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ABSTRACT ARTICLE HISTORY
This short reflective piece charts my own experiences of working Received 24 June 2022
with young people (aged 5-11 years) during COP26 and offers Accepted 28 January 2023
some tentative reflections on the role of hope in emplaced

geographical education. Through detailing the experiences of a :svgf'g(:‘ug:ﬂon. eco-
community garden workshop in Drumchapel, Glasgow, this paper an)?ie;y; coP26
highlights the ways in which hope for the future in the face of

climate adversity was both felt and seen by young people during

COP26. In doing so, it briefly reflects upon why their hopes and

imaginations matter in our discussions of the legacy of climate

events such as COP26.

Hope

Conversations regarding hope and hopefulness have gained a great deal of critical trac-
tion in a range of academic and public domains in recent times (Raynor, 2021; Verlie,
2019). Often deeply connected to issues of climate change and social justice, hope, in
its various formations, is frequently ushered into the scene as a world-changing resource,
becoming a toolkit of possibilities for surviving the most difficult of situations and
(re)creating new futures (Gillespie, 2020). The very foundations of the COP enterprise
are built on aspects of hope: a belief that through collective political action a liveable
climate can be preserved and the whole of humanity saved. Yet hope, similarly to
justice, is a fragile thing (Delaney, 2016), something often felt but rarely seen. This
short reflective piece charts my own experiences of working with young people (aged
5-11 years) during COP26 and offers some tentative reflections on the role of hope in
emplaced geographical education. Through detailing the experiences of a community
garden workshop in Drumchapel, Glasgow, I wish to highlight the ways in which hope
for the future in the face of climate adversity was both felt and seen by young people
during COP26, and to briefly reflect upon why their hopes and imaginations matter in
our discussions of the legacy of such climate events.

In my research with school gardens as part of the International Green Academy, I have
been continually inspired by the work of communities to create new learning
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opportunities for young people and their faith in the power of garden spaces. Gardens are
repeatedly shown throughout the literature to be spaces of hope, social cohesion and
empowerment (Cumbers et al., 2018; Moore et al., 2015). For several years I have colla-
borated in garden work with communities within Drumchapel, a district situated in the
north-east of Glasgow and widely considered to be an area of multiple deprivation.
Known locally as ‘The Drum’ it is absent from the official COP26 programme, and on
the day of my visit during this event it felt far removed from the hustle of COP activities
taking place only a few miles away in the City Centre of Glasgow.

As part of a local community initiative to engage young people with COP26, I was
invited to run an outdoor workshop at the Growchapel site in Drumchapel. Built on
derelict land, Growchapel Community Allotment Gardens is an example of community
building through growing initiatives (Growchapel Community Allotment Gardens,
2022). The space encompasses a number of large community growing plots and has
become a place of coming togetherness which supports and promotes human and
non-human wellbeing. The event entitled ‘Plotting Healthier Futures’ was designed to
encourage young people to voice their thoughts on climate change in the wake of
COP26, and over 100 pupils from the local primary school attended. A range of stalls
were set up across the site to run activities and develop participation, including plant
pot-making, soil analysis, and art making with natural materials.

My stall had been inspired by debates relating to ecological anxiety: the existential fear,
hopelessness and despair of environmental doom (Wray, 2022). COP26, and the build up
to the event, had reignited conversations around eco-anxiety and its impacts on young
people with the media reporting the multiple experiences of concern and anger from pro-
testers and attendees across Glasgow (Milman, 2021). Influenced by Sarah Jaquette Ray’s
A Field Guide to Climate Anxiety (2020) and her discussions about the illusion of power-
lessness, I sought to create an exercise that enabled young people to believe in their
efficacy. To help mitigate the problem of ‘pseudoinefficacy’, Ray suggests asking her stu-
dents to construct a manifesto that charts ‘why you care about the planet, why you care
about suffering, and what you personally are uniquely positioned by skill or passion to do
in the world’ (Ray, 2020, p. 77). Adapting this suggestion to my younger school audi-
ences, I decided to run sessions that focussed on drawing out their skill and passion
for challenging climate change through the figure of the superhero (Figure 1).

Superheroes

Each group arriving at the stall were introduced to the session through a series of ques-
tions which everyone was encouraged to answer:

What is climate change?

Why do we care about climate change?

Answers moved frantically from factual explanations of planetary warming through to
magical imaginings of animals in danger. The young people relayed, in animated ways,
their worries about the future: ‘ice caps are melting’, ‘forests are on fire’, ‘animals are
losing their homes and food’, ‘governments won’t stop polluting’, all of which signalled
their various understandings about the negative influence of climate change on their own
lives and the planet. In line with Ray’s belief that ‘climate justice needs all kind of help’
(Ray, 2020, p. 78), participants were then asked to think about their own superpowers for
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Figure 1. Examples of the superhero artwork produced at the event. (Source: author’s own).

enacting change in relation to climate change and were encouraged to decorate their own
paper superhero. Many referred to their own familial worlds of home and school, chart-
ing their abilities to recycle and reuse plastics while others drew inspiration from the
Growchapel environment noting the importance of planting trees and growing their
own food (Figure 2). Some used their imagination to conjure themselves as superheroes

Figure 2. Examples of superheroes produced during the workshop. (Source: author’s own).
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and devised themselves a superpower that they felt would be helpful to solving planetary
problems. One student noted that they would have the power of ‘super speed’ in order to
fix all climate problems by quickly travelling around the world. While another stated that
they would have ‘cooling’ powers as this would enable them to cool the earth and stop
climate change (Figure 3). As these students drew their superheroes they acted out
their superpowers, jumping, spinning and running around the site.

The students” optimism and enthusiasm for combatting climate change during the
exercise was palpable and in contrast to broader public opinion on the hopelessness
of young people in the face of climate crisis. Yet, it was only when they were encour-
aged to voice and imagine their own superpower that their negative feelings about
climate change were replaced with an embodied positivity about their abilities to
make positive change. Providing a space to create and be heard within the context
of COP26 revealed the students” belief in their own worth to the world and high-
lighted the importance and power of their imaginations. This space for creativity
was arguably enhanced through its emplacement in the garden context. Recent scho-
larship into community and school gardens has further explored what gardens can
actually do, demonstrating how affective and playful labour can foster ‘progressive
ecologies’ between human and non-human worlds (Moore et al., 2015). Gray et al.
(2019) highlight the ways in which garden spaces and ‘going outside’ in the edu-
cational context produces a process of ‘becoming’ where empathy and a sense of
care is produced. Gardens become ‘doing places’ where education is visceral, experi-
ential and embodied, and, therefore, transgressing and subverting traditional forms of
learning through such spaces and processes offers possibilities for young people to
imagine their liveable futures and explore hopeful worlds, particularly in the face
of climate crisis Figure 4.

Figure 3. Examples of superheroes showing imaginative superpowers. (Source: author's own).
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Figure 4. An example of student work produced during the garden exercise.

Lertzman (2012) argues that the key to engaging people with climate change is crea-
tivity. Allowing people to participate and engage through creative practice, such as creat-
ing superheroes and imagining superpowers, arguably pushes back against feelings of loss
and anxiety and instead encourages pride, joy, and a sense of empowerment (Thiel,
2015). The method of drawing was selected due to its alignment with conceptualising
young people as powerful social agents and effective cultural producers (Cameron
et al.,, 2020). Vygotsky (1999) highlights drawing as a form of ‘graphic speech’, becoming
a purposeful tool for communicating experiences and understandings of the world. A key
purpose of the exercise was to allow young people to voice in their own ways their beliefs,
hopes and concerns about climate change and visual methods offered an important way
to hear their experiences. Interestingly, no student refused to take part and all appeared
confident and enthusiastic about drawing their superhero. A number of participants
drew love hearts and globes on their superheroes, signalling the importance of loving
the world in order to save it (Figure 5). In her discussion of Arendt’s notion of Amor
Mundi, Rose Hill (2017) recognises the significance of being engaged, thinking citizens,
stressing that ‘loving the world offers us a way of being in the world that plants our feet
firmly in reality, so that we can see what is before us.” The exercise in Growchapel show-
cases this recognition in miniature as, through placing young people in the centre of a
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Figure 5. Examples of superheroes showing student engagement with love for the world. (Source:
author’s own).

community growing space and encouraging their voices on climate change, they were
able to think critically and creatively about the world and its future. Crucially, for
these communities on the margins, they were able to find their own place within these
conversations.

Care

This brief reflection has sought to illuminate one way in which issues of hope and efficacy
are revealed through emplaced climate education. Whilst the limits of hope are increas-
ingly being discussed within the literature (Pihkala, 2018; Ray, 2020; Raynor, 2021), its
critical place within climate education remains strongly felt and seen (Herbert, 2021;
Nairn, 2019; Thomas et al., 2019). Yet, recent calls to go ‘beyond hope’ (Ray, 2020)
chime with educational debates within the humanities that see climate change education,
in ways described in this piece, as a push towards ‘the social practice of caring.” Siperstein
et al. (2017, p. 9) write that, whilst not identical to hope, the social practice of caring
embeds our teaching within relationships with other humans and non-humans, fostering
‘relationships that compel us to place questions of justice and of collective survival at the



SCOTTISH GEOGRAPHICAL JOURNAL . 97

forefront of our thinking.” Considering care as an ‘ethic’ (Middleton & Samanani, 2021)
in this way, allows exercises such as these to be viewed as activities that promote and
inspire young people to view their bodies, selves and environments as entangled. In
doing so, caring relationships are strengthened as attentiveness to the needs of others
and the world are heightened and further understood.

Paying attention to the young peoples’ articulations of their own superpowers in the
face of the climate crisis allows an important avenue of insight into the role of hope, and
its manifestations of caring, in emplaced geographical education. To love the world is to
care for it, and care is therefore vital reparative work. Glimpsing into the imaginations of
these young people in Drumchapel provides an important opportunity to see where hope
resides and offers initial potential for developing new ways to teach a love for the world
that is rooted within community spaces. Whilst the emplaced nature of the teaching in
the Growchapel site offered a significant component to the learning that occurred, the
wider emplacement of the session within the orbit of COP26 provided a unique teaching
opportunity. COP26 acted as a catalyst for the generation of a community event and its
echoes were felt by all who were involved, as one student noted as we packed away our
stalls: ‘If Barack Obama can come all the way here, to where I live, to try and sort out
these problems, then I think we should give it a try too.’

Acknowledgements

Thank you to everyone who has worked alongside me to build new garden worlds, you are truly
inspirational. Thank you to both referees for your generous comments that helped to strengthen
the piece.

Disclosure statement

No potential conflict of interest was reported by the author(s).

References

Cameron, C. A, Pinto, G., Stella, C., & Hunt, A. K. (2020). A day in the life of young children
drawing at home and at school. International Journal of Early Years Education, 28(1), 97-
113. https://doi.org/10.1080/09669760.2019.1605887

Cumbers, A., Shaw, D., Crossan, J., & McMaster, R. (2018). The work of community gardens:
Reclaiming place for community in the city. Work, Employment and Society, 32(1), 133-149.
https://doi.org/10.1177/0950017017695042

Delaney, D. (2016). Legal geography II. Progress in Human Geography, 40(2), 267-274. https://doi.
0rg/10.1177/0309132515571725

Gillespie, S. (2020). Climate crisis and consciousness: Re-imagining our world and ourselves.
Routledge.

Gray, D, Colucci-Gray, L, Donald, R, Kyriakou, A, & Wodah, D. (2019). From Oil to Soil: Learning
for Sustainability and Transitions within the School Garden: a project of cultural and social re-
learning. Scottish Educational Review, 51(1), 57-70.

Growchapel Community Allotment Gardens. (2022). Growchapel community allotment gardens
(arcgis.com).

Herbert, J. (2021). The socio-ecological imagination: Young environmental activists constructing
transformation in an era of crisis. Area, 53(2), 373-380. https://doi.org/10.1111/area.12704


https://doi.org/10.1080/09669760.2019.1605887
https://doi.org/10.1177/0950017017695042
https://doi.org/10.1177/0309132515571725
https://doi.org/10.1177/0309132515571725
https://doi.org/10.1111/area.12704

98 (&) C.MCGEACHAN

Lertzman, R. A. (2012). The myth of apathy: Psychoanalytic explorations of environmental sub-
jectivity. In A. Lemma, & S. Weintrobe (Eds.), Engaging with climate change: Psychoanalytic
and interdisciplinary perspectives. Routledge.

Middleton, J., & Samanani, F. (2021). Accounting for care within human geography. Transactions
of the Institute of British Geographers, 46(1), 29-43. https://doi.org/10.1111/tran.12403

Milman, O. (2021). Climate anxiety at Cop: ‘Being here makes me more worried’. The Guardian.
Climate anxiety at Cop: ‘Being here makes me more worried’ | Cop26 | The Guardian.

Moore, S. A., Wilson, J., Kelly-Richards, S., & Marston, S. A. (2015). School gardens as sites for
forging progressive socioecological futures. Annals of the Association of American
Geographers, 105(2), 407-415. https://doi.org/10.1080/00045608.2014.985627

Nairn, K. (2019). Learning from young people engaged in climate activism: The potential of col-
lectivizing despair and hope. YOUNG, 27(5), 435-450. https://doi.org/10.1177/
1103308818817603

Pihkala, P. (2018). Eco-anxiety, tragedy, and hope: Psychological and spiritual dimensions of
climate change. Journal of Religion & Science, 53(2), 545-569. https://doi.org/10.1111/zygo.
12407

Ray, S. J. (2020). A field guide to climate anxiety: How to keep your cool on a warming planet.
University of California Press.

Raynor, R. (2021). Hopes multiplied amidst decline: Understanding gendered precarity in times of
austerity. Environment and Planning D: Society and Space, 39(3), 553-570. https://doi.org/10.
1177/0263775821993826

Rose Hill, S. (2017). What does it mean to love the world? Hannah Arendt and Amor Mundi. Open
Democracy. https://www.opendemocracy.net/en/transformation/what-does-it-mean-to-love-
world-hannah-arendt-and-amor-mundi/.

Siperstein, S., Hall, S., & Lemenager, S. (2017). Introduction. In S. Siperstein, S. Hall, & S.
Lemenager (Eds.), Teaching climate change in the humanities (pp. 1-14). Routledge.

Thiel, J. J. (2015). Vibrant matter: The intra-active role of objects in the construction of young chil-
dren’s literacies. Literacy Research: Theory, Method, and Practice, 64(1), 112-131. https://doi.
org/10.1177/2381336915617618

Thomas, A., Cretney, R., & Hayward, B. (2019). Student strike 4 climate: Justice, emergency and
citizenship. New Zealand Geographer, 75(2), 96-100. https://doi.org/10.1111/nzg.12229

Verlie, B. (2019). Bearing worlds: Learning to live-with climate change. Environmental Education
Research, 25(5), 751-766. https://doi.org/10.1080/13504622.2019.1637823

Vygotsky, L. S. (1999). Tool and sign in the development of the child. In R. W. Rieber (Ed.), The
collected works of Lev S, vygotsky. Vol VI. Scientific legacy (pp. 3-68). Plenum Press.

Wray, B. (2022). Generation dread: Finding purpose in the age of climate crisis. Knopf Canada.


https://doi.org/10.1111/tran.12403
https://doi.org/10.1080/00045608.2014.985627
https://doi.org/10.1177/1103308818817603
https://doi.org/10.1177/1103308818817603
https://doi.org/10.1111/zygo.12407
https://doi.org/10.1111/zygo.12407
https://doi.org/10.1177/0263775821993826
https://doi.org/10.1177/0263775821993826
https://www.opendemocracy.net/en/transformation/what-does-it-mean-to-love-world-hannah-arendt-and-amor-mundi/
https://www.opendemocracy.net/en/transformation/what-does-it-mean-to-love-world-hannah-arendt-and-amor-mundi/
https://doi.org/10.1177/2381336915617618
https://doi.org/10.1177/2381336915617618
https://doi.org/10.1111/nzg.12229
https://doi.org/10.1080/13504622.2019.1637823

	Abstract
	Hope
	Superheroes
	Care
	Acknowledgements
	Disclosure statement
	References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /PageByPage
  /Binding /Left
  /CalGrayProfile ()
  /CalRGBProfile (Adobe RGB \0501998\051)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 524288
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments false
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings false
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Remove
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /ColorImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /GrayImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 300
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /ENU ()
  >>
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [595.245 841.846]
>> setpagedevice


