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Research Questions

RQ1 What is the nature of shared judgement, consensus, and dissensus of 
observed teaching effectiveness amongst university staff, associate tutors, 
and school-based mentor teachers from partner ITE programmes?

RQ2 How might enhanced reliability of professional judgement foster 
greater collaboration between schools and universities?

RQ3 How are the roles of university-based and school-based teacher 
educators in judging teaching effectiveness in ITE shaped by power dynamics?



Policy Analysis 

Systematic Literature Review

Focus Groups

Delphi Panel 



(Cooksey, 1996)



Emerging Findings

Teaching standards comparative 
policy analysis

Systematic literature review Video observation and 
questionnaire (university-based 
teacher educators in Scotland)





Professional Standards

Calibrated against the UNESCO standards to support standardisation.

• Standards clearly reflected the policy and political values of each jurisdiction 3 out of 4 jurisdictions have standards 
that take into account progression in skills and experiences and have different standards for different phases of a 
teacher’s development

• Language used in different jurisdictions varied from suggestions to fixed expectations of student teachers
• The reference to children in 3 out of 4 was learners (with the learners at the centre of the purpose of the standards). 

The other standards refer to learners as pupils (where the teacher’s skills were the central purpose)

Gaps across jurisdiction were in the following areas;
• Research-informed teaching
• Continuous Professional Development
• Wellbeing
• Views of learners
• Working with parents
• Value of communities





Systematic Literature Review: Methodology

Search strategy

q 19 education-focused databases searches
q Limited by peer-reviewed articles written in English or Welsh language, published within the last 13 years
q Included studies that have aspect on teacher judgement within or outside of the UK

Results

q 601 studies were identified as an initial sample after 31 exact duplicates being removed (632 in total)
q 555 were excluded as a result of abstract screening
q 46 publications were identified for the initial round of inclusion.
q 45 studies were included as a result of full text review

Aims

q To explore the most recent evidence related to nature of teacher judgement in 
home and international contexts

q To map and analyse processes involved in judgement-making of teaching effectiveness



Key findings from mapping subject specific and methodological 
tendencies in examined literature

4 research domains: evaluation use 
(n=15), psychometric properties (n=12), 

reliability of judgement (n=11), and 
evaluation approaches (n=7)

Study Subject are
a

Study focus Evidence Context Dataset & sample size

Tanguay
(2020)

Evaluation use perspectives of 
teacher educators 
on edTPA

Empirical,
Primary & Secondary,
Qualitative

1 TPP in 
a university 
in Georgia, US

• Interviewed 8 teacher educators about 
their views of edTPA. 

• Text analysis of 
programme documents

Vast majority empirically driven. 
Few theoretical & desk-based 

(14%).

No research identified non-
university teacher education 
provisions (i.e., Teach First)

Only 2 studies used longitudinal
administrative data

No research identified in the 
context of UK nations.

Original data 
often collected from

university-based 
teacher educators

Table: an extract of mapping subject specific and methodological tendencies



Key findings: what we know?

Evaluation Use

q Educative engagement with evaluation is 
diminished by gatekeeping purpose of evaluation.

q Success in evaluations may turn into the primary 
goal.

q Midpoint evaluation for candidate's growth 
conditioned by availability of support and 
feedback.

q Self-assessment is useful in long term, self-
reflective practicing teachers.

q Relationship between candidate success in 
evaluations and their future teaching quality is 
still a question, with some suggesting a lack of 
alignment in diverse teacher workforces.

q Raters become more likely to identify their own 
indicators when dissatisfied with tool reliability 
and validity.

Reliability of judgement

q Assessors could use different reasoning strategies, 
no matter how standardised, i.e., personal judgment
➢ rater characteristics influence judgement, 

i.e., cognitive skills, social dimensions, 
expertise

➢ task demands influence judgement, i.e., 
rubric descriptions, writing based portfolios

➢ evaluatees characteristics 
influence judgement, i.e., agreeability

q How to generate consistent ratings?
➢ Standardisation of sources, scoring and criteria
➢ Training for a shared understanding
➢ Multiple rater to meditate judgement of one 

raters over others.
➢ Multiple measure to enhance quality of 

information coming from single measures



How judgement made across globe: characteristics 
and implementations of 14 evaluation tools in ITE 
and new teacher contexts

    Developer.

Grounded on

Purpose

Rater.

Method.

Tool propertiesEvaluation 
approaches

Foundational 
information

Implementation

Tool type

Dimensions

Psychometric 
properties

Result use.

Quality assurance.

Rater training.

Interrater
agreement



Emergent Findings – Video Observation & 
Questionnaire



Video Observation Questionnaire







Focus Group Findings





Which was the easiest element to judge for 

the teaching in this video and why?

Learning Environment 





Judging teaching effectiveness?

Professional 
Standards

Professional 
Judgement

"...both of those words in professional 

judgment [and professional 

standards], are quite important, but 

neither of them carries the full 

implications of an inescapable 

subjectivity, is necessarily going to be 

part of that judgment. Because we’re 

not machines…we don’t function on 

reductive algorithms. We don’t just 

think with logic, we respond with our 

head and our heart."



How might schools and universities work together 
to gain greater reliability in evaluating teaching 
effectiveness?

Systems 
change

Understanding Processes
Greater 

reliability



Why does it matter that judgements of teaching 
effectiveness are consistent and reliable?

Fairness

Standards in education can be undermined

Implications of the results

Setting a minimum level of competency



An
Emerging 
Duplexity 

Objectivity

Standardization

Subjectivity

Contextualization

Employee

Consensus

Expert

Growth

Dissensus

Gatekeeping



Policy Analysis 

Systematic Literature Review

Focus Groups

Delphi Panel 
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