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Ime It'S Personal!

. -
iRksabout thelast piece of feedback
- you

o Wasiﬂﬂelpful? I"so, in what way? If

not, themwhy was it unhelpful?

m Anyone been positively (or even
negatively) angry with their feedback?




dback*Problems

A

generalisations and timing. (Gibbs 2006. Hounsell, 1987; Ivanic, Clark, and

feedback. (Hounsell, 1987; Ivanic, Clark, and Rimmershaw,
'2000).

Wrong foMar spelling) (Nicoll 2010).
Focus onnegatives. (Hounsell, 1987; Ivanic, Clark, and Rimmershaw, 2000).
Disconnected from assessment criteria. (Hounsell, 1987; Ivanic, Clark, and

Rimmershaw, 2000).

Unable to convert feedback into action. Nicol (2010), (Lizzio and Wilson, 2008;
Orsmond, Merry, and Reiling, 2005; Poulos and Mahony, 2008).

Lack of understanding of assessment criteria. Sadler (2010).

Cognitive load and tone. Sadler (2010; 537) points to Higgins, Hartley, and Skelton,
(2001, 2002); Carless, (2006); and Rae and Cochrane, (2008).




Focus onldey 2leping self-regulation, the internalisation of
feedlm(i supporting student activation of the feedback

Use bot er and tutor assessment
Get in the moeod! Relationship between assessor and assessee
Motivation

‘Describe’ rather than ‘tell’. Descriptive versus instructional
models

m Model the skills you want students to adopt
m Identify ‘must needs’ issues




lhe Macro Level

Mup Lo three positive trends in
the for IVE draft of the work.

2 Idemiﬁ Up. te three areas to be

developediand model how a student
would do that. Show them how to do it.

3 Identify up to three major issues-if they
exist.




MiCro Level

NEDM

t that some aspect of their piece is either

effective or ineffe ;
-Explai‘/hy what they have done is effective or ineffective.

mDescribe (D): how the student could do better next time, or in
another draft (even if the feedback is good feedback).

mModel (M): that feedback by showing (modelling) the student how
to do what you have described above.




ent researcher teams
B lranscrptionsicreated

= Bra Clarke's Thematic Analysis combining

iInductive(Bacon) and deductive (Aristotle) modes.
See Current Research 2 for a breakdown
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| Professmnal Practice)
Sl PEer

m Ut VIEW.

m Hybridised assessment forms: formative
and summative

m Comments given at the formative stage




Esearcn 2

L e | -
jlation on Braun and Clarke’s (2006) six stage model of thematic
ed as a paradigm

Step 1-fami lon with the data.

Steps 2 and 3-initial’coding and generation of themes-discussed as a team to
establi ared understanding of the application of the model.

Step 4-One team member was then asked to analyse one transcript to apply
initial coding and the initial themes.

Steps 5 and 6-conducted as a group, using the pattern established in steps 2
and 3.

Step 6-transcripts divided among the team who produced their analyses, which
were then critiqued by the whole team in order to generate Step 6.

Step 6-The final draft was completed by the team member who carried out the
initial coding.
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