

Calarco, J. M. (2018). Negotiating opportunities: How the middle
class secures advantages in school. Oxford University Press.

Calarco, J. M. (2020). When “helicopters” go to school: Who gets
rescued and who gets left behind? In J. Reich (Ed.), The state
of families: Law, policy, and the meanings of relationships (pp.
1-3). Routledge.

Campbell, C., Osmond-Johnson, P., Faubert, B., Zeichner, K.,
Hobbs-Johnson, A., Brown, S., DaCosta, P., Hales, A., Kuehn,


https://orcid.org/0000-0002-2765-3277
https://open.alberta.ca/publications/leadership-quality-standard
https://open.alberta.ca/publications/leadership-quality-standard
https://open.alberta.ca/publications/superintendent-leadership-quality-standard
https://open.alberta.ca/publications/superintendent-leadership-quality-standard
https://open.alberta.ca/publications/teaching-quality-standard
https://open.alberta.ca/publications/teaching-quality-standard
https://doi.org/10.1080/00131911.2017.1423278
https://files.eric.ed.gov/fulltext/EJ1220084.pdf
https://doi.org/10.1080/01425692.2019.1668748
https://doi.org/10.1080/01425692.2019.1668748
http://doi.org/10.5206/cie-eci.v52i1.15365
https://www.aitsl.edu.au/teach/standards
https://www.aitsl.edu.au/teach/standards
https://doi.org/10.1080/01425691003700565
https://doi.org/10.1080/01425691003700565
https://doi.org/10.3102/0091732x12459718
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teacher-regulation/standards-for-educators/edu_standards_is.pdf
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teacher-regulation/standards-for-educators/edu_standards_is.pdf
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teacher-regulation/standards-for-educators/edu_standards_is.pdf
https://www.bcpvpa.org/resources/publications/leadership-standards-for-p-vp-in-bc
https://www.bcpvpa.org/resources/publications/leadership-standards-for-p-vp-in-bc
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teacher-regulation/standards-for-educators/edu_standards.pdf
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teacher-regulation/standards-for-educators/edu_standards.pdf
https://www2.gov.bc.ca/assets/gov/education/kindergarten-to-grade-12/teach/teacher-regulation/standards-for-educators/edu_standards.pdf
https://doi.org/10.1177/1363461513503380
https://doi.org/10.1016/j.edurev.2018.02.001
https://doi.org/10.1086/692709
https://doi.org/10.1086/692709
https://bcssa.org/the-spirit-of-leadership/

Antony-Newman

L., Sohn, J., & Steffensen, K. (2017). The state of educa-
tors’ professional learning in Canada: Final research report.
Learning Forward.

Chen, L., Karas, M., Shalizar, M., & Piccardo, E. (2022). From
“promising controversies” to negotiated practices: A research
synthesis of plurilingual pedagogy in Global Contexts. TESL
Canada Journal, 38(2), 1-35. https://doi.org/10.18806/tesl.
v38i2.1354

Council of Atlantic Ministers of Education and Training. (2020).
Atlantic provinces standards of practice for school-based admin-
istrators. https://www.gov.nl.ca/education/files/Standards-of-
Practice-final-Sept-2020.pdf

Crozier, G., & Davies, J. (2007). Hard to reach parents or hard to
reach schools? A discussion of home—school relations, with
particular reference to Bangladeshi and Pakistani parents.
British Educational Research Journal, 33(3), 295-313. https://
doi.org/10.1080/01411920701243578

Crozier, G., Reay, D., & James, D. (2011). Making it work for
their children: White middle-class parents and working-class
schools. International Studies in Sociology of Education, 21(3),
199-216. https://doi.org/10.1080/09620214.2011.616343

Cucchiara, M. B., & Horvat, E. M. N. (2009). Perils and promises:
Middle-class parental involvement in urban schools. American
Educational Research Journal, 46(4), 974-1004. https://doi.
org/10.3102/0002831209345791

de Bruine, E., de Willemse, T. M., Franssens, J., Eynde, S., van
Vloeberghs, L., & Vandermarliere, L. (2018). Small-scale cur-
riculum changes for improving pre-service teachers’ prepara-
tion for family-school partnerships. Journal of Education for
Teaching, 44(3), 381-396. https://doi.org/10.1080/02607476.2
018.1465667

de Bruine, E. J., Willemse, T. M., D’Haem, J., Griswold, P.,
Vloeberghs, L., & van Eynde, S. (2014). Preparing teacher
candidates for family—school partnerships. European Journal
of Teacher Education, 37(4), 409-425. https://doi.org/10.1080
/02619768.2014.912628

Department of Education and Early Childhood Development.
(2018). Nova Scotia teaching standards: Excellence in teach-
ing and learning. https://www.ednet.ns.ca/psp/files-psp/docs/
nsteachingstandardsen.pdf

Epstein, J. L. (2010). School, family, and community partner-
ships: Preparing educators and improving schools (2nd ed.).
Westview Press.

Fernandez, E., & Lopez, G. R. (2017). When parents behave badly:
A critical policy analysis of parent involvement in schools. In
M. Young & S. Diem (Eds.), Critical approaches to educa-
tion policy analysis: Moving beyond tradition (pp. 111-129).
Springer.

Goodall, J. (2018). Narrowing the achievement gap: Parental
engagement with children’s learning. Routledge.

Goodall, J. (2022). A framework for family engagement: Going
beyond the Epstein framework. Cylchgrawn Addysg Cymru/
Wales Journal of Education, 24(2), 74-96. https://doi.
org/10.16922/wje.24.2.5

Goodall, J., & Montgomery, C. (2014). Parental involvement to
parental engagement: A continuum. Educational Review, 66(4),
399-410. https://doi.org/10.1080/00131911.2013.781576

Government of New Brunswick. (n.d.). 21st century standards of
practice for beginning teachers in New Brunswick. https://

www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/
comm/StandardsOfPracticeForBeginningTeachers.pdf

Government of Newfoundland and Labrador. (2015). The stan-
dards of practice for instructional resource teachers. https://
www.gov.nl.ca/education/files/k12_studentsupportservices s
and p_irt standards.pdf

Government of Nunavut. (2017a). Nunavut professional standards
for classroom teachers. https://gov.nu.ca/sites/default/files/
final pdframework-ct-standards-english sept2017.pdf

Government of Nunavut. (2017b). Nunavut professional standards
for student support teachers. https://gov.nu.ca/sites/default/
files/sst_professional standards eng_april 2018.pdf

Hargreaves, A. (2000). Four ages of professionalism and profes-
sional learning. Teachers and Teaching, 6(2), 151-182. https://
doi.org/10.1080/713698714

Heffernan, A. (2018). The principal and school improvement:
Theorising discourse, policy, and practice. Springer.

Hoover-Dempsey, K. V., Walker, J. M. T., Jones, K. P., & Reed,
R. P. (2002). Teachers involving parents (TIP): Results of an
in-service teacher education program for enhancing parental
involvement. Teaching and Teacher Education, 18(7), 843—
867. https://doi.org/10.1016/s0742-051x(02)00047-1

Hornby, G., & Blackwell, 1. (2018). Barriers to parental involve-
ment in education: An update. Educational Review, 70(1),
109-119. https://doi.org/10.1080/00131911.2018.1388612

Horvat, E. M. N., Weininger, E. B., & Lareau, A. (2003). From
social ties to social capital: Class differences in the rela-
tions between schools and parent networks. American
Educational Research Journal, 40(2), 319-351. https://doi.
org/10.3102/00028312040002319

Ingersoll, R. M., Alsalam, N., Quinn, P., & Bobbitt, S. (1997).
Teacher professionalization and teacher commitment: A multi-
level analysis. National Centre for Education Statistics. https://
nces.ed.gov/pubs/97069.pdf

Institute for Education Leadership. (2013). Ontario leader-
ship framework. https://www.education-leadership-ontario.
ca/application/files/8814/9452/4183/Ontario_Leadership
Framework OLF.pdf

Jeynes, W. H. (2012). A meta-analysis of the efficacy of dif-
ferent types of parental involvement programs for urban
students. Urban Education, 47(4), 706-742. https://doi.
org/10.1177/0042085912445643

Jeynes, W. H. (2018). A practical model for school leaders to
encourage parental involvement and parental engagement.
School Leadership & Management, 38(2), 147-163. https://
doi.org/10.1080/13632434.2018.1434767

Jones, C. (2020). Don’t forget the parents: Preparing trainee teach-
ers for family—school partnership. Practice, 2(1), 68-85.
https://doi.org/10.1080/25783858.2020.1732630

Lareau, A. (2011). Unequal childhoods: Class, race, and family life,
with an update a decade later. University of California Press.

Lareau, A. (2015). Cultural knowledge and social inequality.
American Sociological Review, 80(1), 1-27. https://doi.org/10.
1177%2F0003122414565814

Lawson, M. A. (2003). School-family relations in context.
Urban Education, 38(1), 77-133. https://doi.org/10.1177/
0042085902238687

Leithwood, K., & McElheron-Hopkins, C. (2004). Parents’ par-
ticipation in school improvement processes final report of the


https://doi.org/10.18806/tesl.v38i2.1354
https://doi.org/10.18806/tesl.v38i2.1354
https://www.gov.nl.ca/education/files/Standards-of-Practice-final-Sept-2020.pdf
https://www.gov.nl.ca/education/files/Standards-of-Practice-final-Sept-2020.pdf
https://doi.org/10.1080/01411920701243578
https://doi.org/10.1080/01411920701243578
https://doi.org/10.1080/09620214.2011.616343
https://doi.org/10.3102/0002831209345791
https://doi.org/10.3102/0002831209345791
https://doi.org/10.1080/02607476.2018.1465667
https://doi.org/10.1080/02607476.2018.1465667
https://doi.org/10.1080/02619768.2014.912628
https://doi.org/10.1080/02619768.2014.912628
https://www.ednet.ns.ca/psp/files-psp/docs/nsteachingstandardsen.pdf
https://www.ednet.ns.ca/psp/files-psp/docs/nsteachingstandardsen.pdf
https://doi.org/10.16922/wje.24.2.5
https://doi.org/10.16922/wje.24.2.5
https://doi.org/10.1080/00131911.2013.781576
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/comm/StandardsOfPracticeForBeginningTeachers.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/comm/StandardsOfPracticeForBeginningTeachers.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/comm/StandardsOfPracticeForBeginningTeachers.pdf
https://www.gov.nl.ca/education/files/k12_studentsupportservices_s_and_p_irt_standards.pdf
https://www.gov.nl.ca/education/files/k12_studentsupportservices_s_and_p_irt_standards.pdf
https://www.gov.nl.ca/education/files/k12_studentsupportservices_s_and_p_irt_standards.pdf
https://gov.nu.ca/sites/default/files/final_pdframework-ct-standards-english_sept2017.pdf
https://gov.nu.ca/sites/default/files/final_pdframework-ct-standards-english_sept2017.pdf
https://gov.nu.ca/sites/default/files/sst_professional_standards_eng_april_2018.pdf
https://gov.nu.ca/sites/default/files/sst_professional_standards_eng_april_2018.pdf
https://doi.org/10.1080/713698714
https://doi.org/10.1080/713698714
https://doi.org/10.1016/s0742-051x(02)00047-1
https://doi.org/10.1080/00131911.2018.1388612
https://doi.org/10.3102/00028312040002319
https://doi.org/10.3102/00028312040002319
https://nces.ed.gov/pubs/97069.pdf
https://nces.ed.gov/pubs/97069.pdf
https://www.education-leadership-ontario.ca/application/files/8814/9452/4183/Ontario_Leadership_Framework_OLF.pdf
https://www.education-leadership-ontario.ca/application/files/8814/9452/4183/Ontario_Leadership_Framework_OLF.pdf
https://www.education-leadership-ontario.ca/application/files/8814/9452/4183/Ontario_Leadership_Framework_OLF.pdf
https://doi.org/10.1177/0042085912445643
https://doi.org/10.1177/0042085912445643
https://doi.org/10.1080/13632434.2018.1434767
https://doi.org/10.1080/13632434.2018.1434767
https://doi.org/10.1080/25783858.2020.1732630
https://doi.org/10.1177%2F0003122414565814
https://doi.org/10.1177%2F0003122414565814
https://doi.org/10.1177/

Journal of Teacher Education 00(0)

parent participation in school improvement planning project.
Canadian Education Association. https://www.edcan.ca/wp-
content/uploads/cea-2004-parents-participation.pdf

Leo, A., Wilcox, K. C., & Lawson, H. A. (2019). Culturally respon-
sive and asset-based strategies for family engagement in odds-
beating secondary schools. School Community Journal, 29(2),
255-280. https:/files.eric.ed.gov/fulltext/EJ1236587.pdf

Lyon, C. H. (2018). Democratic parent engagement: Relational and
dissensual. Power and Education, 10(2), 195-208. https://doi.
org/10.1177/1757743818756913

Manitoba Education and Early Childhood Learning. (2022).
Appendix to certificate in school leadership: Guidelines to
qualification. Five domains of knowledge and skills for school
leadership. https://www.edu.gov.mb.ca/k12/profcert/pdf
docs/leadership.pdf

Manitoba Teachers’ Society. (2014). The code of professional
practice. https://www.mbteach.org/mtscms/2016/05/06/code-
of-professional-practice-english/

Mapp, K. L. (2012). Title I and parent involvement: Lessons from
the past, recommendations for the future. American Enterprise
Institute. https://edsource.org/wp-content/uploads/old/-title-i-
and-parental-involvement 091556561921.pdf

McNinch, J. (2022). Parent teacher home visits initiative [Final
report]. Saskatchewan School Boards Association. https://sask-
schoolboards.ca/wp-content/uploads/SSBA-PTHV-Initiative-
Final-Report.pdf

Mehlig, L. M., & Shumow, L. (2013). How is my child doing?
Preparing pre-service teachers to engage parents through
assessment. Teaching Education, 24(2), 181-194. https://doi.
org/10.1080/10476210.2013.786892

Milne, E. (2016a). Educational issues and inequalities: Experiences of
Indigenous Canadian students. In Y. Besen-Cassino & L. E. Bass
(Eds.), Education and youth today (pp. 65-89). Emerald Group
Publishing. https://doi.org/10.1108/s1537-466120160000020003

Milne, E. (2016b). “I have the worst fear of teachers”: Moments of
inclusion and exclusion in family/school relationships among
Indigenous families in Southern Ontario. Canadian Review of
Sociology/Revue Canadienne de Sociologie, 53(3), 270-289.
https://doi.org/10.1111/cars.12109

Milner, H. R. (2013). Policy reforms and de-professionalization of
teaching. National Education Policy Center. https:/files.eric.
ed.gov/fulltext/ED544286.pdf

Ministry of Education. (2021). Reference framework for profes-
sional competencies for teachers. https://cdn-contenu.quebec.
ca/cdn-contenu/adm/min/education/publications-adm/devenir-
enseignant/reference framework professional competencies
teacher.pdf?1611584651

Mutton, T., Burn, K., & Thompson, 1. (2018). Preparation for family-
school partnerships within Initial Teacher Education Programmes
in England. Journal of Education for Teaching, 44(3), 278-295.
https://doi.org/10.1080/02607476.2018.1465624

National Board for Professional Teaching Standards. (2022).
National Board for Professional Teaching Standards (NBPTS)
certification. https://www.nbpts.org/certification/standards/

Northwestern Territories: Education, Culture, and Employment.
(n.d.). Principal growth and evaluation in Northwestern
Territories: Dimensions of school leadership. https://www.
ece.gov.nt.ca/sites/ece/files/resources/principal growth and
evaluation guide.pdf

Ontario College of Teachers. (n.d.-a). The ethical standards for
the teaching profession. https://www.oct.ca/-/media/PDF/
Standards%20Poster/OCTStandardsFlyerENPUBLISH.pdf

Ontario College of Teachers. (n.d.-b). The standards of practice
for the teaching profession. https://www.oct.ca/-/media/PDF/
Standards%20Poster/OCTStandardsFlyerENPUBLISH.pdf

Ontario College of Teachers. (2016). Foundations of professional
practice.  https://www.oct.ca/-/media/PDF/Foundations%20
of%20Professional%20Practice/Foundation_e.pdf

Ontario College of Teachers. (2017a). Accreditation resource guide.
https://www.oct.ca/-/media/PDF/Accreditation%20Resource%
20Guide/Accreditation_Resource Guide EN_ WEB.pdf

Ontario College of Teachers. (2017b). Principal’s qualifica-
tion program guideline. https://www.oct.ca/-/media/PDF/
Principals%20Qualification%20Program%202017/2017%20
PQP%20Guideline%20EN%20web_accessible.pdf

Patte, M. (2011). Examining preservice teacher knowledge and
competencies in establishing family-school partnerships. The
School Community Journal, 21(2), 143—160.

Popkewitz, T. S. (1994). Professionalization in teaching and teacher
education: Some notes on its history, ideology, and potential.
Teaching and Teacher Education, 10(1), 1-14. https://doi.
org/10.1016/0742-051x(94)90036-1

Pushor, D. (2015). Living as mapmakers charting a course with
children guided by parent knowledge. Sense Publishers.

Pushor, D., & Amendt, T. (2018). Leading an examination of
beliefs and assumptions about parents. School Leadership &
Management, 38(2), 202-221. https://doi.org/10.1080/136324
34.2018.1439466

Rios-Aguilar, C., Kiyama, J., Gravitt, M., & Moll, L. (2011). Funds
of knowledge for the low-income and forms of capital for the
rich? A capital approach to examining funds of knowledge.
Theory and Research in Education, 9(2), 163—184.

Sachs, J. (2003). Teacher professional standards: Controlling or
developing teaching? Teachers and Teaching, 9(2), 175-186.
https://doi.org/10.1080/13540600309373

Saldafia, J. (2021). The coding manual for qualitative researchers.
SAGE Publications Limited.

Saltmarsh, S., Barr, J., & Chapman, A. (2015). Preparing for par-
ents: How Australian teacher education is addressing the ques-
tion of parent-school engagement. Asia Pacific Journal of
Education, 35(1), 69-84. https://doi.org/10.1080/02188791.2
014.906385

Salton, Y., Riddle, S., & Baguley, M. (2022). The “good” teacher in
an era of professional standards: Policy frameworks and lived
realities. Teachers and Teaching, 28(1), 51-63. https://doi.org/
10.1080/13540602.2021.2017274

Saskatchewan Professional Teachers Regulatory Board. (n.d.).
Teacher education certification competencies. https://sptrb.
ca/SPTRB//SPTRB/Professional Standards/Standards of
Professional Conduct and Competence/Competence.aspx

Saskatchewan Teachers’ Federation. (2017). Standards of practice.
https://www.stf.sk.ca/resource/standards-practice/

Smith, M. (2021). Enacting parental engagement: Policy work in a
primary school setting. New Zealand Journal of Educational
Studies, 57(1), 103—123. https://doi.org/10.1007/s40841-021-
00227-y

Stelmach, B., Smith, L., & O’Connor, B. (2021). Moral distress
among school leaders: An Alberta, Canada study with global


https://www.edcan.ca/wp-content/uploads/cea-2004-parents-participation.pdf
https://www.edcan.ca/wp-content/uploads/cea-2004-parents-participation.pdf
https://files.eric.ed.gov/fulltext/EJ1236587.pdf
https://doi.org/10.1177/1757743818756913
https://doi.org/10.1177/1757743818756913
https://www.edu.gov.mb.ca/k12/profcert/pdf_docs/leadership.pdf
https://www.edu.gov.mb.ca/k12/profcert/pdf_docs/leadership.pdf
https://www.mbteach.org/mtscms/2016/05/06/code-of-professional-practice-english/
https://www.mbteach.org/mtscms/2016/05/06/code-of-professional-practice-english/
https://edsource.org/wp-content/uploads/old/-title-i-and-parental-involvement_091556561921.pdf
https://edsource.org/wp-content/uploads/old/-title-i-and-parental-involvement_091556561921.pdf
https://saskschoolboards.ca/wp-content/uploads/SSBA-PTHV-Initiative-Final-Report.pdf
https://saskschoolboards.ca/wp-content/uploads/SSBA-PTHV-Initiative-Final-Report.pdf
https://saskschoolboards.ca/wp-content/uploads/SSBA-PTHV-Initiative-Final-Report.pdf
https://doi.org/10.1080/10476210.2013.786892
https://doi.org/10.1080/10476210.2013.786892
https://doi.org/10.1108/s1537-466120160000020003
https://doi.org/10.1111/cars.12109
https://files.eric.ed.gov/fulltext/ED544286.pdf
https://files.eric.ed.gov/fulltext/ED544286.pdf
https://cdn-contenu.quebec.ca/cdn-contenu/adm/min/education/publications-adm/devenir-enseignant/reference_framework_professional_competencies_teacher.pdf?1611584651
https://cdn-contenu.quebec.ca/cdn-contenu/adm/min/education/publications-adm/devenir-enseignant/reference_framework_professional_competencies_teacher.pdf?1611584651
https://cdn-contenu.quebec.ca/cdn-contenu/adm/min/education/publications-adm/devenir-enseignant/reference_framework_professional_competencies_teacher.pdf?1611584651
https://cdn-contenu.quebec.ca/cdn-contenu/adm/min/education/publications-adm/devenir-enseignant/reference_framework_professional_competencies_teacher.pdf?1611584651
https://doi.org/10.1080/02607476.2018.1465624
https://www.nbpts.org/certification/standards/
https://www.ece.gov.nt.ca/sites/ece/files/resources/principal_growth_and_evaluation_guide.pdf
https://www.ece.gov.nt.ca/sites/ece/files/resources/principal_growth_and_evaluation_guide.pdf
https://www.ece.gov.nt.ca/sites/ece/files/resources/principal_growth_and_evaluation_guide.pdf
https://www.oct.ca/-/media/PDF/Standards%20Poster/OCTStandardsFlyerENPUBLISH.pdf
https://www.oct.ca/-/media/PDF/Standards%20Poster/OCTStandardsFlyerENPUBLISH.pdf
https://www.oct.ca/-/media/PDF/Standards%20Poster/OCTStandardsFlyerENPUBLISH.pdf
https://www.oct.ca/-/media/PDF/Standards%20Poster/OCTStandardsFlyerENPUBLISH.pdf
https://www.oct.ca/-/media/PDF/Foundations%20of%20Professional%20Practice/Foundation_e.pdf
https://www.oct.ca/-/media/PDF/Foundations%20of%20Professional%20Practice/Foundation_e.pdf
https://www.oct.ca/-/media/PDF/Accreditation%20Resource%20Guide/Accreditation_Resource_Guide_EN_WEB.pdf
https://www.oct.ca/-/media/PDF/Accreditation%20Resource%20Guide/Accreditation_Resource_Guide_EN_WEB.pdf
https://www.oct.ca/-/media/PDF/Principals%20Qualification%20Program%202017/2017%20PQP%20Guideline%20EN%20web_accessible.pdf
https://www.oct.ca/-/media/PDF/Principals%20Qualification%20Program%202017/2017%20PQP%20Guideline%20EN%20web_accessible.pdf
https://www.oct.ca/-/media/PDF/Principals%20Qualification%20Program%202017/2017%20PQP%20Guideline%20EN%20web_accessible.pdf
https://doi.org/10.1016/0742-051x(94)90036-1
https://doi.org/10.1016/0742-051x(94)90036-1
https://doi.org/10.1080/13632434.2018.1439466
https://doi.org/10.1080/13632434.2018.1439466
https://doi.org/10.1080/13540600309373
https://doi.org/10.1080/02188791.2014.906385
https://doi.org/10.1080/02188791.2014.906385
https://doi.org/10.1080/13540602.2021.2017274
https://doi.org/10.1080/13540602.2021.2017274
https://sptrb.ca/SPTRB//SPTRB/Professional_Standards/Standards_of_Professional_Conduct_and_Competence/Competence.aspx
https://sptrb.ca/SPTRB//SPTRB/Professional_Standards/Standards_of_Professional_Conduct_and_Competence/Competence.aspx
https://sptrb.ca/SPTRB//SPTRB/Professional_Standards/Standards_of_Professional_Conduct_and_Competence/Competence.aspx
https://www.stf.sk.ca/resource/standards-practice/
https://doi.org/10.1007/s40841-021-00227-y
https://doi.org/10.1007/s40841-021-00227-y

Antony-Newman

13

implications. International Journal of Leadership in Education,
1-23. https://doi.org/10.1080/13603124.2021.1926545

Stitt, N. M., & Brooks, N. J. (2014). Reconceptualizing par-
ent involvement: Parent as accomplice or parent as partner?
Schools: Studies in Education, 11(1), 75-101.

Thomas-Duckwitz, C. M., Hess, R. S., & Atcherly, E. (2013). Las
Siete Historias: Perceptions of parent involvement among
Mexican immigrant women. Multicultural Learning and
Teaching, 8(1), 133—-154.

Truth and Reconciliation Commission of Canada. (2015). Truth
and reconciliation comission of Canada: Calls to action.

Uludag, A. (2008). Elementary preservice teachers’ opinions about
parental involvement in elementary children’s education.
Teaching and Teacher Education, 24(3), 807-817. https://doi.
org/10.1016/j.tate.2006.11.009

Unal, Z., & Unal, A. (2014). Perspectives of preservice and in-ser-
vice teachers on their preparation to work with parents in ele-
mentary classrooms. The Educational Forum, 78(2), 112—126.
https://doi.org/10.1080/00131725.2013.878425

The United Nations Educational, Scientific and Cultural
Organization. (2019). Teacher policy development guide.
https://unesdoc.unesco.org/ark:/48223/pt0000370966

Vincent, C. (2017). ‘The children have only got one education and
you have to make sure it’s a good one’: Parenting and parent—
school relations in a neoliberal age. Gender and Education,
29(5), 541-557. https://doi.org/10.1080/09540253.2016.127
4387

Warikoo, N. K. (2022). Race at the top: Asian Americans and
whites in pursuit of the American Dream in suburban schools.
The University of Chicago Press.

Wherry, J. H. (2004). The influence of home on school success. https://
www.naesp.org/sites/default/files/resources/2/Principal/2004/
S-Op6.pdf

White, J. P., & Peters, J. (2009). A short history of Aboriginal edu-
cation in Canada. Aboriginal Policy Research Consortium
International (APRCi). https://ir.lib.uwo.ca/aprci/23

Wilder, S. (2014). Effects of parental involvement on academic
achievement: A meta-synthesis. Educational Review, 66(3),
377-397. https://doi.org/10.1080/00131911.2013.780009

Willemse, T. M., Vloeberghs, L., de Bruine, E. J., & Van Eynde,
S. (2016). Preparing teachers for family—school partnerships:

A Dutch and Belgian perspective. Teaching Education, 27(2),
212-228. https://doi.org/10.1080/10476210.2015.1069264
Winton, S. (2020). Introduction. In S. Winton & G. Parekh (Eds.),
Critical perspectives on education policy and schools, families,
and communities (pp. vii—xvi). Information Age Publishing.

Wotherspoon, T., & Milne, E. (2020). What do Indigenous
education policy frameworks reveal about commitments to
reconciliation in Canadian school systems? International
Indigenous Policy Journal, 11(1), 1-29. https://doi.
org/10.18584/iipj.2020.11.1.10215

Yoon, E.-S., Grima, V., DeWiele, C. E., & Skelton, L. (2022). The
impact of school choice on school (re)segregation: Settler-
colonialism, critical geography and Bourdieu. Comparative
Education, 58(1), 52—71. https://doi.org/10.1080/03050068.2
021.1983349

Young, M., & Diem, S. (2017). Introduction: Critical approaches
to education policy analysis. In M. Young & S. Diem (Eds.),
Critical approaches to education policy analysis: Moving
beyond tradition (pp. 1-13). Springer.

Yukon Education. (2011). 4An educational leadership framework
for Yukon principals and vice-principals. https://www.yaep.ca/
index.php/educational-leadership-framework/file

Yukon Education. (2013). An educational leadership framework
for Yukon teachers. https://www.ayscbc.org/files/26/Useful-
Links/227/educationalleadershipframeworkforyukonteachers-
finalweb.pdf

Author Biography

Max Antony-Newman is a lecturer (assistant professor) in Education
Studies at Sheffield Hallam University in the United Kingdom. His
main focus as a researcher is on school-family partnerships, educa-
tion policy, and teacher education with the overarching goal of mov-
ing from parental engagement as a source of social inequality to an
opportunity for social justice. His work also centers immigrant and
refugee students and linguistic minorities in diverse classrooms. His
current research focuses on immigrants and refugees with post-Soviet
backgrounds in the North American context, the role of teacher edu-
cators in preparing teachers for parental engagement in Canada, the
United Kingdom, and Australia as well as critical analysis of policy
requirements for teacher readiness for parental engagement.


https://doi.org/10.1080/13603124.2021.1926545
https://doi.org/10.1016/j.tate.2006.11.009
https://doi.org/10.1016/j.tate.2006.11.009
https://doi.org/10.1080/00131725.2013.878425
https://unesdoc.unesco.org/ark:/48223/pf0000370966
https://doi.org/10.1080/09540253.2016.1274387
https://doi.org/10.1080/09540253.2016.1274387
https://www.naesp.org/sites/default/files/resources/2/Principal/2004/S-Op6.pdf
https://www.naesp.org/sites/default/files/resources/2/Principal/2004/S-Op6.pdf
https://www.naesp.org/sites/default/files/resources/2/Principal/2004/S-Op6.pdf
https://ir.lib.uwo.ca/aprci/23
https://doi.org/10.1080/00131911.2013.780009
https://doi.org/10.1080/10476210.2015.1069264
https://doi.org/10.18584/iipj.2020.11.1.10215
https://doi.org/10.18584/iipj.2020.11.1.10215
https://doi.org/10.1080/03050068.2021.1983349
https://doi.org/10.1080/03050068.2021.1983349
https://www.yaep.ca/index.php/educational-leadership-framework/file
https://www.yaep.ca/index.php/educational-leadership-framework/file
https://www.ayscbc.org/files/26/Useful-Links/227/educationalleadershipframeworkforyukonteachersfinalweb.pdf
https://www.ayscbc.org/files/26/Useful-Links/227/educationalleadershipframeworkforyukonteachersfinalweb.pdf
https://www.ayscbc.org/files/26/Useful-Links/227/educationalleadershipframeworkforyukonteachersfinalweb.pdf

