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Abstract
A resurgent climate of nationalism, racism, xenophobia, anti-Semitism, and Islamophobia in many parts of the world has 
drawn attention to the risk of bullying victimization among racial, ethnic and/or religious minority youth. However, no 
attempt has yet been made to synthesize the literature on this topic to derive better understanding and guide future preven-
tion and intervention efforts. The aim of this study was to conduct a systematic review of the literature on individual, school, 
family, and community -level factors and outcomes associated with racist bullying victimization. Systematic searches of 
EBSCOhost, Scopus, ASSIA and Web of Science databases identified 73 articles that included quantitative and qualitative 
analyses on this topic. Overall, this review found that negative stereotypes and discrimination operating in school and com-
munity contexts put racial/ethnic minority, immigrant, and refugee youth at an increased risk of racist bullying victimization. 
The review also found that racist bullying victimization is associated with a wide range of negative outcomes including 
poor mental health, lower academic engagement, and an increased risk of involvement in delinquent behaviours, especially 
among older pupils. The review identified several gaps in the research, including the lack of adequate theorization and the 
infrequent consideration of potential mediators and moderators. Finally, the review outlined future directions, such as the 
need to study how intergroup processes influence racist bullying victimization.
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Introduction

A resurgent climate of nationalism, racism, xenophobia, 
anti-Semitism, and Islamophobia in many parts of the world, 
has drawn attention to the phenomenon of racist bullying. 
(Huang & Cornell, 2019). Racist bullying is defined as 
bullying motivated by prejudice against someone’s actual 
or perceived race, ethnicity, culture, citizenship status or 
religion (Tippett et al., 2010). To date, there has been no 
systematic analysis and synthesis of the empirical evidence 
to determine the factors and outcomes associated with rac-
ist bullying victimization. Without this knowledge it is not 

possible to know confidently what contributes to racist bul-
lying victimization and how it can be challenged effectively. 
This study addresses this gap by systematically reviewing 
the empirical evidence on individual, school, family, and 
community-level factors and outcomes associated with racist 
bullying victimization.

Bullying, that can happen face to face or online, is rec-
ognised as a global public health, educational and mental 
health issue that can have a long-lasting negative impact 
(Wolke et  al., 2013). While many aspects of bullying 
are well studied in the literature, racist bullying has only 
recently gained attention in the literature as a specific sub-
type of bullying (Xu et al., 2020). Yet a growing body of 
research demonstrates that racist bullying is experienced 
by large numbers of racial, ethnic and/or religious minor-
ity youth in schools (Gönültaş & Mulvey, 2021; Huang & 
Cornell, 2019). Considering this evidence, it is important to 
gain insight into the factors and outcomes associated with 
racist bullying victimization to reach a better understanding 
of negative pathways and help guide future interventions in 
ethnically and culturally diverse school contexts.
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In the general bullying literature, Bronfenbrenner (1977)‘s 
ecological systems theory has been applied to frame bully-
ing as a socio-cultural phenomenon that is influenced not 
only by individual characteristics of the child but also school, 
family, and community factors. This theoretical perspective 
views child development as a complex system of interactions 
influenced by multiple levels of contexts from those closest to 
the child (family, school) to those furthest away (community). 
However, it remains unclear what factors at what level have the 
most consistent associations with racist bullying victimization.

Furthermore, while there are many systematic reviews 
of outcomes associated with general bullying victimization, 
there has been no systematic investigation of the negative 
outcomes associated with racist bullying victimization. This 
is an important gap as some emerging evidence suggests that 
racist bullying is more harmful compared to general bullying 
as it is targeted at a person’s racial, ethnic, cultural and/or 
religious identity that is internal, stable, and uncontrollable 
(Jones & Rutland, 2018; Menesini & Salmivalli, 2017). Fur-
thermore, as racist bullying occurs in an intergroup context 
it has the potential to affect not only a person’s academic 
performance, self-esteem and/or mental health but also their 
racial/ethnic/religious identification and hostility towards 
outgroup members (Benner & Graham, 2013). However, it 
is not currently known what outcomes are most consistently 
associated with racist bullying victimization across multiple 
domains.

The lack of a comprehensive review of the empirical 
evidence on factors and outcomes most consistently associ-
ated with racist bullying victimization hampers the design 
of empirically based interventions. Among the existing few 
systematic reviews and meta-analyses that consider race, 
ethnicity, citizenship, and religion in relation to bullying, the 
focus has been on reviewing ethnic/racial differences in the 
prevalence of bullying with inconsistent findings (Álvarez-
García et al., 2015; Vitoroulis & Vaillancourt, 2015, 2018). 
More recently, there was a review of contextual-level risk 
factors associated with bullying among racial and ethnic 
minority youth (Xu et al., 2020). However, this review did 
not distinguish whether the bullying experienced was due 
to someone’s perceived race or ethnicity or due to other 
reasons. To address this gap and call more attention to the 
phenomenon of racist bullying, the present study systemati-
cally reviewed the empirical evidence on individual, school, 
family, and community-level factors and outcomes associ-
ated with racist bullying victimization.

Current Study

There is a need to systematically assess the evidence on 
what individual, school, family, and community-level fac-
tors influence racist bullying victimization. Also, there is a 

need to systematically examine outcomes associated with 
racist bullying victimization. This study addresses these 
gaps by systematically reviewing the empirical evidence 
on individual, school, family, and community-level factors 
and outcomes associated with racist bullying victimization. 
Systematically reviewing this evidence can improve under-
standing of multilevel pathways and outcomes associated 
with racist bullying victimization that can then, in turn, help 
inform more effective interventions at multiple levels. It can 
also help highlight which factors at different levels have been 
most consistently associated with racist bullying victimisa-
tion and which factors have been less studied. In doing so, it 
can advance theory development in the field.

Methods

Search Strategy

The review adhered to the Preferred Reporting Items for 
Systematic Reviews and Meta-Analyses (PRISMA) guide-
lines (Moher et al., 2009). An electronic search was carried 
out between 20th May and 2nd June 2019 on EBSCOhost, 
Scopus, ASSIA and Web of Science databases for both 
quantitative and qualitative empirical studies published in 
English in scientific journals with no restriction of publica-
tion year. To update the review, the search was repeated on 
9th March 2021 to cover any research published between 
2019 and 2020. The review was last updated on 17th August 
2022 to cover any research published between 2021 and 
2022. The search terms used were organised into four cat-
egories: (a) prejudice related terms, such as “prejudice”, 
“stigma”, “bias”, “discriminat*”, (b) bullying related terms, 
such as “bullying”, “bull*”, “victim*”, “perpetra*”, “aggres-
sor*”, “bully-victim”, “peer victimization”, “school vio-
lence”, “aggression”, “peer harassment”, “youth violence”, 
(c) minority membership terms, such as “rac*”, “ethnic-
ity” “minorit*”, “muslim*”, “asian*” and, finally, (d) age 
related terms, such as “child*”, “youth”, “high school”. The 
searches were conducted combining Title and Abstract in all 
4 databases. The saved searches were uploaded to Covidence 
for storage and screening purposes.

Inclusion and Exclusion Criteria

Studies were included if: (1) they examined bullying victimi-
zation that occurred because of or based on a person’s race, 
ethnicity, religion or citizenship status, (2) they considered 
bullying and cyberbullying that occurred before the age of 
18 taking place either in schools and/or in other youth envi-
ronments such as sports/after school clubs, (3) the source 
of information for bullying occurring among peers was the 
children and young people involved or their peers, teachers, 
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parents/carers, or other adults, (4) they measured at least 
one correlate of bullying victimization due to race, ethnic-
ity, citizenship status and/or religion and 5) they employed 
a quantitative, qualitative or mixed-methods design.

The following studies were excluded: (1) purely theo-
retical studies that did not empirically assess factors and/
or outcomes associated with racist bullying victimization, 
(2) literature-based studies such as literature reviews and 
systematic reviews, (3) unpublished studies such as disser-
tations/theses, (4) publications published in formats other 
than scientific journals such as conference proceedings, edi-
torials, books, (5) studies published in languages other than 
English, (6) studies that focused on bullying among adults or 
involved an adult as perpetrator or victim and (7) studies that 
focused on bullying among members of different national, 
racial, cultural, ethnic, religious groups but where the moti-
vation or basis for the bullying is unknown.

Data Collection

As shown in Fig. 1, the literature search yielded 5383 poten-
tially eligible publications. After duplicates were removed, 
2921 studies remained. After the titles and abstract of these 
publications were screened against the inclusion and exclu-
sion criteria, 478 references were identified as potentially 
relevant and retrieved in full text. In the next step, the full 
text of the 478 articles selected was screened independently 
by LDA and MS. Any disagreement was resolved by con-
sensus with a third reviewer (LV). Following the full text 
review, 62 studies were selected for inclusion in the review. 
An additional 11 articles were added via reference list check-
ing, bringing the total of included studies to 73 (see Fig. 1). 
The two reviewers agreed upon the final 73 articles to be 
included. Data were extracted by one reviewer (MS) and 
checked for accuracy by a second reviewer (LDA).

Coding Strategy

Finally, the following information was extracted from each 
article that met the inclusion criteria: (a) authors and year 
or publication; (b) country; (c) characteristics of the par-
ticipants (sample size, gender, ethnic/racial or religious 
group and age or grade); (d) methodological design, includ-
ing the definition and measure used to investigate bullying 
due to racial/ethnic, citizenship and/or religious status; (e) 
theoretical framework adopted in the study if any and (f) 
main findings on individual, school, family, and community 
-level factors and outcomes associated with racist bullying 
victimization.

The Preferred Reporting Items for Systematic Reviews 
and Meta-Analyses (PRISMA) were used as guidelines for 
reporting the selected articles.

Quality Appraisal

Included studies were assessed for quality using the Qual-
ity Assessment Tool for Studies with Diverse Designs 
(QATSDD; Sirriyeh et al., 2012). This instrument contains 
a list of criteria for quantitative, qualitative, and mixed meth-
ods research designs rated on a four-point scale, ranging 
from 0 (not at all) to three (complete). A percentage for 
each study was calculated for standardisation purposes by 
dividing the total score for each study by the maximum pos-
sible score. Table 1 presents all studies reviewed along with 
quality percentages. Inter-rater reliability between review-
ers, assessed across 10% of included studies, was excellent 
(k = 0.90).

Results

Forty-eight articles out of 73 (66%) were published between 
2012 and 2022. Overall, 70% (51 studies) of studies inves-
tigated individual-level factors associated with bullying 
victimization due to race, ethnicity, citizenship status and/
or religion. School-level factors were considered by 47% 
of articles (34 studies), family-level factors by 5% of stud-
ies (four studies) and community-level factors by 23% of 
articles (17 studies). Finally, outcomes associated with 
racist bullying victimization were considered by 37 stud-
ies (51% of studies included). Key information about the 
studies included in this review is presented in Table 2. This 
table depicts the country where the study was conducted, 
characteristics of the sample, the method used, and type of 
bullying involvement measured. A full reporting of measures 
and theoretical frameworks used in each study can be found 
in the supplemental materials.

The next part of the results section describes the main 
findings of studies that have investigated individual, school, 
family and community-level factors and outcomes associated 
with bullying victimization due to race, ethnicity, citizenship 
status and/or religion (see Table 3).

Individual‑Level Factors

The following individual-level factors associated with bul-
lying victimization due to race, ethnicity, citizenship and/
or religion were investigated in 51 studies included in this 
review.

Gender

Gender was analyzed in nine studies. In 78% (seven out of 
nine) of these studies, males were reported to be at higher 
risk of being victimized due to race, ethnicity, citizenship 
status and/or religion (Aroian, 2012; Atwal & Wang, 2019; 
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Bucchianeri et al., 2016; Larochette et al., 2010; Liang et al., 
2007; McKenney et al., 2006; Mendez et al., 2016). Two 
studies reported no significant gender differences in bullying 
victimization due to race/ethnicity (Arens & Visser, 2020; 
Holmgren et al., 2019).

Age

Only one study investigated age differences in bullying vic-
timization due to ethnic/racial differences. The study found 

that younger adolescents were more at risk (Monks et al., 
2008).

Ethnic Minority/Immigration/Refugee Status

Forty-one studies reported that racist bullying victimiza-
tion was more frequent among ethnic minorities, immi-
grants and refugees (Arens & Visser, 2020; Banerjee 
et al., 2020; Besic et al., 2020; Boulton, 1995; Bucchi-
aneri et al., 2016; Caballero et al., 2007; Caravita et al., 

Fig. 1  Flow diagram
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Table 1  Quality assessment report

Article 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 Total score (5)

Albdour et al. (2017) 3 3 3 3 2 3 3 3 X X 3 3 3 3 0 3 93
Arens and Visser (2020) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93
Aroian (2012) 0 2 3 3 2 3 3 3 X X 3 3 3 3 3 3 88
Atwal and Wang (2019) 3 3 3 0 2 3 3 3 2 3 X 3 3 X 0 3 81
Baams et al. (2017) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Baker et al. (2001) 0 2 3 3 3 3 3 3 X X 3 3 3 3 0 0 76
Banerjee et al. (2020) 3 2 3 3 3 3 3 3 X X 3 3 3 3 0 1 86
Bešić et al. (2020) 0 1 3 3 3 3 3 3 X X 3 3 3 3 0 0 74
Bloomer et al. (2014) 0 2 3 3 3 3 3 3 X X 3 3 3 3 0 0 76
Boulton (1995) 3 3 3 0 2 3 3 3 X X 3 3 3 3 0 3 83
Bucchianeri et al. (2016) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Caballero et al. (2007) 0 2 3 3 3 3 3 3 X X 3 0 0 0 0 0 55
Caravita et al. (2020) 3 3 3 0 3 3 3 3 3 3 3 3 3 3 0 3 86
Cardoso et al., 2018 3 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 86
Chong et al. (2009) 3 3 3 3 3 3 3 3 X X 3 3 3 3 0 3 93
Coffin et al. (2010) 3 3 3 3 3 3 3 3 X X 3 3 3 3 0 0 86
Connolly and Keenan (2002) 0 1 3 3 3 3 3 3 X X 3 0 0 0 0 0 52
Crengle et al. (2012) 0 3 3 3 3 3 3 3 1 3 X 3 3 X 0 3 81
Crozier and Davies (2008) 3 0 3 3 3 3 3 3 X X 3 3 3 3 0 0 79
Crozier & Dimmock, 1999 0 3 3 0 2 3 3 3 0 3 3 0 0 0 0 0 55
Das-Munshi et al. (2016) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 86
Deuchar and Bhopal (2013) 0 3 3 3 3 3 3 3 X X 3 0 0 0 0 0 57
Devine and Kelly (2006) 0 0 3 3 3 3 3 3 X X 3 0 0 0 0 0 50
Dovchin (2020) 0 3 3 0 0 3 3 3 X X 3 0 0 0 0 0 43
Dupper et al. (2015) 0 3 3 3 3 3 3 3 X X 3 3 3 3 0 3 86
Durkin et al. (2012) 3 3 3 0 3 3 3 3 3 3 X 3 3 X 0 3 86
Eslea and Mukhtar (2000) 0 3 3 0 2 3 3 3 0 3 X 3 3 X 0 3 69
Felix et al. (2009) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93
Felix and You (2011) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Galán et al. (2021) 3 3 3 3 3 3 3 3 2 3 X 3 3 X 0 3 90
Garza Ayala (2022) 3 3 3 0 1 3 3 3 X X 3 3 3 3 0 0 74
Goldweber et al. (2013) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 86
Gower et al. (2015) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93
Gower et al. (2021) 3 3 3 3 3 3 3 3 2 3 X 3 3 X 0 3 90
Gross and Rutland (2014) 0 3 3 3 3 3 3 3 X X 3 0 0 0 0 0 57
Gusler and Kiang (2019) 3 3 3 0 2 3 3 3 3 3 X 3 3 X 0 3 83
Haavind et al. (2015) 3 3 3 0 1 3 3 3 X X 3 3 3 3 0 0 74
Haines-Saah et al. (2018) 3 3 3 3 3 3 3 3 X X 3 3 3 3 0 3 93
Holmgren et al. (2019) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 86
Hong et al. (2022) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Hunter et al. (2010) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93
Jones et al. (2018) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Junger (1990) 0 3 3 0 2 3 3 3 0 3 3 3 3 3 0 0 67
Larochette et al. (2010) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93
Liang et al. (2007) 0 3 3 3 3 3 3 3 X X 3 3 3 3 0 3 86
Lloyd and Stead (2001) 0 3 3 3 3 3 3 0 X X 3 0 0 0 0 0 50
Mbilishaka and Apugo (2020) 3 3 3 3 3 3 3 3 X X 3 3 3 3 0 0 86
McKenney et al. (2006) 0 3 3 0 2 3 3 3 3 3 X 3 3 X 0 3 76
Mendez et al. (2012) 3 3 3 0 1 3 3 3 X X 3 3 3 3 0 1 76
Mendez et al. (2016) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 86
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2020; Cardoso et al., 2018; Chong et al., 2009; Coffin 
et al., 2010; Crengle et al., 2012; Crozier & Davies, 2008; 
Das-Munshi et al., 2016; Devine & Kelly, 2006; Dovchin, 
2020; Eslea & Mukhtar, 2000; Felix et al., 2009; Felix 
& You, 2011; Gusler & Kiang, 2019; Haines-Saah et al., 
2018; Jones et al., 2018; Junger, 1990; Larochette et al., 
2010; Liang et al., 2007; Mbilishaka & Apugo, 2020; 
McKenney et al., 2006; Mendez et al., 2012; Mendez 
et al., 2016; Monks et al., 2008; Moran et al., 1993; Page, 
2020; Palladino et al., 2020; Perry, 2020; Qin et al., 2008; 
Rodriguez-Hidalgo et  al., 2014; Rosenbloom & Way, 
2004; Schumann et al., 2013; Stone & Carlisle, 2017; 
Strohmeier et al., 2011; Sulkowski et al., 2014; Vitoroulis 
& Georgiades, 2017).

Religious Minority Status

Seven studies found that wearing a religious covering or 
visibly practising one’s religion as visible indicators of 
religious minority status were associated with bullying 
victimization. This involved Muslim and Sikh youth in the 
USA (Aroian, 2012; Atwal & Wang, 2019), non-Christian 
youth in the USA (Dupper et al., 2015), Muslim and Chris-
tian youth in the UK (Crozier & Davies, 2008; Moulin, 
2016), Jewish children and adolescents in Australia (Gross 
& Rutland, 2014) and Muslim youth in Estonia, Finland, 
and Sweden (Schihalejev et al., 2020).

Table 1  (continued)

Article 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 Total score (5)

Monks et al. (2008) 0 3 3 0 2 3 3 3 3 3 X 3 3 X 0 3 76
Moran et al. (1993) 0 3 3 0 2 3 3 3 0 3 3 3 3 3 0 2 71
Moulin (2016) 0 3 3 3 3 3 3 3 X X 3 0 0 0 0 3 64
Mthethwa-Sommers and Kisiara (2015) 0 3 3 3 2 3 3 3 X X 3 3 3 3 0 0 76
Page (2020) 0 3 3 3 3 3 3 3 X X 3 0 0 0 1 3 67
Palladino et al. (2020) 3 3 3 0 2 3 3 3 3 3 X 3 3 X 0 3 86
Pan and Spittal (2013) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Perry (2020) 0 3 3 3 3 3 3 0 X X 3 0 0 0 0 0 50
Qin et al. (2008) 0 3 3 3 3 3 3 3 X X 3 3 3 3 0 3 86%
Rodriguez-Hidalgo et al. (2014) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93%
Rodríguez-Hidalgo et al. (2019) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 86%
Rosenbloom and Way (2004) 0 3 3 3 3 3 3 3 X X 3 3 3 3 2 0 86
Russell et al. (2012) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 0 79
Schihalejev et al. (2020) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 0 71
Schumann et al. (2013) 3 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 86
Seaton et al. (2013) 3 3 3 0 3 3 3 3 3 3 X 3 3 X 0 3 86
Stone and Carlisle (2017) 0 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 79
Strohmeier et al. (2011) 0 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 86
Sulkowski et al. (2014) 3 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 86
Thijs and Piscoi (2016) 3 3 3 0 2 3 3 3 3 3 X 3 3 X 0 3 83
Varma-Joshi et al. (2004) 0 3 3 3 3 3 3 2 X X 3 3 3 3 0 3 83
Vitoroulis and Georgiades (2017) 3 3 3 3 3 3 3 3 3 3 X 3 3 X 0 3 93
Yu et al. (2003) 3 3 3 3 3 3 3 3 0 3 X 3 3 X 0 3 86

Quality assessment criteria: 1 = explicit theoretical framework; 2 = statement of aim(s)objectives in main body of report; 3 = clear description 
of research setting; 4 = evidence of sample size considered in terms of analysis; 5 = representative sample of target group of a reasonable size; 
6 = description of procedure for data collection; 7 = rationale for choice of data collection tools; 8 = detailed recruitment data; 9 = statistical 
assessment of reliability and validity of measurement tools (quantitative only); 10 = fit between stated research question and method of data 
collection (quantitative only); 11 = fit between stated research question and format and content of data collection tool (e.g., interview schedule) 
(qualitative only); 12 = fit between research question and method of analysis; 13 = good justification for analytical method selected; 14 = assess-
ment of reliability of analytical process (qualitative only); 15 = evidence of user involvement in the design; 16 = strengths and limitations criti-
cally discussed. Studies were scored depending on the degree to which the specific criteria were met (“complete” = 3 “moderately” = 2; “very 
slightly” = 1; “not at all” = 0). A summary score was calculated for each article by summing the total score obtained across relevant items and 
dividing by the total possible score (for a complete description of the score computing procedure, see Sirriyeh et al., 2011)
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Intersectionality

Two studies (Bucchianeri et al., 2016; Jones et al., 2018) 
reported that having other stigmatized characteristics such 
as being LGBTQ or having a disability increases the risk 
of bullying victimization due to race, ethnicity, citizenship 
status and/or religion.

Linguistic Diversity & Acculturation

Four studies found that speaking one’s own language at 
school (Garza Ayala, 2022; Haavind et al., 2015) or at home 
(Schihalejev et al., 2020; Yu et al., 2003) was positively 
associated with bullying victimization due to race, ethnicity, 
citizenship status and/or religion. In another study, partici-
pants reported that trying to learn the local language better 
was a way of protecting themselves from the risk of bullying 
victimization due to racial, ethnic, citizenship and/or reli-
gious differences (Dovchin, 2020). In Italy, Palladino et al. 
(2020) found that a strong acculturation towards the host 
country protected students from bullying victimization due 
to race, ethnicity, citizenship status and/or religion. How-
ever, this protective effect was moderated by citizenship 
status.

School‑Level Factors

The following school-level factors associated with bullying 
victimization due to race, ethnicity, citizenship and/or reli-
gion were investigated in 34 studies included in this review.

Ethnic School Composition

Two studies reported that ethnic school composition moder-
ated the relationship between ethnic/immigration status and 
racist bullying victimization. In one study, ethnic majority 
children were more likely to be bullied because of their race/
ethnicity when they were the numerical minority in their 
school as size of group changed power differentials (Durkin 
et al., 2012). In another study, second generation immigrants 
were less likely to be bullied in moderately concentrated 
schools (Vitoroulis & Georgiades, 2017).

Institutional Racism

A strong theme that emerged mainly from qualitative 
studies is that the youth who experienced bullying vic-
timization due to ethnic/racial, citizenship and/or reli-
gious differences, as well as their parents, felt that their 
teachers were dismissive and even, at times, contributed 
to the perpetuation of stereotypes and bias in the class-
room (Baker et al., 2001; Bešić et al., 2020; Bloomer et al., 
2014; Chong et al., 2009; Coffin et al., 2010; Connolly & Ta
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Keenan, 2002; Crozier & Davies, 2008; Deuchar & Bho-
pal, 2013; Devine & Kelly, 2006; Dupper et al., 2015; 
Gross & Rutland, 2014; Liang et al., 2007; Lloyd & Stead, 
2001; Page, 2020; Qin et al., 2008; Rosenbloom & Way, 
2004). In one US study, adolescents from refugee back-
grounds reported that they were not willing to report their 
victimization to the school authorities, as they did not trust 
they would do anything (Mthethwa-Sommers & Kisiara, 
2015). In another Canadian study, disparaging reactions 
from teachers led students to accept their victimization as 
“normal” (Varma-Joshi et al., 2004).

In one study, participants perceived formal aspects of 
schooling to be biased against Christian beliefs and prac-
tices (Moulin, 2016). The importance of respect for cultural 
diversity was emphasised also in another Canadian study 
according to which a stronger sense of school belongingness 
and perceived teacher support for cultural diversity reduced 
ethnic/racial bullying victimization (Vitoroulis & Georgia-
des, 2017).

Four qualitative studies reported that those bullied due 
to their race, ethnicity and/or religion felt teachers discrim-
inated against them (Albdour et al., 2017; Aroian, 2012; 
Bešić et al., 2020; Bloomer et al., 2014).

Perceived School Violence

One study found that bullying victimization due to eth-
nic/racial and/or religious differences is more frequent in 
schools where there is a higher risk of being threatened 
with a weapon or having property damaged and where there 
is a higher proportion of students reporting feeling unsafe 
(Russell et al., 2012). Another study found that there were 
increased odds of ethnic bullying victimization in schools 
where discipline problems were frequently reported and 
where there was a higher proportion of students feeling 
unsafe at school (Gower et al., 2015). Eight studies found 
that those bullied due to their race/ethnicity and/or religion 
are more likely to self-report, or identified by their peers as, 
being victimized by peers for other reasons (Arens & Vis-
ser, 2020; Felix et al., 2009; Goldweber et al., 2013; Hunter 
et al., 2010; Mendez et al., 2016; Rodriguez-Hidalgo et al., 
2014; Seaton et al., 2013) and/or experiencing other forms 
of physical, sexual and verbal victimization at school (Felix 
& You, 2011).

Peer Relationships

Two studies found that ethnic/racial minorities were more 
likely to be bullied due to their ethnicity/race if they chose 
to associate with peers from an ethnic group other than their 
own (Coffin et al., 2010; Qin et al., 2008).

School Composition

In the USA, one study found that having more LGBTQ 
peers in school lowered the risk of bullying victimization 
due to race/ethnicity and/or religion for LGBTQ youth 
(Gower et al., 2021).

Family‑Level Factors

Only four out of 73 studies investigated family-level fac-
tors and their associations with bullying victimization 
due to ethnic/racial, citizenship and/or religious differ-
ences. An Australian study reported a positive associa-
tion between racist bullying and authoritarian parents that 
encouraged victims to fight back (Coffin et al., 2010). Fur-
ther, a Canadian study showed there was a positive corre-
lation between disparaging comments from minority par-
ents that reinforced the view that victimization is “normal” 
and to be expected and ethnic/racial bullying victimization 
(Varma-Joshi et al., 2004). Finally, in Finland, higher rates 
of parental depression were found among victims of racist 
bullying after controlling for age and gender (Holmgren 
et al., 2019).

Regarding the effect of family socioeconomic status on 
racist bullying victimization, results are mixed. A study con-
ducted in South Africa (Das-Munshi et al., 2016) reported 
that adolescents from low SES families were more likely 
to be victimized due to ethnic/racial and/or religious dif-
ferences. In contrast, in a Finnish study investigating racist 
bullying victimization among international adoptees, low 
family SES was not a statistically significant predictor (Hol-
mgren et al., 2019).

Community‑Level Factors

The following community-level factors were investigated in 
relation to bullying victimization due to ethnic/racial, citi-
zenship and/or religious differences in 17 studies included 
in this review.

Community Diversity

One Canadian study found that individuals in the ethnic 
minority in a community were more likely to be victimized 
than individuals of the same ethnicity in a community where 
they were the majority (Schumann et al., 2013). The same 
study found that community ethnic diversity, as signified by 
the presence of ethnic-focused Christian religious buildings, 
was positively associated to ethnic/racial bullying victimi-
zation. In contrast, the presence of non-Christian religious 
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buildings was related to decreased prevalence of ethnic/reli-
gious bullying victimization (Schumann et al., 2013).

Stereotypes

Twelve studies found that bullying victimization due to eth-
nic/racial, citizenship and/or religious differences is higher 
in communities where ethnic/racial and religious stereotypes 
have developed due to negative media representations of 
ethnic and religious minorities in the aftermath of events, 
such as 9/11 and the Iraq war (Baker et al., 2001; Banerjee 
et al., 2020; Bešić et al., 2020; Chong et al., 2009; Coffin 
et al., 2010; Crozier & Davies, 2008; Dupper et al., 2015; 
Haines-Saah et al., 2018; Liang et al., 2007; Lloyd & Stead, 
2001; Moulin, 2016; Page, 2020). In one US study, victims 
reported being bullied due to their race, ethnicity and/or 
religion also by adults in other contexts showing the perva-
siveness of racism in the community (Albdour et al., 2017). 
One Australian study found that Jewish students’ victimiza-
tion related to anti-Jewish stereotypes perpetuated in peers’ 
families (Gross & Rutland, 2014).

Poverty

Evidence on the relationship between bullying victimiza-
tion due to racial, ethnic and/or religious bias and poverty is 
mixed. One study reported that bullying due to ethnic/racial 
differences is higher in low-socioeconomic communities 
(Coffin et al., 2010), whereas another found victimization 
due to racial/ethnic and/or religious differences to be equally 
high in upper- and lower-income school districts (Aroian, 
2012). One US study reported that living in an urban area 
was associated with an increased likelihood of ethnic/racial 
bullying victimization (Goldweber et al., 2013).

Community Violence

A US and a Canadian study reported bullying victimization 
due to ethnic/racial differences is more prevalent in commu-
nities where violence, victimization and substance abuse is 
common (Chong et al., 2009; Schumann et al., 2013).

Outcomes

The review found evidence of the following outcomes asso-
ciated with racist bullying victimization.

Mental Health

Eighteen studies found that bullying due to race/ethnicity, 
citizenship status and/or religion is concurrently and lon-
gitudinally associated with depression, anxiety, lower self-
esteem, and feelings of anger (Albdour et al., 2017; Arens 

& Visser, 2020; Atwal & Wang, 2019; Cardoso et al., 2018; 
Chong et al., 2009; Crozier & Dimmock, 1999; Devine & 
Kelly, 2006; Dovchin, 2020; Haavind et al., 2015; Mbil-
ishaka & Apugo, 2020; McKenney et al., 2006; Mendez 
et al., 2012; Monks et al., 2008; Page, 2020; Pan & Spittal, 
2013; Rodriguez-Hidalgo et al., 2014; Thijs & Piscoi, 2016; 
Varma-Joshi et al., 2004). These effects have been reported 
in both adolescent (e.g., McKenney et al., 2006) and pre-
adolescent (e.g., Thijs & Piscoi, 2016) samples. Bullying 
victimization due to ethnic/racial and/or religious differ-
ences can be so severe that in some cases it has been found 
to associate concurrently with suicidal ideation (Cardoso 
et al., 2018; Galán et al., 2021; Pan & Spittal, 2013; Varma-
Joshi et al., 2004) and PTSD and CMD symptomology (Das-
Munshi et al., 2016).

Four studies investigated whether attributions of race, 
ethnicity and/or religion exacerbate the relationship between 
peer victimization and psychosocial adjustment with mixed 
findings. A US cross-sectional survey (Russell et al., 2012) 
found that mental health issues and substance misuse lev-
els were worse among youth reporting victimization due to 
racial/ethnic differences than among those reporting general 
victimization. Also, in the UK, a study found that bully-
ing due to race, ethnicity and/or religion correlated more 
strongly with depression than general bullying partially by 
increasing feelings of perceived threat, however a stronger 
ethnic/religious identity buffered against it (Hunter et al., 
2010). Finally, a US study found that victims of ethnic but 
not religious bullying were significantly more likely to report 
a high-severe emotional impact compared to general bullying 
victimization especially when female (Mendez et al., 2016). 
In contrast, one cross-sectional survey in the US (Gusler 
& Kiang, 2019) found that attributing victimization to skin 
colour/ethnicity did not exacerbate the relationship between 
peer victimization and poor psychosocial adjustment.

Only two studies investigated whether coping strate-
gies moderated the effect of bullying victimization due to 
racial, ethnic, citizenship and/or religious status on mental 
health. Helpful coping strategies found to lessen the emo-
tional impact of ethnic bullying victimization were filter-
ing out negative reactions, staying indifferent, making a 
joke about it, and connecting online with existing friends 
(Banerjee et al., 2020; Mendez et al., 2016). A large-scale 
study conducted in the USA found that only 24% of youth 
indicated that “telling an adult at school” made things better. 
In the same study, males were significantly more likely than 
females to report “fighting back” as a coping strategy, and 
more likely to report it was effective (Mendez et al., 2016). 
In another study conducted in India with expat kids from 
South Asia the findings indicated that most of the study’s 
participants could cope with instances of ethnic bullying 
victimization by “creating a cocoon of indifference around 
themselves” and by systematically filtering out any negative 



287Adolescent Research Review (2023) 8:261–296 

1 3

reactions (Banerjee et al., (2020, p. 285). In the same study, 
participants spoke of how they tried to stay indifferent to 
the bullying they experienced and take any inappropri-
ate comments sportingly rather than feeling antagonistic 
to their peers. Some respondents stated that this strategy 
helped them dilute the situation and gain respect from their 
host country’s peers. The other main strategy that helped 
expat kids cope was using social networking media to keep 
in touch with their extended friend network in their home 
countries while they struggled to form friendships in their 
host country.

Physical Health

One study reported that in one case racist bullying victimi-
zation had resulted in hair loss (Page, 2020). Another study 
with an adolescent sample reported that those victimized due 
to their ethnicity/race were more likely to forego medical 
care (i.e., not go to the emergency department when needed) 
and go more than 2 years since their last routine well visit 
(Galán et al., 2021).

Social Relationships

Eight studies reported that those bullied due to their ethnic-
ity, race, citizenship status and/or religion are more likely to 
feel isolated and to report not getting along with their peers 
(Banerjee et al., 2020; Devine & Kelly, 2006; Holmgren 
et al., 2019; Liang et al., 2007; Mendez et al., 2012; Pal-
ladino et al., 2020; Rodriguez-Hidalgo et al., 2014; Rosen-
bloom & Way, 2004). This effect has been observed in both 
adolescent (Palladino et al., 2020) and pre-adolescent (e.g., 
Devine & Kelly, 2006) samples.

Involvement in Risky or Illegal Behaviours

Four studies reported that youth who are ethnically/racially 
bullied are more likely to act out aggressively towards oth-
ers in response to their victimization (Galán et al., 2021; 
Haines-Saah et al., 2018; Lloyd & Stead, 2001) or engage 
in serious forms of violence such as gang violence (Varma-
Joshi et al., 2004). These findings were confirmed in one 
Canadian longitudinal study that showed that those ethni-
cally/racially bullied reported more externalizing problems 
concurrently and one year later regardless of immigration 
status (McKenney et al., 2006). In contrast, an Italian study 
found no link between ethnic bullying victimization and 
perpetration (Caravita et al., 2020). Three studies have also 
found a relationship between bullying victimization due to 
ethnic/racial and/or religious differences and alcohol and 
illicit drug use (Cardoso et al., 2018; Hong et al., 2022; 
Russell et al., 2012). Those engaged in both ethnic/racial 
bullying perpetration and victimization also reported higher 

odds of cigarette, alcohol and marijuana use compared to 
adolescents who were not involved in this type of bullying 
(Stone & Carlisle, 2017). However, longitudinal evidence on 
potential interactions among age, racist bullying victimiza-
tion and substance use is missing (Stone & Carlisle, 2017). 
Finally, two studies found that those bullied due to their 
ethnicity/race, citizenship status and/or religion are more 
likely to be exposed to other forms of violence (Galán et al., 
2021; Rodríguez-Hidalgo et al., 2019).

Academic Engagement

A positive concurrent link has been reported between ethnic/
racial and/or religious victimization and school absenteeism 
(Baams et al., 2017; Lloyd & Stead, 2001; Russell et al., 
2012), dislike for school (Bloomer et al., 2014; Mbilishaka 
& Apugo, 2020; Varma-Joshi et al., 2004), and lower grades 
(Russell et al., 2012). This association has been observed 
among both younger (e.g., Bloomer et al., 2014) and older 
children (Russell et al., 2012).

Discussion

Despite increasing research on racist bullying victimization 
in the last few decades, there is scarcity of studies reviewing 
the empirical evidence on factors and outcomes associated 
with this type of bullying. This lack of systematic synthesis 
of research findings hinders conclusions about the factors 
and outcomes most and least associated with racist bully-
ing victimization that is essential knowledge for advancing 
research and theory development in this field. Consequently, 
the present review synthesized findings from 73 articles 
and provided an overview of the evidence on individual, 
school, family, and community-level factors and outcomes 
associated with racist bullying victimization. Overall, the 
current review found that racial/ethnic minority, immigrant 
and refugee youth are disproportionately targeted, and their 
victimization is influenced by stereotypes and discrimina-
tion operating in multiple contexts (e.g., school, community 
environments). The review also found that racist bullying 
victimization is associated with a wide range of negative 
outcomes including poor mental health, lower academic 
engagement, and an increased risk of involvement in delin-
quent behaviours, especially among older pupils.

Individual‑Level Factors

At the individual level, racial/ethnic minority, immigrant, 
or refugee status was the factor most consistently associ-
ated with racist bullying victimization. This finding is not 
surprising given that other types of bias-based bullying are 
most common among young people with the corresponding 
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sociodemographic characteristic (e.g., LGBTQ youth teased 
about sexual orientation; Bucchianeri et al., 2016). It is 
important to note that this increased risk also includes chil-
dren and young people from groups that may not typically be 
considered as “minority groups” such as children who had 
returned from England or who had parents who were English 
and who were found to be bullied in Irish schools due to 
their different accent (Devine & Kelly, 2006). Research on 
peer victimization has also shown that ethnic minority youth 
who do not fulfil stereotypes about their racial and ethnic 
groups are more likely to be victimized than youth who fulfil 
these stereotypes (Peguero & Williams, 2013). Also, in some 
cases children of the same race may be targeted for belong-
ing to a different ethnic group (Eslea & Mukhtar, 2000).

Other individual characteristics were less studied. There 
was some indication in the literature that youth who are 
bilingual and use their home country’s language at school 
or at home are more at risk of being bullied due to their 
perceived immigration status. These findings confirm other 
research on linguistic diversity and social inclusion that 
shows that immigrant youth that use their native language 
at school are more likely to be seen as “different” and, there-
fore, less likely to be accepted by native peers and more 
likely to experience antisocial behaviours (Lee et al., 2021; 
Sauer & Ajanovic, 2012).

There was also some limited research on intersectional-
ity and multiple minority identities suggesting that ethnic 
minority youth with additional stigmatized characteristics 
such as being LGBTQ or having a disability are significantly 
more at risk of racist bullying victimization, however more 
research is needed in this area (Das-Munshi et al., 2016; 
Jones et al., 2018). This finding resonates with empirical 
findings from the wider literature on bias-based bullying and 
harassment that finds that youth with marginalized identities 
experience disproportionally high rates of multiple harass-
ment types (Bucchianeri et al., 2016; Galán et al., 2021).

With regards to gender and age differences, there is a 
less clear picture as relatively few studies have considered 
these effects. Most studies that investigated gender differ-
ences found males to be more at risk. However, this finding 
may be explained by the fact that racial/ethnic bullying may 
be too overt for girls to engage in (Larochette et al., 2010) 
or it may be related to the measurement of the construct 
across studies with more overt forms of bullying such as 
name-calling investigated more widely than relational forms, 
such as social exclusion (see supplementary material). The 
review found only one study on age effects on racist bullying 
victimization, therefore more research is needed in this area.

School, Family, and Community‑Level Factors

Overall, there has been less research on school, family, 
and community-level factors influencing racist bullying 

victimization compared to individual-level factors. Study-
ing these systems factors is important, as they are likely to 
influence perceptions of the proximal processes occurring in 
these environments (Benner & Graham, 2013).

In terms of school-level factors, the more consistent find-
ings across the literature were found in relation to perceived 
levels of racism and discrimination in schools that appears to 
be a unique influencing factor in this context. Racist bullying 
was more commonly reported by ethnic minority youth that 
felt disrespected and discriminated against in their schools 
and, as a result, had lost faith that their complaints would 
be taken seriously (e.g., Bešić et al., 2020; Page, 2020). 
This finding resonates with the wider literature on racism 
and inclusion that highlights the importance of creating an 
inclusive school ethos that welcomes diversity (Hek, 2005; 
Hymel et al., 2015). Disparaging reactions from teachers 
may lead youth to either be reluctant to report their victimi-
zation (Mthethwa-Sommers & Kisiara, 2015) or accept their 
victimization as “normal” (Varma-Joshi et al., 2004).

Other school-level factors have been less investigated. 
There was some indication in the literature that those bullied 
due to their race, ethnicity and/or religion are more likely 
to also experience other forms of victimization at school 
(Arens & Visser, 2020; Felix et al., 2009; Goldweber et al., 
2013; Hunter et al., 2010; Mendez et al., 2016; Rodriguez-
Hidalgo et al., 2014; Seaton et al., 2013) and to feel unsafe 
at school (Gower et al., 2015; Russell et al., 2012). It has 
been reported previously in the literature that some children 
and young people can be targets of different types of vic-
timization (Finkelhor et al., 2009). Several factors have been 
found to increase the risk of experiencing multiple types of 
victimization, ranging from neighborhood and household 
characteristics (e.g., single headed households, family unem-
ployment), to individual characteristics (e.g., age, smoking 
or alcohol consumption, being male) (Ellonen & Salmi, 
2011; Finkelhor et al., 2011).

With regards to family-level factors, research is extremely 
limited in the context of bullying victimization due to race, 
ethnicity, citizenship status and/or religion. It is known from 
previous systematic reviews and meta-analyses that child 
abuse and neglect is considered a risk factor for bullying 
victimization (Lereya et al., 2013; Nocentini et al., 2019) 
so this needs to be investigated also in relation to racist 
bullying. There is a need to study in more detail how fam-
ily socialisation processes including how parents respond 
to their children’s victimization relate to racist bullying as 
some research shows that encouraging youth to fight back or 
accept their victimization as “normal” is linked to increased 
risk of repeat victimization (Coffin et al., 2010; Varma-Joshi 
et al., 2004).

Finally, with regards to community-level factors, there is 
consistent evidence that bullying victimization due to ethnic/
racial, citizenship and/or religious differences is reinforced 
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by ethnic/racial and/or religious stereotypes perpetuated in 
the communities where those bullied live and through the 
media (Baker et al., 2001; Banerjee et al., 2020; Bešić et al., 
2020; Chong et al., 2009; Coffin et al., 2010; Crozier & 
Davies, 2008; Dupper et al., 2015; Haines-Saah et al., 2018; 
Liang et al., 2007; Lloyd & Stead, 2001; Moulin, 2016; 
Page, 2020; Schumann et al., 2013).

Outcomes

The review found consistent evidence that bullying vic-
timization due to ethnic/racial, citizenship and/or religious 
differences is associated with depression, anxiety, lower 
self-esteem and social withdrawal across younger and older 
ages (Albdour et al., 2017; Arens & Visser, 2020; Atwal 
& Wang, 2019; Cardoso et al., 2018; Chong et al., 2009; 
Crozier & Dimmock, 1999; Devine & Kelly, 2006; Dovchin, 
2020; Haavind et al., 2015; Liang et al., 2007; Mbilishaka & 
Apugo, 2020; McKenney et al., 2006; Mendez et al., 2012; 
Monks et al., 2008; Page, 2020; Rodriguez-Hidalgo et al., 
2014; Rosenbloom & Way, 2004; Thijs & Piscoi, 2016; 
Varma-Joshi et al., 2004), although more longitudinal stud-
ies are needed to infer causality. These findings resonate 
with the broader literature on general bullying (Brunstein 
Klomek et al., 2007; Lutrick et al., 2020). Research suggests 
that the link between internalizing symptoms and bullying 
is mutually reinforcing such that being the target of bullying 
can function as both antecedent and consequence of depres-
sion, anxiety, and social withdrawal (Rivara and Menestrel, 
2016).

Furthermore, some research, conducted primarily with 
older samples, suggests that bullying victimization due 
to race, ethnicity and/or religion is linked to delinquency, 
tobacco, alcohol, and illicit drug use (Cardoso et al., 2018; 
McKenney et al., 2006; Stone & Carlisle, 2017). This link 
has also been reported in the general bullying literature 
where some research has found that experiencing a strain 
such as bullying can foster substance abuse and delinquency 
as a way of coping with the strain (Cullen et al., 2008). More 
research is needed on how age moderates the relationship 
between racist bullying victimization and externalizing out-
comes such as delinquency, tobacco, alcohol, and illicit drug 
use.

Finally, the review found consistent support for a posi-
tive association between academic engagement and bullying 
victimization due to race, ethnicity and/or religion. Children 
and adolescents who are bullied because of their race, eth-
nicity and/or religion are more likely to show lower aca-
demic engagement and performance and be more frequently 
truant from school across all ages (Baams et al., 2017; Lloyd 
& Stead, 2001; Russell et al., 2012). Due to the correlational 
nature of most of these studies, it is not possible to ascer-
tain the temporal order of these variables. However, findings 

from the wider literature on general bullying suggest that 
being the target of bullying can function as both antecedent 
and consequence of poor academic achievement and engage-
ment (Laith & Vaillancourt, 2022).

Limitations of the Included Studies

This systematic review provided an up-to-date review of 
empirical studies investigating bullying victimization due to 
race, ethnicity, citizenship status and/or religion. Although 
research on this issue has increased significantly in the last 
decade, it remains quite limited compared to the attention 
that has been devoted to understanding other forms of bul-
lying victimization. Most previous research conducted so far 
on bullying among ethnic and religious minorities does not 
investigate the perceived motivation behind the victimiza-
tion. This is a limitation.

The research that does exist has methodological and theo-
retical limitations. First, there is a preponderance of cross-
sectional research designs using questionnaire surveys. For 
this reason, causal inferences are not possible. Furthermore, 
in many of these studies, bullying due to perceived racial, 
ethnic, citizenship and/or religious differences is measured 
with a single item. Second, there is no single agreed defini-
tion of what qualifies as racial/ethnic and religious bullying 
and how it differs from discrimination, peer harassment and/
or peer victimization due to perceived racial, ethnic, citizen-
ship and/or religious differences. The lack of a universal 
definitional framework makes it harder to synthesise results. 
Also, only three studies considered cyberbullying due to 
race, ethnicity and/or religion. More studies that measure 
cyberbullying are needed to gain insight into the correlates 
and outcomes associated with this type of bullying.

Third, in many studies, there is also poor conceptuali-
sation of the term “ethnic/racial minority” and “religious 
minority”. For example, many studies are not clear on 
whether participants self-identified as ethnic/racial and reli-
gious minorities or whether they were categorised as such 
by the researcher(s) based on official information obtained 
from the school authorities and/or other sources. In addi-
tion, studies do not always provide sufficient information 
on the power differentials between different racial, ethnic, 
and religious groups in their country. This is an important 
dimension of the term “ethnic/racial minority” and “reli-
gious minority” that studies need to consider more fully so 
that it is highlighted that minorities include those with less 
power and privilege in society.

Furthermore, most research on bullying due to perceived 
ethnic/racial, citizenship and/or religious differences lacks a 
theoretical framework. Even when a theoretical framework is 
used, most commonly social identity theory, it is not always 
clear how theoretical concepts are measured and analysed. 
For example, although ethnic identification is a key concept 
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in social identity theory, this is rarely measured and stud-
ied. Therefore, this review highlights a pressing need for 
improvements in the theoretical design of research on bul-
lying due to race/ethnicity, citizenship status and/or religion 
to advance the field.

Finally, there is a need for a more systematic investiga-
tion of developmental differences in factors and outcomes 
associated with racist bullying victimization. Despite many 
studies using samples varied in age, very few report on age 
moderator effects and/or include multivariate analyses that 
take into account age.

Strengths and Limitations of This Review

This systematic review had strengths and limitations. It is the 
first to synthesize both quantitative and qualitative evidence 
to create a breadth and depth of understanding of individual, 
school, family, and community-level factors and outcomes 
associated with bullying victimization due to race, ethnic-
ity, citizenship status and/or religion. The analysis allowed 
recognition of the distinct factors that influence this type of 
bullying victimization and the detrimental impact it has on 
youth. However, it was not possible to conduct statistical 
analysis of effect sizes nor was it possible to form hypoth-
eses about potential moderators and mediators due to lim-
ited reporting in the included studies. Some literature was 
excluded such as grey literature, studies not published in 
English or studies measuring related constructs such as peer 
victimization, harassment, and discrimination.

Future Research and Practical Implications

This systematic review provides key implications for future 
research and policy development. The reviewed studies indi-
cate that bullying victimization due to ethnic/racial and/or 
religious differences is influenced by distinct factors such as 
stereotypes that are pervasive in many contexts including in 
schools, families, and communities and, therefore, a different 
prevention and intervention approach is required that con-
siders these systemic, prejudice-related factors. This unique 
approach to prevention and intervention needs to draw on an 
integrated framework of theories from multiple fields such 
as the social psychology prejudice-related literature and the 
developmental literature on bullying (Earnshaw et al., 2018).

This integrated theoretical framework could be based on 
a social-ecological model informed by the latest insights 
from theories of intergroup relations such as social reason-
ing developmental models (Palmer et al., 2022; Rutland & 
Killen, 2015). Bullying is an ecological phenomenon that 
results from an interplay between structural, contextual, and 
individual factors (Espelage et al., 2013; Swearer & Espel-
age, 2004). However, Espelage et al. (2013) argue that very 
little research has comprehensively evaluated the validity 

of the social-ecological perspective in relation to bullying. 
Huang and Cornell (2019) agree that most bullying research 
has concentrated on individual, family, and school influ-
ences, with less emphasis on community and mass media 
exosystems. However, bias-based bullying is especially 
vulnerable to exosystemic factors, such as mass media and 
the community environment and by macro factors, such as 
cultural norms and beliefs (Hong & Garbarino, 2012; Huang 
& Cornell, 2019). Therefore, these factors need to be inves-
tigated in a more systematic way in future research.

The more immediate school context is also important as 
research has consistently shown that racial/ethnic and reli-
gious bullying is more likely to be experienced in schools 
with perceived high levels of racism and intolerance. This 
shows the importance of ensuring that teachers and other 
school staff receive sufficient education and training on pro-
moting cooperative learning structures (Farmer et al., 2011; 
Hymel et al., 2015). Cooperative learning environments 
implicitly communicate civic values to students that in turn 
influence how groups interact (Johnson & Johnson, 2012). It 
is also important for teachers to be regularly provided with 
opportunities to reflect on their practice and how it might be 
influenced by their own attitudes and beliefs.

Other contextual variables such as school and class ethnic 
diversity also need to be investigated in more detail as results 
are less consistent. For example, some research has shown 
that majority group members can also be victimized when 
they are a numerical minority in their school or community 
as the size of the group changes power differentials (Durkin 
et al., 2012; Schumann et al., 2013). Furthermore, it is not 
clear if high ethnic diversity in classrooms and schools is a 
protective or a risk factor (Bayram et al., 2018; Verkuyten 
& Thijs, 2002). A recent systematic review found that the 
effect of ethnic diversity on bullying may be culture and age 
specific (Basilici et al., 2022).

In comparison to general bullying, racial/ethnic and reli-
gious bullying is also driven by social-cognitive factors of 
stigma (e.g., social dominance orientation, stereotypes, and 
prejudice) and group processes (e.g., intergroup contact, 
group norms, group identification, and intergroup anxiety) 
that need to be more systematically integrated and investi-
gated in research (Earnshaw et al., 2018; Priest et al., 2021). 
Social reasoning developmental models (Killen & Rutland, 
2011; Rutland & Killen, 2015) and social identity frame-
works (Gini, 2006) provide some useful direction on the 
type of variables that might be investigated under such an 
integrated theoretical framework.

According to these theoretical models, intergroup pro-
cesses (e.g., group norm, group identification, intergroup 
contact, and intergroup anxiety) influence children and ado-
lescents’ behavior in intergroup situations such as racial/eth-
nic and religious bullying (Abbott & Cameron, 2014; Palmer 
et  al., 2015). For example, social identity development 
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theory suggests that bullying and other kinds of inter-group 
conflict during childhood are more likely if in-group mem-
bers think that their standing might be enhanced by out-
group dislike and attack, or if they believe that their status is 
threatened by members of an out-group (Gini, 2006; Nesdale 
& Scarlett, 2004). At the same time, intergroup contact has 
been found to improve intergroup relations and reduce preju-
dice (Keles et al., 2021; Pettigrew & Tropp, 2006). In addi-
tion, Palmer and Abbott (2018) argue that with age, group 
characteristics (group norms, status, identity) become more 
important and may overrule moral concerns (e.g., wrong-
fulness of prejudice). More research studying these factors 
and their interaction with other individual and systems-level 
factors is urgently required to advance prevention and inter-
vention efforts in this field.

For example, a factor that requires to be investigated in 
more detail is strength of ethnic identification as this is a key 
variable in social identity theory (Tajfel, 1982), however it is 
not clear if a stronger ethnic identity increases or decreases 
the risk of racist bullying (Verkuyten, 2002; Verkuyten & 
Thijs, 2001; Wong et al., 2003). Related to this, there is also 
a need to investigate further how bullying victimization due 
to race/ethnicity, citizenship status and/or religion may affect 
perceptions of one’s own social identity and/or how it might 
enhance cultural mistrust (Benner & Graham, 2013).

This review also found only two studies that investigated 
the protective factors that buffer against the negative out-
comes of racial/ethnic and religious bullying victimization. 
This research suggests that how victims of racial/ethnic and 
religious bullying cope with their victimization may influ-
ence the magnitude of negative outcomes they experience 
because of their victimization. For example, some research 
has shown that helpful coping strategies were filtering out 
negative reactions, staying indifferent, making a joke about 
it, and connecting online with existing friends (Banerjee 
et al., 2020; Mendez et al., 2016). More research is also 
needed to establish whether bullying victimization due to 
ethnic/racial and/or religious differences is more damaging 
than other forms of bullying as some initial research suggests 
(Russell et al., 2012).

Conclusions

Research on racist bullying victimization has increased in 
recent years, however, in the absence of a systematic syn-
thesis of the empirical evidence, it is not clear what fac-
tors and outcomes are most consistently associated with 
this type of bullying victimization. This review found that 
adverse school and community environments that perpetu-
ate negative stereotypes and discrimination put racial/ethnic 
and religious minorities at increased risk of racist bullying 
victimization. The review also found that racist bullying 

victimization is associated with a wide range of negative 
outcomes including poor mental health, lower academic 
engagement, and an increased risk of involvement in delin-
quent behaviours, especially among older pupils. The finding 
that those bullied due to their race/ethnicity, citizenship and/
or religion perceive to be discriminated and disrespected 
by their teachers highlights the importance of developing 
anti-bias, anti-racism, and inclusion training materials for 
educators, and implementing multi-level interventions that 
are targeted towards different groups such as teachers and 
pupils. Better knowledge of how intergroup processes influ-
ence racial/ethnic and religious bullying would help create 
more tailored and effective approaches to prevention and 
intervention. This unique approach to prevention and inter-
vention needs to draw on an integrated framework of theo-
ries from multiple fields such as the social psychology prej-
udice-related literature and the developmental literature on 
bullying. This review concludes that more studies on racial/
ethnic and religious bullying are required, especially those 
that investigate the interaction between individual, systemic 
and intergroup factors.

Supplementary Information The online version contains supplemen-
tary material available at https:// doi. org/ 10. 1007/ s40894- 022- 00197-2.

Authors’ Contributions MS conceived of the study and design, con-
ducted the search, worked on the analysis, and produced the final ver-
sion of the manuscript. LDA conducted the search and contributed to 
the study selection, quality appraisal and the manuscript. LV contrib-
uted to the study selection and to the manuscript. All authors read and 
approved the final manuscript.

Funding This research was partially funded by the Erasmus + Grant 
Number 2017–1-UK01-KA201-036611.

Data Availability All data generated or analysed during this study are 
included in this published article (and its supplementary information 
files).

Declarations 

Conflict of interest The authors report no conflicts of interest.

Open Access This article is licensed under a Creative Commons Attri-
bution 4.0 International License, which permits use, sharing, adapta-
tion, distribution and reproduction in any medium or format, as long 
as you give appropriate credit to the original author(s) and the source, 
provide a link to the Creative Commons licence, and indicate if changes 
were made. The images or other third party material in this article are 
included in the article's Creative Commons licence, unless indicated 
otherwise in a credit line to the material. If material is not included in 
the article's Creative Commons licence and your intended use is not 
permitted by statutory regulation or exceeds the permitted use, you will 
need to obtain permission directly from the copyright holder. To view a 
copy of this licence, visit http:// creat iveco mmons. org/ licen ses/ by/4. 0/.

https://doi.org/10.1007/s40894-022-00197-2
http://creativecommons.org/licenses/by/4.0/


292 Adolescent Research Review (2023) 8:261–296

1 3

References

Abbott, N., & Cameron, L. (2014). What makes a young assertive 
bystander? The effect of intergroup contact, empathy, cultural 
openness, and in-group bias on assertive bystander intervention 
intentions. Journal of Social Issues, 70(1), 167–182. https:// doi. 
org/ 10. 1111/ josi. 12053

Albdour, M., Lewin, L., Kavanaugh, K., Hong, J. S., & Wilson, F. 
(2017). Arab American adolescents’ perceived stress and bully-
ing experiences: A qualitative study. Western Journal of Nurs-
ing Research, 39(12), 1567–1588. https:// doi. org/ 10. 1177/ 01939 
45916 678214

Álvarez-García, D., García, T., & Núñez, J. C. (2015). Predictors of 
school bullying perpetration in adolescence: A systematic review. 
Aggression and Violent Behavior, 23, 126–136. https:// doi. org/ 
10. 1016/j. avb. 2015. 05. 007

Arens, A. K., & Visser, L. (2020). Personal peer victimization and 
ethnic peer victimization: Findings on their co-occurrence, 
predictors, and outcomes from a latent profile analysis. Child 
Abuse & Neglect, 99, 104–250. https:// doi. org/ 10. 1016/j. chi-
abu. 2019. 104250

Aroian, K. J. (2012). Discrimination against Muslim American ado-
lescents. Journal of School Nursing, 28(3), 206–213. https:// 
doi. org/ 10. 1177/ 10598 40511 432316

Atwal, K., & Wang, C. (2019). Religious head covering, being per-
ceived as foreigners, victimization, and adjustment among Sikh 
American adolescents. School Psychology, 34(2), 233–243. 
https:// doi. org/ 10. 1037/ spq00 00301

Baams, L., Talmage, C. A., & Russell, S. T. (2017). Economic costs 
of bias-based bullying. School Psychology Quarterly, 32(3), 
422–433. https:// doi. org/ 10. 1037/ spq00 00211 10. 1037/ spq00 
00211. supp

Baker, C., Varma, M., & Tanaka, C. (2001). Sticks and stones: Rac-
ism as experienced by adolescents in New Brunswick. Cana-
dian Journal of Nursing Research, 33(3), 87–105.

Banerjee, P., Gupta, R., Shaheen, M., David, R., Chenji, K., & Pri-
yadarshini, C. (2020). Exploring adjustment mechanisms of 
adolescent expat kids from South Asia against socio-political 
stigma. Journal of Global Mobility-the Home of Expatriate 
Management Research, 8, 273–290. https:// doi. org/ 10. 1108/ 
jgm- 06- 2020- 0041

Basilici, M. C., Palladino, B. E., & Menesini, E. (2022). Ethnic diver-
sity and bullying in school: A systematic review. Aggression and 
Violent Behavior, 65, 101762. https:// doi. org/ 10. 1016/j. avb. 2022. 
101762

Bayram, Ö. S., Shuyan, S., Liliia, K., Özdemir, M., & Stattin, H. 
(2018). Adolescents’ engagement in ethnic harassment: Preju-
diced beliefs in social networks and classroom ethnic diversity. 
Journal of Youth & Adolescence, 47(6), 1151–1163. https:// doi. 
org/ 10. 1007/ s10964- 017- 0795-0

Benner, A. D., & Graham, S. (2013). The antecedents and conse-
quences of racial/ethnic discrimination during adolescence: Does 
the source of discrimination matter? Developmental Psychology, 
49(8), 1602–1613. https:// doi. org/ 10. 1037/ a0030 557

Bešić, E., Gasteiger-Klicpera, B., Buchart, C., Hafner, J., & Stefitz, E. 
(2020). Refugee students’ perspectives on inclusive and exclusive 
school experiences in Austria. International Journal of Psychol-
ogy, 55(5), 723–731. https:// doi. org/ 10. 1002/ ijop. 12662

Bloomer, F., Hamilton, J., & Potter, M. (2014). Challenges and bar-
riers in primary school education: The experiences of Traveller 
children and young people in Northern Ireland. Education, Citi-
zenship and Social Justice, 9(1), 3–18. https:// doi. org/ 10. 1177/ 
17461 97913 475767

Boulton, M. J. (1995). Patterns of bully/victim problems in mixed race 
groups of children. Social Development, 4(3), 277–293. https:// 
doi. org/ 10. 1111/j. 1467- 9507. 1995. tb000 66.x

Bronfenbrenner, U. (1977). Toward an experimental ecology of human 
development. American Psychologist, 32(7), 513–531. https:// 
doi. org/ 10. 1037/ 0003- 066X. 32.7. 513

Brunstein Klomek, A., Marrocco, F., Kleinman, M., Schonfeld, I. S., 
& Gould, M. S. (2007). Bullying, depression, and suicidality 
in adolescents. Journal of the American Academy of Child and 
Adolescent Psychiatry, 46(1), 40–49. https:// doi. org/ 10. 1097/ 01. 
chi. 00002 42237. 84925. 18

Bucchianeri, M. M., Gower, A. L., McMorris, B. J., & Eisenberg, M. E. 
(2016). Youth experiences with multiple types of prejudice-based 
harassment. Journal of Adolescence, 51, 68–75. https:// doi. org/ 
10. 1016/j. adole scence. 2016. 05. 012

Caballero, C., Haynes, J., & Tikly, L. (2007). Researching mixed race 
in education: Perceptions, policies and practices. Race Ethnicity 
and Education, 10(3), 345–362. https:// doi. org/ 10. 1080/ 13613 
32070 15033 89

Caravita, S. C. S., Stefanelli, S., Mazzone, A., Cadel, L., Thornberg, R., 
& Ambrosini, B. (2020). When the bullied peer is native-born vs 
immigrant: A mixed-method study with a sample of native-born 
and immigrant adolescents. Scandinavian Journal of Psychology, 
61(1), 97–107. https:// doi. org/ 10. 1111/ sjop. 12565

Cardoso, J. B., Szlyk, H. S., Goldbach, J., Swank, P., & Zvolensky, 
M. J. (2018). General and ethnic-biased bullying among Latino 
students: Exploring risks of depression, suicidal ideation, and 
substance use. Journal of Immigrant and Minority Health, 20(4), 
816–822. https:// doi. org/ 10. 1007/ s10903- 017- 0593-5

Chong, V., Um, K., Hahn, M., Pheng, D., Yee, C., & Auerswald, C. 
(2009). Toward an intersectional understanding of violence and 
resilience: An exploratory study of young Southeast Asian men 
in Alameda and Contra Costa County California. Aggression and 
Violent Behavior, 14(6), 461–469. https:// doi. org/ 10. 1016/j. avb. 
2009. 07. 001

Coffin, J., Larson, A., & Cross, D. (2010). Bullying in an aboriginal 
context. Australian Journal of Indigenous Education, 39, 77–87. 
https:// doi. org/ 10. 1375/ S1326 01110 00009 34

Connolly, P., & Keenan, M. (2002). Racist harassment in the White 
Hinterlands: Minority ethnic children and parents’ experiences 
of schooling in Northern Ireland. British Journal of Sociology of 
Education, 23(3), 341–355. https:// doi. org/ 10. 1080/ 01425 69022 
00001 5391

Crengle, S., Robinson, E., Ameratunga, S., Clark, T., & Raphael, D. 
(2012). Ethnic discrimination prevalence and associations with 
health outcomes: Data from a nationally representative cross-
sectional survey of secondary school students in New Zealand. 
BMC Public Health, 12(1), 45–45. https:// doi. org/ 10. 1186/ 
1471- 2458- 12- 45

Crozier, G., & Davies, J. (2008). ‘The trouble is they don’t mix’: Self-
segregation or enforced exclusion? Race, Ethnicity & Education, 
11(3), 285–301. https:// doi. org/ 10. 1080/ 13613 32080 22911 73

Crozier, W. R., & Dimmock, P. S. (1999). Name-calling and nick-
names in a sample of primary school children. British Journal of 
Educational Psychology, 69, 505–516. https:// doi. org/ 10. 1348/ 
00070 99991 57860

Cullen, F. T., Unnever, J. D., Hartman, J. L., Turner, M. G., & Agnew, 
R. (2008). Gender, bullying victimization, and juvenile delin-
quency: A test of general strain theory. Victims and Offenders, 
3(4), 346–364. https:// doi. org/ 10. 1080/ 15564 88080 23384 68

Das-Munshi, J., Lund, C., Mathews, C., Clark, C., Rothon, C., & Stans-
feld, S. (2016). Mental health inequalities in adolescents growing 
up in post-apartheid South Africa: Cross-sectional survey, SHaW 
study. Plos One, 11(5), e0154478–e0154478. https:// doi. org/ 10. 
1371/ journ al. pone. 01544 78

https://doi.org/10.1111/josi.12053
https://doi.org/10.1111/josi.12053
https://doi.org/10.1177/0193945916678214
https://doi.org/10.1177/0193945916678214
https://doi.org/10.1016/j.avb.2015.05.007
https://doi.org/10.1016/j.avb.2015.05.007
https://doi.org/10.1016/j.chiabu.2019.104250
https://doi.org/10.1016/j.chiabu.2019.104250
https://doi.org/10.1177/1059840511432316
https://doi.org/10.1177/1059840511432316
https://doi.org/10.1037/spq0000301
https://doi.org/10.1037/spq000021110.1037/spq0000211.supp
https://doi.org/10.1037/spq000021110.1037/spq0000211.supp
https://doi.org/10.1108/jgm-06-2020-0041
https://doi.org/10.1108/jgm-06-2020-0041
https://doi.org/10.1016/j.avb.2022.101762
https://doi.org/10.1016/j.avb.2022.101762
https://doi.org/10.1007/s10964-017-0795-0
https://doi.org/10.1007/s10964-017-0795-0
https://doi.org/10.1037/a0030557
https://doi.org/10.1002/ijop.12662
https://doi.org/10.1177/1746197913475767
https://doi.org/10.1177/1746197913475767
https://doi.org/10.1111/j.1467-9507.1995.tb00066.x
https://doi.org/10.1111/j.1467-9507.1995.tb00066.x
https://doi.org/10.1037/0003-066X.32.7.513
https://doi.org/10.1037/0003-066X.32.7.513
https://doi.org/10.1097/01.chi.0000242237.84925.18
https://doi.org/10.1097/01.chi.0000242237.84925.18
https://doi.org/10.1016/j.adolescence.2016.05.012
https://doi.org/10.1016/j.adolescence.2016.05.012
https://doi.org/10.1080/13613320701503389
https://doi.org/10.1080/13613320701503389
https://doi.org/10.1111/sjop.12565
https://doi.org/10.1007/s10903-017-0593-5
https://doi.org/10.1016/j.avb.2009.07.001
https://doi.org/10.1016/j.avb.2009.07.001
https://doi.org/10.1375/S1326011100000934
https://doi.org/10.1080/0142569022000015391
https://doi.org/10.1080/0142569022000015391
https://doi.org/10.1186/1471-2458-12-45
https://doi.org/10.1186/1471-2458-12-45
https://doi.org/10.1080/13613320802291173
https://doi.org/10.1348/000709999157860
https://doi.org/10.1348/000709999157860
https://doi.org/10.1080/15564880802338468
https://doi.org/10.1371/journal.pone.0154478
https://doi.org/10.1371/journal.pone.0154478


293Adolescent Research Review (2023) 8:261–296 

1 3

Deuchar, R., & Bhopal, K. (2013). ‘We’re still human beings, we’re not 
aliens’: Promoting the citizenship rights and cultural diversity of 
Traveller children in schools–Scottish and English perspectives. 
British Educational Research Journal, 39(4), 733–750. https:// 
doi. org/ 10. 1080/ 01411 926. 2012. 679252

Devine, D., & Kelly, M. (2006). ‘I just don’t want to get picked on by 
anybody’: Dynamics of inclusion and exclusion in a newly multi-
ethnic Irish primary school. Children & Society, 20(2), 128–139. 
https:// doi. org/ 10. 1111/j. 1099- 0860. 2006. 00020.x

Dovchin, S. (2020). The psychological damages of linguistic racism 
and international students in Australia. International Journal of 
Bilingual Education and Bilingualism, 23(7), 804–818. https:// 
doi. org/ 10. 1080/ 13670 050. 2020. 17595 04

Dupper, D. R., Forrest-Bank, S., & Lowry-Carusillo, A. (2015). Expe-
riences of religious minorities in public school settings: Find-
ings from focus groups involving Muslim, Jewish, Catholic, and 
Unitarian Universalist youths. Children & Schools, 37(1), 37–45. 
https:// doi. org/ 10. 1093/ cs/ cdu029

Durkin, K., Hunter, S., Levin, K. A., Bergin, D., Heim, D., & Howe, 
C. (2012). Discriminatory peer aggression among children as a 
function of minority status and group proportion in school con-
text. European Journal of Social Psychology, 42(2), 243–251. 
https:// doi. org/ 10. 1002/ ejsp. 870

Earnshaw, V. A., Reisner, S. L., Menino, D., Poteat, V. P., Bogart, 
L. M., Barnes, T. N., & Schuster, M. A. (2018). Stigma-based 
bullying interventions: A systematic review. Developmental 
Review, 48, 178–200. https:// doi. org/ 10. 1016/j. dr. 2018. 02. 001

Ellonen, N., & Salmi, V. (2011). Poly-Victimization as a life condi-
tion: Correlates of poly-victimization among Finnish children. 
Journal of Scandinavian Studies in Criminology and Crime 
Prevention, 12(1), 20–44. https:// doi. org/ 10. 1080/ 14043 858. 
2011. 561621

Eslea, M., & Mukhtar, K. (2000). Bullying and racism among Asian 
schoolchildren in Britain. Educational Research, 42(2), 207–217. 
https:// doi. org/ 10. 1080/ 00131 88003 63845

Espelage, D. L., Mrinalini, A. R., & De La Rue, L. (2013). Current 
research on school-based bullying: A social-ecological perspec-
tive. Journal of Social Distress and the Homeless, 22(1), 21–27. 
https:// doi. org/ 10. 1179/ 10530 78913Z. 00000 00002

Farmer, T. W., McAuliffe Lines, M., & Hamm, J. V. (2011). Reveal-
ing the invisible hand: The role of teachers in children’s peer 
experiences. Journal of Applied Developmental Psychology, 32, 
247–256. https:// doi. org/ 10. 1016/j. appdev. 2011. 04. 006

Felix, E. D., Furlong, M. J., & Austin, G. (2009). A cluster analytic 
investigation of school violence victimization among diverse stu-
dents. Journal of Interpersonal Violence, 24(10), 1673–1695. 
https:// doi. org/ 10. 1177/ 08862 60509 331507

Felix, E. D., & You, S. (2011). Peer victimization within the ethnic 
context of high school. Journal of Community Psychology, 39(7), 
860–875. https:// doi. org/ 10. 1002/ jcop. 20465

Finkelhor, D., Turner, H. A., Hamby, S. L., & Ormrod, R. K. (2011). 
Poly-victimization: Children’s exposure of multiple types of 
violence, crime, and abuse. OJJDP Juvenile Justice Bulletin—
NCJ235504 (pp. 1–12). Washington, DC: US Government Print-
ing Office.

Finkelhor, D., Ormrod, R., Turner, H., & Holt, M. (2009). Pathways to 
poly-victimization. Child Maltreatment, 14(4), 316–329. https:// 
doi. org/ 10. 1177/ 10775 59509 347012

Galán, C. A., Stokes, L. R., Szoko, N., Abebe, K. Z., & Culyba, A. J. 
(2021). Exploration of experiences and perpetration of identity-
based bullying among adolescents by race/ethnicity and other 
marginalized identities. JAMA Network Open, 4(7), e2116364. 
https:// doi. org/ 10. 1001/ jaman etwor kopen. 2021. 16364

Garza Ayala, A. (2022). “Go back to Mexico:” Linguistic violence, 
bilingualism, and identity of Latina/o/x bilingual adolescents. 

Journal of Latinos and Education. https:// doi. org/ 10. 1080/ 15348 
431. 2021. 20224 85

Gini, G. (2006). Bullying as a social process: The role of group mem-
bership in students’ perception of inter-group aggression at 
school. Journal of School Psychology, 44, 51–65. https:// doi. 
org/ 10. 1016/j. jsp. 2005. 12. 002

Goldweber, A., Waasdorp, T. E., & Bradshaw, C. P. (2013). Examining 
associations between race, urbanicity, and patterns of bullying 
involvement. Journal of Youth and Adolescence, 42(2), 206–219. 
https:// doi. org/ 10. 1007/ s10964- 012- 9843-y

Gönültaş, S., & Mulvey, K. L. (2021). Bystander responses to bias-
based bullying and retaliation: Is retaliation perceived as more 
acceptable than bias-based bullying? British Journal of Devel-
opmental Psychology, 39(3), 442–461. https:// doi. org/ 10. 1111/ 
bjdp. 12371

Gower, A. L., McMorris, B. J., & Eisenberg, M. E. (2015). School-level 
contextual predictors of bullying and harassment experiences 
among adolescents. Social Science and Medicine, 147, 47–53. 
https:// doi. org/ 10. 1016/j. socsc imed. 2015. 10. 036

Gower, A. L., Watson, R. J., Erickson, D. J., et al. (2021). LGBQ 
Youth’s experiences of general and bias-based bullying victimi-
zation: The buffering role of supportive school and community 
environments. International Journal of Bullying Prevention, 3, 
91–101. https:// doi. org/ 10. 1007/ s42380- 020- 00065-4

Gross, Z., & Rutland, S. D. (2014). Combatting antisemitism in the 
school playground: An Australian case study. Patterns of Preju-
dice, 48, 309–330. https:// doi. org/ 10. 1080/ 00313 22X. 2014. 
918703

Gusler, S., & Kiang, L. (2019). Childhood peer victimization expe-
riences and adult psychological adjustment: Examining race/
ethnicity and race-related attributions. Journal of Social and 
Personal Relationships, 36(1), 337–358. https:// doi. org/ 10. 1177/ 
02654 07517 729765

Haavind, H., Thorne, B., Hollway, W., & Magnusson, E. (2015). 
‘Because nobody likes Chinese girls’: Intersecting identities 
and emotional experiences of subordination and resistance in 
school life. Childhood, 22(3), 300–315. https:// doi. org/ 10. 1177/ 
09075 68214 549

Haines-Saah, R. J., Hilario, C. T., Jenkins, E. K., Ng, C. K. Y., & 
Johnson, J. L. (2018). Understanding adolescent narratives about 
bullying through an intersectional lens: Implications for youth 
mental health interventions. Youth & Society, 50(5), 636–658. 
https:// doi. org/ 10. 1177/ 00441 18X15 621465

Hek, R. (2005). The role of education in the settlement of young refu-
gees in the UK: The experiences of young refugees. Practice, 
17(3), 157–171. https:// doi. org/ 10. 1080/ 09503 15050 02851 15

Holmgren, E., Raaska, H., Lapinleimu, H., & Elovainio, M. (2019). 
Bullying among international adoptees: Testing risks and protec-
tive factors. Violence and Victims, 34(6), 930–951. https:// doi. 
org/ 10. 1891/ 0886- 6708. vv-d- 18- 00157

Hong, J. S., & Garbarino, J. (2012). Risk and protective factors for 
homophobic bullying in schools: An application of the social-
ecological framework. Educational Psychology Review, 24(2), 
271–285.

Hong, J. S., Kim, D. H., Hunter, S. C., Cleeland, L. R., Lee, C. A., Lee, 
J. J., & Kim, J. (2022). ‘Racial/ethnic bullying subtypes and alco-
hol, tobacco, and marijuana use among US adolescents. Journal 
of Racial and Ethnic Disparities, 9(4), 1443–1453. https:// doi. 
org/ 10. 1007/ s40615- 021- 01081-w

Huang, F. L., & Cornell, D. G. (2019). School teasing and bullying 
after the presidential election. Educational Researcher, 48(2), 
69–83. https:// doi. org/ 10. 3102/ 00131 89X18 820291

Hunter, S. C., Durkin, K., Heim, D., Howe, C., & Bergin, D. (2010). 
Psychosocial mediators and moderators of the effect of peer-
victimization upon depressive symptomatology. Journal of Child 

https://doi.org/10.1080/01411926.2012.679252
https://doi.org/10.1080/01411926.2012.679252
https://doi.org/10.1111/j.1099-0860.2006.00020.x
https://doi.org/10.1080/13670050.2020.1759504
https://doi.org/10.1080/13670050.2020.1759504
https://doi.org/10.1093/cs/cdu029
https://doi.org/10.1002/ejsp.870
https://doi.org/10.1016/j.dr.2018.02.001
https://doi.org/10.1080/14043858.2011.561621
https://doi.org/10.1080/14043858.2011.561621
https://doi.org/10.1080/001318800363845
https://doi.org/10.1179/1053078913Z.0000000002
https://doi.org/10.1016/j.appdev.2011.04.006
https://doi.org/10.1177/0886260509331507
https://doi.org/10.1002/jcop.20465
https://doi.org/10.1177/1077559509347012
https://doi.org/10.1177/1077559509347012
https://doi.org/10.1001/jamanetworkopen.2021.16364
https://doi.org/10.1080/15348431.2021.2022485
https://doi.org/10.1080/15348431.2021.2022485
https://doi.org/10.1016/j.jsp.2005.12.002
https://doi.org/10.1016/j.jsp.2005.12.002
https://doi.org/10.1007/s10964-012-9843-y
https://doi.org/10.1111/bjdp.12371
https://doi.org/10.1111/bjdp.12371
https://doi.org/10.1016/j.socscimed.2015.10.036
https://doi.org/10.1007/s42380-020-00065-4
https://doi.org/10.1080/0031322X.2014.918703
https://doi.org/10.1080/0031322X.2014.918703
https://doi.org/10.1177/0265407517729765
https://doi.org/10.1177/0265407517729765
https://doi.org/10.1177/0907568214549
https://doi.org/10.1177/0907568214549
https://doi.org/10.1177/0044118X15621465
https://doi.org/10.1080/09503150500285115
https://doi.org/10.1891/0886-6708.vv-d-18-00157
https://doi.org/10.1891/0886-6708.vv-d-18-00157
https://doi.org/10.1007/s40615-021-01081-w
https://doi.org/10.1007/s40615-021-01081-w
https://doi.org/10.3102/0013189X18820291


294 Adolescent Research Review (2023) 8:261–296

1 3

Psychology and Psychiatry, and Allied Disciplines, 51(10), 
1141–1149. https:// doi. org/ 10. 1111/j. 1469- 7610. 2010. 02253.x

Hymel, S., McClure, R., Miller, M., Shumka, E., & Trach, J. (2015). 
Addressing school bullying: Insights from theories of group 
processes. Journal of Applied Developmental Psychology, 37, 
16–24. https:// doi. org/ 10. 1016/j. appdev. 2014. 11. 008

Johnson, D. W., & Johnson, R. T. (2012). Restorative justice in the 
classroom: Necessary roles of cooperative context, constructive 
conflict, and civic values. Negotiation and Conflict Management 
Research, 5(1), 4–28. https:// doi. org/ 10. 1111/j. 1750- 4716. 2011. 
00088.x

Jones, L. M., Mitchell, K. J., Turner, H. A., & Ybarra, M. L. (2018). 
Characteristics of bias-based harassment incidents reported by a 
national sample of US adolescents. Journal of Adolescence, 65, 
50–60. https:// doi. org/ 10. 1016/j. adole scence. 2018. 02. 013

Jones, S., & Rutland, A. (2018). Attitudes toward immigrants among 
the youth: Contact interventions to reduce prejudice in the school 
context. European Psychologist, 23(1), 83–92. https:// doi. org/ 10. 
1027/ 1016- 9040/ a0003 10

Junger, M. (1990). Intergroup bullying and racial harassment in the 
Netherlands. Sociology and Social Research, 74(2), 65–72.

Keles, S., Munthe, E., & Ruud, E. (2021). A systematic review of 
interventions promoting social inclusion of immigrant and ethnic 
minority preschool children. International Journal of Inclusive 
Education. https:// doi. org/ 10. 1080/ 13603 116. 2021. 19796 70

Killen, M., & Rutland, A. (2011). Children and social exclusion: 
Morality, prejudice and group identity. Wiley-Blackwell.

Laith, R., & Vaillancourt, T. (2022). The temporal sequence of bully-
ing victimization, academic achievement, and school attendance: 
A review of the literature. Aggression and Violent Behavior, 
64(January), 101722. https:// doi. org/ 10. 1016/j. avb. 2022. 101722

Larochette, A.-C., Murphy, A. N., & Craig, W. M. (2010). Racial bul-
lying and victimization in Canadian school-aged children: Indi-
vidual and school level effects. School Psychology International, 
31(4), 389–408. https:// doi. org/ 10. 1177/ 01430 34310 377150

Lee, L., Williams, A., Lao, C., Lagunas, N., & Langner, C. A. (2021). 
The role of home language in children’s friendship choice and 
peer acceptance. Journal of Applied Developmental Psychology, 
76, 101323. https:// doi. org/ 10. 1016/j. appdev. 2021. 101323

Lereya, S. T., Samara, M., & Wolke, D. (2013). Parenting behavior and 
the risk of becoming a victim and a bully/victim: A meta-analysis 
study. Child Abuse & Neglect, 37(12), 1091–1108. https:// doi. 
org/ 10. 1016/j. chiabu. 2013. 03. 001

Liang, B., Grossman, J. M., & Deguchi, M. (2007). Chinese American 
middle school youths’ experiences of discrimination and stereo-
typing. Qualitative Research in Psychology, 4, 187–205. https:// 
doi. org/ 10. 1080/ 14780 88070 14735 99

Lloyd, G., & Stead, J. (2001). ‘The boys and girls not calling me names 
and the teachers to believe me’: Name calling and the experi-
ences of travellers in school. Children & Society, 15(5), 361–74. 
https:// doi. org/ 10. 1002/ chi. 671

Lutrick, K., Clark, R., Nuño, V. L., et al. (2020). Latinx bullying and 
depression in children and youth: A systematic review. Systematic 
Reviews, 9, 126. https:// doi. org/ 10. 1186/ s13643- 020- 01383-w

Mbilishaka, A. M., & Apugo, D. (2020). Brushed aside: African Amer-
ican women’s narratives of hair bias in school. Race, Ethnicity 
and Education, 23(5), 634–653. https:// doi. org/ 10. 1080/ 13613 
324. 2020. 17180 75

McKenney, K. S., Pepler, D., Craig, W., & Connolly, J. (2006). Peer 
victimization and psychosocial adjustment: The experiences of 
Canadian immigrant youth. Electronic Journal of Research in 
Educational Psychology, 4, 239–264.

Mendez, J. J., Bauman, S., & Guillory, R. M. (2012). Bullying of 
Mexican immigrant students by Mexican American students: 
An examination of intracultural bullying. Hispanic Journal of 

Behavioral Sciences, 34(2), 279–304. https:// doi. org/ 10. 1177/ 
07399 86311 435970

Mendez, J. J., Bauman, S., Sulkowski, M. L., Davis, S., & Nixon, C. 
(2016). Racially-focused peer victimization: Prevalence, psycho-
social impacts, and the influence of coping strategies. Psychology 
of Violence, 6(1), 103–111. https:// doi. org/ 10. 1037/ a0038 161

Menesini, E., & Salmivalli, C. (2017). Bullying in schools: The state 
of knowledge and effective interventions. Psychology, Health 
& Medicine, 22(sup1), 240–253. https:// doi. org/ 10. 1080/ 13548 
506. 2017. 12797 40

Moher, D., Liberati, A., Tetzlaff, J., & Altman, D. G. (2009). Preferred 
reporting items for systematic reviews and meta-analyses: The 
PRISMA statement. BMJ, 339, b2535. https:// doi. org/ 10. 1136/ 
bmj. b2535

Monks, C. P., Ortega-Ruiz, R., & Rodriguez-Hidalgo, A. J. (2008). 
Peer victimization in multicultural schools in Spain and England. 
European Journal of Developmental Psychology, 5(4), 507–535. 
https:// doi. org/ 10. 1080/ 17405 62070 13073 16

Moran, S., Smith, P. K., Thompson, D., & Whitney, I. (1993). Ethnic 
differences in experiences of bullying: Asian and white children. 
British Journal of Educational Psychology, 63, 431–440. https:// 
doi. org/ 10. 1111/j. 2044- 8279. 1993. tb010 69.x

Moulin, D. (2016). Reported experiences of anti-Christian prejudice 
among Christian adolescents in England. Journal of Contem-
porary Religion, 31(2), 223–238. https:// doi. org/ 10. 1080/ 13537 
903. 2016. 11526 79

Mthethwa-Sommers, S., & Kisiara, O. (2015). Listening to students 
from refugee backgrounds: Lessons for education professionals. 
Penn GSE Perspectives on Urban Education, 12(1), 1–11.

Nesdale, D., & Scarlett, M. (2004). Effects of group and situational 
factors on pre-adolescent children’s attitudes to school bully-
ing. International Journal of Behavioral Development, 28(5), 
428–434. https:// doi. org/ 10. 1080/ 01650 25044 40001 44

Nocentini, A., Fiorentini, G., Di Paola, L., & Menesini, E. (2019). Par-
ents, family characteristics and bullying behavior: A systematic 
review. Aggression and Violent Behavior, 45, 41–50. https:// doi. 
org/ 10. 1016/j. avb. 2018. 07. 010

Page, S. (2020). ‘People get killed cause of there [their] skin: It cannot 
be stopped’: A midlands case study considering experiences of 
racism amongst pupils in UK secondary schools and the com-
munity. British Journal of Community Justice, 16(1), 64–81.

Palladino, B. E., Nappa, M. R., Zambuto, V., & Menesini, E. (2020). 
Ethnic bullying victimization in Italy: The role of acculturation 
orientation for ethnic minority adolescents with differing citizen-
ship statuses. Frontiers in Psychology, 11, 499. https:// doi. org/ 
10. 3389/ fpsyg. 2020. 00499

Palmer, S. B., & Abbott, N. (2018). Bystander responses to bias-based 
bullying in schools: A developmental intergroup approach. Child 
Development Perspectives, 12(1), 39–44. https:// doi. org/ 10. 1111/ 
cdep. 12253

Palmer, S. B., Filippou, A., Argyri, E. K., & Rutland, A. (2022). Minor-
ity- and majority-status bystander reactions to, and reasoning 
about, intergroup social exclusion. Journal of Experimental 
Child Psychology, 214, 105290. https:// doi. org/ 10. 1016/j. jecp. 
2021. 105290

Palmer, S. B., Rutland, A., & Cameron, L. (2015). The development of 
bystander intentions and social-moral reasoning about intergroup 
verbal aggression. British Journal of Developmental Psychology, 
33(4), 419–433. https:// doi. org/ 10. 1111/ bjdp. 12092

Pan, S. W., & Spittal, P. M. (2013). Health effects of perceived racial 
and religious bullying among urban adolescents in China: A 
cross-sectional national study. Global Public Health, 8(6), 685–
697. https:// doi. org/ 10. 1080/ 17441 692. 2013. 799218

Peguero, A. A., & Williams, L. M. (2013). Racial and ethnic stereo-
types and bullying victimization. Youth & Society, 45(4), 545–
564. https:// doi. org/ 10. 1177/ 00441 18X11 424757

https://doi.org/10.1111/j.1469-7610.2010.02253.x
https://doi.org/10.1016/j.appdev.2014.11.008
https://doi.org/10.1111/j.1750-4716.2011.00088.x
https://doi.org/10.1111/j.1750-4716.2011.00088.x
https://doi.org/10.1016/j.adolescence.2018.02.013
https://doi.org/10.1027/1016-9040/a000310
https://doi.org/10.1027/1016-9040/a000310
https://doi.org/10.1080/13603116.2021.1979670
https://doi.org/10.1016/j.avb.2022.101722
https://doi.org/10.1177/0143034310377150
https://doi.org/10.1016/j.appdev.2021.101323
https://doi.org/10.1016/j.chiabu.2013.03.001
https://doi.org/10.1016/j.chiabu.2013.03.001
https://doi.org/10.1080/14780880701473599
https://doi.org/10.1080/14780880701473599
https://doi.org/10.1002/chi.671
https://doi.org/10.1186/s13643-020-01383-w
https://doi.org/10.1080/13613324.2020.1718075
https://doi.org/10.1080/13613324.2020.1718075
https://doi.org/10.1177/0739986311435970
https://doi.org/10.1177/0739986311435970
https://doi.org/10.1037/a0038161
https://doi.org/10.1080/13548506.2017.1279740
https://doi.org/10.1080/13548506.2017.1279740
https://doi.org/10.1136/bmj.b2535
https://doi.org/10.1136/bmj.b2535
https://doi.org/10.1080/17405620701307316
https://doi.org/10.1111/j.2044-8279.1993.tb01069.x
https://doi.org/10.1111/j.2044-8279.1993.tb01069.x
https://doi.org/10.1080/13537903.2016.1152679
https://doi.org/10.1080/13537903.2016.1152679
https://doi.org/10.1080/01650250444000144
https://doi.org/10.1016/j.avb.2018.07.010
https://doi.org/10.1016/j.avb.2018.07.010
https://doi.org/10.3389/fpsyg.2020.00499
https://doi.org/10.3389/fpsyg.2020.00499
https://doi.org/10.1111/cdep.12253
https://doi.org/10.1111/cdep.12253
https://doi.org/10.1016/j.jecp.2021.105290
https://doi.org/10.1016/j.jecp.2021.105290
https://doi.org/10.1111/bjdp.12092
https://doi.org/10.1080/17441692.2013.799218
https://doi.org/10.1177/0044118X11424757


295Adolescent Research Review (2023) 8:261–296 

1 3

Perry, C. M. (2020). Kouri, kouri! Bis la ap vini!’: Reflections on 
the stigma of being Haitian at primary and secondary school in 
the Bahamas. Ethnicities. https:// doi. org/ 10. 1177/ 14687 96820 
965592

Pettigrew, T. F., & Tropp, L. R. (2006). A meta-analytic test of inter-
group contact theory. Journal of Personality and Social Psychol-
ogy, 90(5), 751–783. https:// doi. org/ 10. 1037/ 0022- 3514. 90.5. 751

Priest, N., Alam, O., Truong, M., Sharples, R., Nelson, J., Dunn, K., 
Francis, K. L., Paradies, Y., & Kavanagh, A. (2021). Promoting 
proactive bystander responses to racism and racial discrimination 
in primary schools: A mixed methods evaluation of the ‘Speak 
Out Against Racism’ program pilot. BMC Public Health, 21(1), 
1–17. https:// doi. org/ 10. 1186/ s12889- 021- 11469-2

Qin, D. B., Way, N., & Rana, M. (2008). The ‘model minority’ and 
their discontent: Examining peer discrimination and harass-
ment of Chinese American immigrant youth. New Directions 
for Child and Adolescent Development, 121, 27–42. https:// doi. 
org/ 10. 1002/ cd. 221

Rivara, F., & Le Menestrel, S. (2016). Committee on the Biological and 
Psychosocial Effects of Peer Victimization: Lessons for Bullying 
Prevention, Board on Children, Youth, and Families, Committee 
on Law and Justice, Division of Behavioral and Social Sciences 
and Education, Health and Medicine Division, & National Acad-
emies of Sciences, Engineering, and Medicine (Eds.). Preventing 
bullying through science, policy, and practice. National Acad-
emies Press.

Rodriguez-Hidalgo, A. J., Ortega-Ruiz, R., & Zych, I. (2014). ‘Peer 
victimization and ethnic-cultural peer victimization: Self-esteem 
and school relations between different cultural groups of students 
in Andalusia. Spain. Revista De Psicodidactica, 19(1), 191–210. 
https:// doi. org/ 10. 1387/ RevPs icodi dact. 7909

Rodríguez-Hidalgo, A. J., Pantaleón, Y., & Calmaestra, J. (2019). 
Psychological predictors of bullying in adolescents from plu-
ricultural schools: A transnational study in Spain and Ecuador. 
Frontiers in Psychology, 10, 1383. https:// doi. org/ 10. 3389/ fpsyg. 
2019. 01383

Rosenbloom, S. R., & Way, N. (2004). Experiences of discrimination 
among African American, Asian American, and Latino adoles-
cents in an urban high school. Youth & Society, 35(4), 420–451. 
https:// doi. org/ 10. 1177/ 00441 18X03 261479

Russell, S. T., Sinclair, K. O., Poteat, P. V., & Koenig, B. W. (2012). 
Adolescent harassment based on discriminatory bias. American 
Journal of Public Health, 102(3), 493–495. https:// doi. org/ 10. 
2105/ AJPH. 2011. 300430

Rutland, A., & Killen, M. (2015). A developmental science approach 
to reducing prejudice and social exclusion: Intergroup processes, 
social-cognitive development, and moral reasoning. Social Issues 
and Policy Review, 9(1), 121–154. https:// doi. org/ 10. 1111/ sipr. 
12012

Sauer, B., & Ajanovic, E. (2012). Schools as a “protected space”? 
Good practices but lack of resources: The case of Austria. In 
Z. Medarc & M. Sedmak (Eds.), Children’s voices: Interethnic 
violence in the school environment (pp. 85–121). Univerzitetna 
Zalozba Annales.

Schihalejev, O., Kuusisto, A., Vikdahl, L., & Kallioniemi, A. (2020). 
Religion and children’s perceptions of bullying in multicultural 
schools in Estonia, Finland and Sweden. Journal of Beliefs & 
Values, 41(3), 371–384. https:// doi. org/ 10. 1080/ 13617 672. 2019. 
16867 32

Schumann, L., Craig, W., & Rosu, A. (2013). Minority in the majority: 
Community ethnicity as a context for racial bullying and vic-
timization. Journal of Community Psychology, 41(8), 959–972. 
https:// doi. org/ 10. 1002/ jcop. 21585

Seaton, E., Neblett, E., Cole, D., & Prinstein, M. (2013). Perceived dis-
crimination and peer victimization among African American and 

Latino youth. Journal of Youth & Adolescence, 42(3), 342–350. 
https:// doi. org/ 10. 1007/ s10964- 012- 9848-6

Sirriyeh, R., Lawton, R., Gardner, P., & Armitage, G. (2012). Review-
ing studies with diverse designs: The development and evaluation 
of a new tool. Journal of Evaluation in Clinical Practice, 18(4), 
746–752. https:// doi. org/ 10. 1111/j. 1365- 2753. 2011. 01662.x

Stone, A. L., & Carlisle, S. K. (2017). Racial bullying and adolescent 
substance use: An examination of school-attending young ado-
lescents in the United States. Journal of Ethnicity in Substance 
Abuse, 16(1), 23–42. https:// doi. org/ 10. 1080/ 15332 640. 2015. 
10956 66

Strohmeier, D., Kärnä, A., & Salmivalli, C. (2011). Intrapersonal and 
interpersonal risk factors for peer victimization in immigrant 
youth in Finland. Developmental Psychology, 47(1), 248–258. 
https:// doi. org/ 10. 1037/ a0020 785

Sulkowski, M. L., Bauman, S., Wright, S., Nixon, C., & Davis, S. 
(2014). Peer victimization in youth from immigrant and non-
immigrant US families. School Psychology International, 35(6), 
649–669. https:// doi. org/ 10. 1177/ 01430 34314 554968

Swearer, S. M., & Espelage, D. L. (2004). Introduction: A social-eco-
logical framework of bullying among youth. In D. L. Espelage 
& S. M. Swearer (Eds.), Bullying in schools: A social-ecological 
perspective on prevention and intervention (pp. 1–12). Lawrence 
Erlbaum.

Tajfel, H. (1982). Social psychology of intergroup relations. Annual 
Review of Psychology, 33, 1–39. https:// doi. org/ 10. 1146/ annur 
ev. ps. 33. 020182. 000245

Thijs, J., & Piscoi, D. (2016). Perceiving discrimination in ‘real life’: 
Distinguishing negative events from discrimination attributions. 
Basic and Applied Social Psychology, 38(3), 166–172. https:// 
doi. org/ 10. 1080/ 01973 533. 2016. 11860 27

Tippett, N., Houlston, C., & Smith, P. K. (2010). Prevention and 
response to identity-based bullying among local authorities in 
England Scotland and Wales. The Equality and Human Rights 
Commission.

Varma-Joshi, M., Baker, C., & Tanaka, C. (2004). Names will never 
hurt me? Harvard Educational Review, 74(2), 175–208.

Verkuyten, M. (2002). Ethnic attitudes among minority and majority 
children: The role of ethnic identification, peer group victimiza-
tion and parents. Social Development, 11, 558–570. https:// doi. 
org/ 10. 1111/ 1467- 9507. 00215

Verkuyten, M., & Thijs, J. (2001). Peer victimization and self-esteem 
of ethnic minority group children. Journal of Community and 
Applied Social Psychology, 11, 227–234. https:// doi. org/ 10. 1002/ 
casp. 628

Verkuyten, M., & Thijs, J. (2002). Racist victimization among children 
in The Netherlands: The effect of ethnic group and school. Eth-
nic and Racial Studies, 25(2), 310–331. https:// doi. org/ 10. 1080/ 
01419 87012 01095 02

Vitoroulis, I., & Georgiades, K. (2017). Bullying among immigrant 
and non-immigrant early adolescents: School- and student-level 
effects. Journal of Adolescence, 61, 141–151. https:// doi. org/ 10. 
1016/j. adole scence. 2017. 10. 008

Vitoroulis, I., & Vaillancourt, T. (2015). Meta-analytic results of ethnic 
group differences in peer victimization. Aggressive Behaviour, 
41, 149–170. https:// doi. org/ 10. 1002/ ab. 21564

Vitoroulis, I., & Vaillancourt, T. (2018). Ethnic group differences in 
bullying perpetration: a meta-analysis. Journal of Research on 
Adolescence, 28(4), 752–771. https:// doi. org/ 10. 1111/ jora. 12393

Wolke, D., Copeland, W. E., Angold, A., & Costello, E. J. (2013). 
Impact of bullying in childhood on adult health, wealth, crime, 
and social outcomes. Psychological Science, 24(10), 1958–1970. 
https:// doi. org/ 10. 1177/ 09567 97613 481608

Wong, C. A., Eccles, J. S., & Sameroff, A. (2003). The influence of 
ethnic discrimination and ethnic identification on African Ameri-
can adolescents’ school and socioemotional adjustment. Journal 

https://doi.org/10.1177/1468796820965592
https://doi.org/10.1177/1468796820965592
https://doi.org/10.1037/0022-3514.90.5.751
https://doi.org/10.1186/s12889-021-11469-2
https://doi.org/10.1002/cd.221
https://doi.org/10.1002/cd.221
https://doi.org/10.1387/RevPsicodidact.7909
https://doi.org/10.3389/fpsyg.2019.01383
https://doi.org/10.3389/fpsyg.2019.01383
https://doi.org/10.1177/0044118X03261479
https://doi.org/10.2105/AJPH.2011.300430
https://doi.org/10.2105/AJPH.2011.300430
https://doi.org/10.1111/sipr.12012
https://doi.org/10.1111/sipr.12012
https://doi.org/10.1080/13617672.2019.1686732
https://doi.org/10.1080/13617672.2019.1686732
https://doi.org/10.1002/jcop.21585
https://doi.org/10.1007/s10964-012-9848-6
https://doi.org/10.1111/j.1365-2753.2011.01662.x
https://doi.org/10.1080/15332640.2015.1095666
https://doi.org/10.1080/15332640.2015.1095666
https://doi.org/10.1037/a0020785
https://doi.org/10.1177/0143034314554968
https://doi.org/10.1146/annurev.ps.33.020182.000245
https://doi.org/10.1146/annurev.ps.33.020182.000245
https://doi.org/10.1080/01973533.2016.1186027
https://doi.org/10.1080/01973533.2016.1186027
https://doi.org/10.1111/1467-9507.00215
https://doi.org/10.1111/1467-9507.00215
https://doi.org/10.1002/casp.628
https://doi.org/10.1002/casp.628
https://doi.org/10.1080/01419870120109502
https://doi.org/10.1080/01419870120109502
https://doi.org/10.1016/j.adolescence.2017.10.008
https://doi.org/10.1016/j.adolescence.2017.10.008
https://doi.org/10.1002/ab.21564
https://doi.org/10.1111/jora.12393
https://doi.org/10.1177/0956797613481608


296 Adolescent Research Review (2023) 8:261–296

1 3

of Personality, 71(6), 1197–1232. https:// doi. org/ 10. 1111/ 1467- 
6494. 71060 12

Xu, M., Macrynikola, N., Waseem, M., & Miranda, R. (2020). Racial 
and ethnic differences in bullying: Review and implications for 
intervention. Aggression and Violent Behavior, 50, 101340. 
https:// doi. org/ 10. 1016/j. avb. 2019. 101340

Yu, S. M., Huang, Z. J., Schwalberg, R. H., Overpeck, M., & Kogan, 
M. D. (2003). Acculturation and the health and well-being of 

US immigrant adolescents. The Journal of Adolescent Health, 
33(6), 479–488. https:// doi. org/ 10. 1016/ s1054- 139x(03) 00210-6

Publisher's Note Springer Nature remains neutral with regard to 
jurisdictional claims in published maps and institutional affiliations.

https://doi.org/10.1111/1467-6494.7106012
https://doi.org/10.1111/1467-6494.7106012
https://doi.org/10.1016/j.avb.2019.101340
https://doi.org/10.1016/s1054-139x(03)00210-6

	Bullying Victimization Due to Racial, Ethnic, Citizenship andor Religious Status: A Systematic Review
	Abstract
	Introduction
	Current Study
	Methods
	Search Strategy
	Inclusion and Exclusion Criteria
	Data Collection
	Coding Strategy
	Quality Appraisal

	Results
	Individual-Level Factors
	Gender
	Age
	Ethnic MinorityImmigrationRefugee Status
	Religious Minority Status
	Intersectionality
	Linguistic Diversity & Acculturation

	School-Level Factors
	Ethnic School Composition
	Institutional Racism
	Perceived School Violence
	Peer Relationships
	School Composition

	Family-Level Factors
	Community-Level Factors
	Community Diversity
	Stereotypes
	Poverty
	Community Violence

	Outcomes
	Mental Health
	Physical Health
	Social Relationships
	Involvement in Risky or Illegal Behaviours
	Academic Engagement


	Discussion
	Individual-Level Factors
	School, Family, and Community-Level Factors
	Outcomes
	Limitations of the Included Studies
	Strengths and Limitations of This Review
	Future Research and Practical Implications

	Conclusions
	Anchor 45
	References




