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The loss of teachers in the cross sectional analysis is due to not graduating, leaving the school of their internship for another 

school or for something else than the teaching job, or no longer willing to participate in this study. So the changes found 

might be due to sample changes. In the longitudinal analyses we followed the 45 (44) student teachers who remained in the 

sample during three years. The 45 student teachers reached in the last year of their teacher training on average a score of 

year to1.49.

Conclusion

growth in teaching skill seems to stagnate in de second year.
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PAPER 1 ABSTRACT

, Chris Brown, Alan Daly and Yi-Hwa Liou, UCL Institute of Education, London.

This paper examines what factors support: 1) the use of research evidence in practice by schools in England; and 2) the 

degree to which the school improvement strategies of English schools are based on research and evidence. To do so, we 

that informed by research and evidence (RE). Second, we outline the Research Learning Communities project and model 

data from the project to show how trust, organizational learning (OL), and the frequency and quality of teacher professional 

school leaders and at the system level.

Our study was guided by the following research questions:

RQ1: what is the relationship between a high trust environment and teachers’ perceptions of the RE use climate in 

their school?

RQ2: to what extent is the presence of organizational learning within schools associated with teachers’ 

perceptions of the school’s RE use climate?

RQ3: to what extent are perceptions of the RE use climate positively related to the frequency and quality of 

professional interactions reported by teachers?

social network relations, and demographics background.
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Our analysis examines the importance of teachers’ perceptions their of school’s climate of RE use (School’s RE Use 

Climate), as explained by the actual pattern of professional interactions around teaching and learning (TLE Network – 

frequency and quality of interaction), as well as perceived climate of trust (Climate of Trust) and organizational learning 

(Climate of OL). We used the UCINET social network software program to calculate degree centrality for both frequency and 

sociograms illustrate that the schools with a higher RE Use climate tend to be relatively more dense and of greater average 

degree of professional connections regarding exchanging expertise in teaching and learning.

environment also possess more frequent (weekly) and useful professional connections with colleagues around teaching and 

learning. These schools also tended to report higher levels of teaching-related activities that are more research-informed.

Overall our study provides vital new perspectives on the role of trust in achieving school self-improvement as grounded in 

the use of research. In particular, our results illustrate the importance of trust in facilitating the types of relations needed to 

provide teachers with access to the research-centered social capital that resides within a school.

PAPER 2 ABSTRACT

Towards as a useful paradigm for teacher-research, Oscar Odena, University of Glasgow

This paper considers some paradigms of educational research, and their relation to teachers’ own research in their work 

settings. The characteristics of the positivist, interpretive and critical paradigms are examined, with reference to three cases 

of teacher-research projects. A participatory paradigm is considered with reference to the projects’ participatory elements. 

The projects were carried out by teachers who were seconded on a part-time basis to their local authority to carry out 

research over the academic year 2014-2015. The secondments were funded as part of a successful partnership bid to the 

Scottish Government Initiative to Facilitate an Increase in Masters-Level Learning, submitted by Education Services, Dumfries 

and Galloway, Scotland (led by Brydson and Thin) and the School of Interdisciplinary Studies at the University of Glasgow 

Dumfries Campus (led by Clark and Odena). After the teacher-researchers were recruited through an open competition they 

organised themselves in a self-directed community of practice calling on the support of others when needed. The teacher-

researchers carried out their educational research autonomously, based on their own professional interests but also local 

authority priorities concerning vulnerable learners and reducing barriers to learning. The outcomes of individual projects with 

particular reference to looked-after children, early intervention, support needs and parental involvement were discussed in a 

symposium at the annual conference of the Scottish Educational Research Association (Gauld, Odena, Beck, et al. 2015).

argues that for teacher-research, the participatory paradigm is more appropriate than others. Following some of the areas 

suggested by Cain (2011, 2012) the paper considers how teacher-research in this paradigm: (a) includes self-study, (b) 

theory. The paper argues that teacher-research is essentially research for action, although the characteristics of ‘action 

participatory paradigm for teacher-research that goes beyond the positivist-interpretive dichotomy, if the aim is to include 

enquiry as part of teachers’ professional learning.
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PAPER 3 ABSTRACT

Teacher Professionalisation: Contexts and Priorities - From evidence-based to research informed teacher professionalism, 

Chris Brown and David Godfrey, University College London Institute of Education, UK

shift educational discourse surrounding research use in practice from an expectation of teacher practice being evidence 

based, to one where teachers engage in research informed teacher professionalism.

of autonomy and judgement. A dominant discourse exists in England around the relationship between evidence and 

practice that still prescribes a technical-rational view of professionalism. This sees evidence as producing truth and the 

professional as a technician whose job is to unquestioningly implement approaches based on ‘what works’. Teacher’s 

judgement, management and pupil data and research evidence. These should all take into account classroom context 

and the wider needs of learners. Indeed, the term ‘evidence’ itself can be problematic, as evidence can be produced 

to support almost any proposed course of action in education. As such, evidence should ‘inform’ rather than dictate 

practice, with a better conceptual term being ‘research-informed practice’ as this also allows for the inclusion of theory, 

In support of this argument, evidence will be outlined from case studies of English secondary schools to show how the 

right organisational, leadership and professional environment can help promote such research informed practice within the 

context of a schools eco-system.

mobilisation project, testing an innovative approach to increasing research use amongst primary school teachers at scale. 

The project, involving primary schools in England, is a randomised contrail trial: of the 114 schools involved, we are working 

with 58, grouped into 14 Research Learning Communities (RLCs). RLCs meet four times a year for whole-day workshops, 

supported by research facilitators. Each school engaged in RLC activity provides both a senior leader and an informal 

research evidence that investigates ‘what works’ in relation to those issues. In between workshops, practitioners engage in 

peer-to-peer support with a much greater number of colleagues. An independent evaluation of the approach is assessing its 

activity, approaches designed to build practitioner capacity and expertise and a distributed approach to leadership (in terms 

of its participants), it is envisaged that the RLC project will provide an optimal template for embedding research-informed 

practice across the school system generally.
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